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From the President 

Since its founding more than 50 years ago, Lehigh 
Carbon Community College has worked to be the 
best provider of quality higher education in the 
region.  The priority has always been to meet the 
needs of students; that focus is apparent in the 
College’s strategic plan and is documented in the 
Middle States Accreditation Self-Study report. 

The College meets the needs of its students in 
numerous ways: providing responsive student 
services, delivering academic excellence, supporting students with scholarships, offering a myriad of 
transfer options and keeping student success as a priority in all our decisions. 

These are exciting times for the College, and as we look forward, this Self-Study report and the site 
visit on February 25-27, 2018, will provide feedback for the future. 

The College’s Self-Study report is designed to be a comprehensive assessment of where the College 
is currently and where we are headed.  To continually evaluate our progress has allowed us to 
reflect on successes while also addressing challenges.  It is from our honest evaluation that we can 
better prepare for the road ahead. 

I appreciate the work of all the faculty, administrators and staff who have critically assessed our 
strengths and opportunities for improvement over the past 10 years. Their commitment in 
developing an accurate and reflective document will guide our work going forward, as we keep pace 
with dynamic changes in the global community.  We will build upon our strengths and overcome 
our challenges as we continue to provide the best education possible for our students. 

I would like to express my gratitude to the Middle States Self-Study co-chairs, who have guided this 
process over the past two years, led by facilitator Dr. Ceil Connelly-Weida: 

Dr. Deepika Chhabria, Assistant Professor, Physics 

Virginia P. Mihalik, Professor, Transfer Counselor 

Dr. Robin Musselman, Professor, Social Sciences 

Dr. Eike Reichardt, Assistant Professor, Social Sciences 

In addition, I want to thank all of you at LCCC who were involved in this rigorous process and your 
commitment to collaboration that made this Self-Study possible. 

Thank you, 

 
Ann D. Bieber, Ed.D. 
President 
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Introduction 

Since 1966, Lehigh Carbon Community College has served as a comprehensive, publicly 
supported, two-year college.  The College is currently partially funded by nine sponsoring 
school districts in Lehigh County and four sponsoring school districts in Carbon County, each 
with a representative on the Board of Trustees. Today the main campus is in Schnecksville, 
approximately ten miles north of Allentown in Lehigh County. Additional sites are located in 
Allentown (Donley Center, Airport Site, Baum School of Art), Jim Thorpe in Carbon County 
(Carbon Center), and, through a special relationship with Schuylkill County, Tamaqua (Morgan 
Center). As appropriate, the College also offers other courses and services at locations 
throughout the service area, most notably dual enrollment in high schools and work force 
training. 

The student population of LCCC is diverse and often dependent on the particular location.  To 
the north, the College serves the rural area of Carbon and Schuylkill counties; while the 
suburban communities of the several school districts in Lehigh circle the urban population of 
Allentown. 

LCCC has 29 transfer associate degree programs (Associate in Arts and Associate in Science), 
41 career associate degree programs (Associate in Applied Science), 20 certificate programs, 
and five credit diploma programs.  LCCC has articulation agreements with more than 35 four-
year colleges and universities, including Dual Admissions, Core-to-Core, and Program-to-
Program agreements. Albright College and Bloomsburg University deliver upper-level courses 
on the main campus leading to seven different baccalaureate degrees. 

In addition, Pennsylvania statewide initiatives facilitate the transfer of LCCC credit primarily 
to the 14 state system universities through the Academic Passport, the Pennsylvania Transfer 
Articulation Center, and Framework and Program-to-Program agreements. LCCC participates 
in Reverse Transfer agreements with the state-system universities to benefit students who 
transfer prior to earning their associate degree.  

The College provides the resources that make both developmental and higher education 
affordable and accessible in previously underserved areas. The College moved the Carbon site 
from Nesquehoning to Jim Thorpe in 2014 to improve access through proximity. The 
Foundation purchased a van in 2015 to increase services to Northern Tier students with 
transportation to and from sites for courses, services, and events. 

In downtown Allentown, programming serves the needs of LCCC’s inner-city population. 
Fifty-nine percent of adults (25 and older) in the downtown area do not have a high school 
diploma, a General Education Diploma (GED), or alternative; 36 percent have no college 
experience;1 and 11.61 percent of students in the Allentown School District “originate from 43 
countries and speak 26 languages.2 Almost 67 percent of the overall population is Hispanic.3 In 

                                                            
1 Source: U.S. Census Bureau, 2009‐2013 American Community Survey 5‐Year Estimates. 

2 Source: Allentown School District: Demographic Summary (n.d.) http://www.allentownsd.org/content/about‐
allentown‐ school‐district 

3 Source: Pennsylvania School Performance Profile (n.d.) http://paschoolperformance.org/Profile/8 
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addition to credit programming, the Donley Center offers Adult Literacy Programming, which 
includes Adult Basic Education (ABE), English as a Second Language (ESL), and coursework 
in both English and Spanish leading to a GED. The Donley Center also presents a range of 
workforce initiatives providing vocational training and specialized diplomas, as well as 
coursework leading to degrees.  

The College offers scholarship opportunities for students from the Northern Tier (Morgan 
Foundation and Carbon County 3 C Scholarship) and for graduates of Allentown School 
District (Promise Scholarship). Overall, for fiscal year2016–2017, the College awarded 
scholarships to 739 students in the amount of $939,478. 

Across the several locations, credit enrollment for the fall 2017 semester totaled 6,858 students 
(third week). The majority (63.9 percent) of LCCC students attend part time. Females (61.1 
percent) outnumber males (38.8 percent), and students 25 years and older account for 30.6 
percent of the student body.  The minority population was 40 percent. Currently the College is 
working toward identification as a Hispanic-Serving Institution; our current percentage of 
students who self-identify as Hispanic is 23%.  Non-credit totaled 6,880 student registrations in 
fall 2017. 

To serve the most academically gifted students the College offers an Honors Scholars 
Program. This program provides intellectually rigorous coursework, within the context of a 
learning community, for up to 22 students who meet the competitive standards for admission 
each year. Approval for a second track allows up to an additional 22 students majoring in 
Engineering, Mathematics, and Science programs that began in 2016–2017. Students 
selected for the program receive two years of free tuition at LCCC, provided they maintain 
the required academic standards. 

Distance Education continued to grow from 1,647 students (7,760 credits) in fall 2011 to 
2,078 students (11,281 credits) in third week fall 2017. Fully online certificate and associate 
degree programs increased from 14 in 2014 to 22 as of fall 2017. 

Last year, the College celebrated its 50th year serving the greater Lehigh Valley.  Countless 
lives have been positively influenced by our dedicated faculty and staff who continue to 
embrace our mission of serving the community by providing high quality learning experiences 
that are affordable and accessible.   
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MSCHE	‐	Executive	Summary	
Standard	I:		Mission	and	Goals 
Recognizing the critical importance of a clear Vision, Mission and Goals, the College has 
engaged in ongoing, systematic review and revision of these guiding principles and sought ways 
to infuse them into the daily operations.  The College incorporates these principles into the five 
strategic themes of LCCC’s strategic plan, which undergoes annual review and revision.  In 
addition, there are multiple efforts to put the College Vision, Mission and Goals at the center 
point of interactions with community members through academic advisory boards and other 
external partnerships. 

Standard	II:		Ethics	and	Integrity	

In multiple documents that establish the day-to-day and long-term practices, the College sets 
forth the standard of working ethically and with integrity.  There is evidence of ethical treatment 
of student concerns through the use of an Ombudsman. Training is provided college-wide for 
faculty and staff to ensure that there is an awareness of and compliance with established ethical 
guidelines.  Both faculty and students are provided with guidelines for fair use of materials and a 
procedure is established and used to deal with student violations. 

Standard	III:		Design	and	Delivery	of	the	Student	Experience	

The College engages in an ongoing development and review process for courses, programs, 
faculty and instruction to ensure that the student learning experience at LCCC is rigorous, 
coherent, and based on standards consistent within higher education and aligned with the mission 
of the College.  Hiring and professional development practices, course and program development 
and review processes, and other experiences that contribute to student learning are examined to 
demonstrate that LCCC complies with Standard V. 

Standard	IV:		Support	of	the	student	experience		

The College serves its Vision, Mission and Goals with experiences and opportunities  to support 
and promote student success   An examination of the College organization and processes  
including  recruitment, admission and enrollment of new students, as well as the support systems 
and programs in place to foster retention, persistence and completion, are examined to 
demonstrate compliance with Standard IV. 

Standard	V:		Educational	Effectiveness	Assessment	

To determine if and how well the College is meeting its Mission, a comprehensive, efficient, and 
systematic Assessment Process of both institutional effectiveness and student learning is 
conducted throughout the year. LCCC is in compliance with the Standard through a 
comprehensive assessment processes that aims to ensure all constituents receive the best the 
College has to offer as an institution of higher education. 

Standard	VI:		Planning,	Resources,	and	Institutional	Improvement	

The College’s planning processes and resources are fundamental to success and as such are 
assessed and addressed to demonstrate effective institutional improvement and positively 
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respond to both expected and unexpected opportunities and challenges. Through systematic, 
deliberate, and measured planning of institutional resources that ensure continual institutional-
wide improvement, Lehigh Carbon Community College is in compliance with Standard VI. 

Standard	VII:		Governance,	Leadership,	and	Administration	

The Institution is governed and administered in a manner that allows it to realize its stated 
Mission and Goals in a way that effectively benefits the College, its students, and the other 
constituencies.  Even when supported by or affiliated with governmental, corporate, religious, 
educational system, or other unaccredited organizations, the Institution has education as its 
primary purpose and it operates as an academic institution with appropriate autonomy. 
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    Standard I:  Mission and Goals 

Standard	I:	Mission	and	Goals	
The institution’s mission defines its purpose within the context of higher education, the 
students it serves, and what it intends to accomplish.  The institution’s stated goals are clearly 
linked to its mission and specify how the institution fulfills its mission. 

Introduction			

The Standard I report aligns with and delineates LCCC’s Mission and stated Goals as central to 
the College’s operation.  A successful organization starts with a strong vision that guides a clear 
mission and well-defined goals.  Lehigh Carbon Community College (LCCC) recognizes this 
fact and follows an ongoing highly structured process to review and revise the Mission to ensure 
that it is responsive to internal and governing constituents.  Furthermore, the College works to 
infuse the Vision, Mission, Values, and Goals into everyday operations, decision-making, and 
resource allocation; indeed, one can point to many examples where the Mission drives 
constituents’ work or departments’ foci.  In undertaking the Self-Study, a conscious effort was 
made to identify evidence that across the College daily decisions were intentionally consistent 
with this ideology.  Evidence demonstrates the intention reaches from faculty, educational 
support personnel, and administrative staff to the Board of Trustees, whose members represent 
the College’s sponsoring school districts as the College owners and community partners.  The 
Board has a role in both the establishment and implementation of the Mission.  The College’s 
Vision, Mission, Value Statement, and Goals are very clear and broad enough to touch upon all 
aspects of the College while being specific enough to have significant value in implementation.   

Example:  The Task Force looked carefully at how employer and community 
engagement is solicited in the consideration and review of the College Mission.  It is 
clear that there are practices, especially at the programmatic level, indicating that the 
College recognizes the value of workforce and community input in the scope and 
sequence of programs and course development.  For a 21st Century institution facing 
changing enrollment demographics  and attempting to provide programs responsive to 
quickly evolving labor needs, it is critical that the College invites workforce and 
community voices to contribute to the Vision, Mission, Value Statement, and Goals of 
the College. 

The Vision, Mission, and Value Statement were revised and approved in November 2013 after a 
regular three-year review period (see Table 1.1). 
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    Standard I:  Mission and Goals 

Table	1.1.	LCCC	Vision,	Mission,	and	Value	Statements	

Vision for Excellence at LCCC 

Lehigh Carbon Community College will promote academic excellence, student achievement, and support of 
diverse populations as a comprehensive community college. 

Mission Statement 

Lehigh Carbon Community College serves the community by providing high quality education that is affordable 
and accessible. 

Value Statement: 

As a student-centered learning institution, Lehigh Carbon Community College values:4 

Learning:  the development of foundational knowledge, critical thinking skills, and self-awareness, that advance 
intellectual, ethical, and social responsibility. 

Student Development:  best practices that engage and challenge students; foster individual growth, leadership 
and service; and intentionally support holistic development. 

Instructional Excellence:  an environment of best practices that engages and challenges students, advances 
intellectual curiosity; fosters lifelong learning with quality teacher-student contact and use of current technology.5 

Diversity:  open dialogue for increased understanding of differing viewpoints; offering experiences that embrace 
the diversity of humanity. 

Access:  opportunity for students to pursue learning in an environment that supports identification and 
achievement of goals within their ability. 

Partnerships:  relationships that provide innovative and entrepreneurial solutions to meet the demands of the 
community and region’s economic development and workforce needs. 

Employees:  contributions, capabilities, collegiality, teamwork and professional development of our employees.  

Continuous Improvement:  decision-making based on assessment, solid planning, and effective management of 
resources. 

Summary	and	Discussion	

Since May 2010, the College has undertaken periodic reviews of the College’s Vision, Mission, 
and Value Statement. 6  Then President Donald Snyder announced in The College Voice, LCCC’s 
internal newsletter, (May 10, 2010), “During the 2006–2007 Self-Study, LCCC reaffirmed its 
Mission and Vision as relevant and dynamic and developed the Value Statement ‘to guide [the 
                                                            
4 Standard I:  Criteria 3 – Institutional goals that focus on student learning and related outcomes and on 
institutional improvement; are supported by administrative, educational, and support programs and services; and 
are consistent with institutional mission. 
5 Standard I:  Criteria 1 – Clearly defined mission and goals that (e) include support of scholarly inquiry and creative 
activity, at levels and of the type appropriate to the institution. 
6 Standard I:  Criteria 1 – Clearly defined mission and goals that (g) are periodically evaluated.  
Standard I:  Criteria 4 – Periodic assessment of mission and goals to ensure they are relevant and achievable. 
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College] in making decisions, be used to develop and shape programs and practices; evaluate the 
College’s effectiveness; and relate to external as well as internal contexts and constituencies.’” 
(Linda Suskie, May 2006)  At that time, a Google Site site was created and shared to create a 
forum and repository of information, and the Assessment Council was charged with the review 
of the Vision, Mission, and Value Statements.7  Along with the call for comment in The College 
Voice and physical postings on Institutional Research’s bulletin board, a focus group was held on 
September 10, 2010.  As a result of this process, participants determined and the Assessment 
Council recommended that “the Vision, Mission, and Value Statement remain as written until the 
next period of review in 2013” (Vision, Mission, Value Statement Review Recommendations 
2010 Google Site). 

Again, on October 30, 2012, President Donald Snyder tasked the Assessment Council to conduct 
a revision of the Vision, Mission, and Value Statement.  Announcements of this process were 
made to the College community and pointed to the established Google Site.  Focus groups were 
held on September 5 and 12, 2013, and face-to-face discussions were held with Academic 
Council and Coordinators.  The President’s Cabinet and Leadership Team held a virtual (online) 
review.  Final revisions and recommendations were made to the Strategic Planning Committee of 
the Board of Trustees in October 2013 and approved by the Board of Trustees in November 2013 
(see Table 1.2).8 

Table	1.2.	LCCC	2013	Vision,	Mission,	and	Value	Statement	Revisions	

2013 Existing Statements 2013 Revisions 

VISION FOR EXCELLENCE AT LCCC:  Academic 
excellence and national prominence as a comprehensive 
community college (July 2013). 

VISION FOR EXCELLENCE AT LCCC:  Lehigh 
Carbon Community College will promote academic 
excellence, student achievement, and support of diverse 
populations as a comprehensive community college. 

Mission Statement:  Responding to the community by 
providing affordable, accessible, and high quality 
education. 

Mission Statement:  Lehigh Carbon Community 
College serves the community by providing high quality 
education that is affordable and accessible. 

Value Statement (One statement suggested for revision.  
Original statement read):   

Diversity:  differences, open dialogue and 
increased understanding of diverse thoughts 
and experiences. 

Value Statement (only revision):   

Diversity:  open dialogue for increased 
understanding of differing viewpoints; offering 
experiences that embrace the diversity of 
humanity. 

Results:  It is worthwhile to point out the importance of adding diversity as a key 
element of the Vision and expanding the Value Statement Diversity component.  The 
institution is becoming more diverse as evidenced by a reported 23 percent Hispanic 
student body in fall 2017 (19.8 percent in fall 2016) and growth of the Allentown Site (n 
= 864 in fall 2016 to n = 952 in fall 2017), which serves a largely urban and minority 
population.  To be clear, actions followed these revisions.  The Leadership Team Retreat 

                                                            
7 Standard I:  Criteria 1 – Clearly defined mission and goals that (a) are developed through appropriate 
collaborative participation by all who facilitate or are otherwise responsible for institutional development and 
improvement. 
8 Standard I:  Criteria 1 – Clearly defined mission and goals that (c) are approved and supported by the governing 
body. 
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in July 2015 included a session on Diversity in the Workplace and required the College to 
locate itself on a continuum of the understanding of difference.  My Brother’s Keeper and 
the Diversity Task Force were started.  As early as September 2012, an Access to 
Technology Committee began to discuss how to make instruction, technology, and 
learning universally designed to meet the needs of all students.   In addition, fall 2015 
saw the inauguration of the Success, Engagement, Education, Determination (SEED) 
program, which offers a supportive learning program for students with disabilities.  The 
changes in the Vision and Value Statements clearly affect the College’s programming 
and actions.  The revisions changed the College’s strategy, incited new committees to 
identify and address opportunities, and produced new programming.9 

On December 10, 2015, President Ann Bieber charged the Assessment Council to complete the 
triennial review.  Calls for comment were made to the College community through postings in 
the College Voice from January 2016 to June 2016.  Specifically, the request asked the 
“[College] community to consider the continued relevance of [the Vision, Mission, and Value 
Statement] in the coming months and provide input” (The College Voice, January 11, 2016).  
During the August 2016 Leadership Team Meeting, Task Forces were asked to review the 
Vision, Mission, Value Statement, and Goals.  The Assessment Council reviewed 
recommendations during the September 2016 meeting.   On October 18, 2016, the Assessment 
Council made final recommendations to the President’s Cabinet.  The Vision statement remained 
as written.  The Mission statement revision read,  “Lehigh Carbon Community College serves 
the community by providing quality learning experiences that are affordable and accessible.”  
The 2013 Mission Statement read,  “Lehigh Carbon Community College serves the community 
by providing high quality education that is affordable and accessible.” 

The elements of the value statement were alphabetized and the text remained as written.  

Recommendations were submitted to the President’s Cabinet and the Personnel, Curriculum, and 
Government Relations Committee of the Board Trustees in October 2016, and approved by the 
Board of Trustees in November 2016.  The most current version of the Mission, Vision, and 
Value Statements are posted on LCCC’s public website.10 

Board members are expected to govern themselves through the lens of the College Mission.  The 
extent to which the Board interacts with the Mission can be found in the Board of Trustees Self-
Evaluation Instrument,11 which the board uses to evaluate practices and effectiveness every two 
years.  In that document, the Board rates whether it “is appropriately involved in defining the 
vision, mission, and goals;” “is knowledgeable about the educational programs that implement 
the mission of the college;” and “assures that the budget reflects college priorities in the mission 
and goals,” among other standards that clearly highlight the Board’s adherence to the goals of the 
College (Board of Trustees Self-Evaluation 2016).   

With the clear record of this process and the final product of the Vision, Mission, and Value 
Statement, the College meets Requirement of Affiliation 7:  “The institution has a mission 
statement and related goals, approved by its governing board that defines its purposes within the 
context of higher education.”  Furthermore, LCCC’s strategic plan, Many Voices, One Vision:  

                                                            
9 Standard I:  Criteria 4 – Periodic assessment of mission and goals to ensure they are relevant and achievable. 
10 Standard I:  Criteria 1 – Clearly defined goals that (f) are publicized and widely known by the institution’s internal 
stakeholders. 
11 Board of Trustees Self‐Evaluation Instrument is available for review in the President’s Office 
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LCCC 2017–2020, a rolling plan that is reviewed and revised every year, identifies five strategic 
goals that set the blueprint for implementation of  LCCC’s Vision, Mission, and Values:  “The 
plan reflects the continued commitment and collaboration of our outstanding faculty, staff, 
students, and key stakeholders as they reaffirmed our values to assure an even stronger 
educational community in achieving  the promise of LCCC’s great Mission”12 (Many Voices, 
One Vision:  LCCC 2015–2018 Summary, p. 2).  These goals or “strategic themes” as publicized 
in the strategic plan and on the Institution’s website are as follows: 

Overarching Theme:  We are here to serve the best interests of our students.13 

1. Improve students’ chances for success:  through college readiness, school district, 
workforce and community partners.14 

2. Broaden the understanding and application of best practices in enrollment 
management. 

3. Foster student learning, student development, academic success, and persistence to 
goal attainment. 

4. Ensure an environment to facilitate student learning and engagement. 
5. Act responsibly and ethically in the stewardship and development of Institutional 

resources. 

The overarching theme of the College’s goals relates directly to the student experience and focus 
on the whole student from pre-engagement to program completion.15 

Example:  An example of the themes playing out comes from the engagement of the 
Leadership Team Task Forces, which develop projects to move the goals forward.  One 
such project is the Your Future Is Now event championed by Task Force One:  Improving 
Student Success (Many Voices 2015–2016 Year End Dashboard Summary, p. 6).  An 
annual Your Future Is Now event was grant funded through the Allentown School 
District (High School Graduation Initiative Grant 2010–2015).  The program offered 
many urban high school students exposure to a collegiate setting that they might 
otherwise not have received and taught them the steps to enrolling in college.  When the 
grant ended, the College found the experience was important and served to provide a 
critical opportunity for early college access and success.  The Task Force took up the 
cause and ensured the event was offered to students within the Allentown School District.  
All five task forces (“Improving Student Success,” “Enrollment Management Action 
Team,” “Fostering Student Success,” “Students Engaged in Active Learning,” and 
“Collaboration, Open Communication, Professional Development Stewardship”) manage 
similar projects.  Projects are reviewed and revised through the Leadership Team and 

                                                            
12 Standard I:  Criteria 2 – Institutional goals that are realistic, appropriate to higher education, and consistent with 
mission. 
13 Standard I:  Criteria 3 – Institutional goals that focus on student learning and related outcomes and on 
institutional improvement; are supported by administrative, educational, and support programs and services; and 
are consistent with institutional mission. 
14 Standard I:  Criteria 1 – Clearly defined mission and goals that (b) address external as well as internal contexts 
and constituencies. 
15 Standard I:  Criteria 3 – Institutional goals that are focused on student learning and related outcomes and on 
institutional improvement; are supported by administrative, educational, and student support programs and 
services; and are consistent with institutional mission. 
 



MSCHE 2017‐2018 Self‐Study November 1, 2017     20 

    Standard I:  Mission and Goals 

governing entities of the College.  Reports on these activities are published to the Intranet 
and available for faculty and staff to review (Strategic Plan).  The structure of these Task 
Forces and related activities all reflect those core goals or strategic themes. 

There are multiple examples of the essence of the Vision and Mission in the everyday operation 
and decision making of the Institution.  The College’s 2016 Professional Development Day 
focused on the Presidential priorities, which are aligned with the strategic themes of Many 
Voices, One Vision:  LCCC 2017–020.  In considering which grant funded projects to pursue, the 
grants team submits the Grant Proposal Approval Form (GPAF), which demonstrates the 
proposed grant alignment and support of the strategic plan goals.  Internal Strategic Innovation 
Grants are available to faculty and staff requesting funds for innovative projects.  In the 
application, it is necessary for those seeking funding to link the project to the Vision, Mission, 
and/or Goals.16 

Example:  An example of LCCC resource allocation, in prioritizing the student 
experience, understanding the needs of LCCC students, and the importance of the ability 
to offer affordable and quality education, is the number and scope of grants requested 
during the 2016–2017 academic year, which totaled $4.6 million.  LCCC’s tuition rate 
remains one of the lowest in the Commonwealth.  The College, President, Foundation, 
Board, faculty and staff members demonstrate through these and other examples that the 
Vision, Mission, Value Statement, and Goals are created in the interests of the students 
and LCCC’s ability to offer high quality learning experiences that are affordable and 
accessible.  (See 2017–2018 Tuition and Fees Comparison).  

During the Self-Study process, the Task Force assigned to Standard I made a concerted effort to 
ensure that external constituents were included in the Mission review process.  A Board member 
served ex officio on the Steering Committee and provided regular feedback to the full Board.  In 
addition, the President meets two times per month with all of the superintendents.17  This 
participation and collaboration is critical to fulfilling the Mission of the College.   

As workplaces evolve and the needs of employers change, the College solicits participation from 
employers, workforce development partners, and school district representatives through 
Advisory Committees.  Such Advisory Committees guide many of the College’s academic 
programs and grants, and they are valuable means through which College representatives ensure 
the ethical development and maintenance of academic programming.  Advisory Committees are 
governed by the Advisory Committee Handbook, the inside cover of which presents LCCC’s 
Vision, Mission, Values Statement, and Goals.  These statements, a letter from the President, a 
statement of the College’s commitment to and use of assessment, and a list of the College-wide 
Student Learning Competencies remind advisory committee members of the College’s overall 
purpose and role in the community.  In the context of these core statements, the handbook then 
provides a framework for committee formation, membership selection, and work, first by 

                                                            
16 Standard I:  Criteria 1 – Clearly defined mission and goals that (d)  guide faculty, administrative, staff, and 
governing structures in making decisions related to planning, resource allocation, program and curricular 
development , and the definition of institutional and education outcomes and (e) include support of scholarly 
inquiry and creative activity, at levels and of the type appropriate to the institution. 
17 Standard I:  Criteria 1 – Clearly defined mission and goals that (a) are developed through appropriate 
collaborative participation by all who facilitate or are otherwise responsible for institutional development and 
improvement and  (b) address external as well as internal contexts and constituencies. 
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delineating the purpose, limitations, role, and functions of Advisory Committees and their 
members, and then by providing guidelines regarding membership, member responsibilities, 
committee processes, and reporting.  The handbook helps participants act in an ethical manner, 
in the best interests of the College, and, by extension, in the best interests of the broader 
community.  Reporting guidelines, which require Advisory Committee meeting minutes to be 
posted on the College’s intranet, ensure that Advisory Committees are accountable.  

Example:  Electronics Technology Advisory Committee Meeting, May 11, 2016 and 
May 11, 2017  

Program Goals and Learning Objectives  

Retention:  Most of the electronics technology students look for employment after 
graduation.  Currently, around 20 percent of enrollees are looking to transfer to a four-
year program.  For those seeking employment, LCCC has offered several opportunities 
throughout the past year.  A job fair was held in October with around 100 employers 
present.  Lutron and B. Braun presented to students the opportunities in their respective 
companies.  Career Services in researching the possibility of establishing a STEM only 
job fair in addition to the college wide fair, which was strongly supported by the advisory 
board. Programming sequence options were developed in order to accommodate part-
time evening students, and second year courses are offered as a face-to-face lecture and 
lab courses (with alternating day and evening schedule every other year).  Students taking 
electronics and electrical majors have the opportunity to take the exam for the Production 
Technician certificate to aid in their career advancement.  This is one of the certificates 
offered by the LCCC's non-credit Advanced Manufacturing program.  Regarding the 
student’s interest in transferring, LCCC has a new articulation agreement in place 
between LCCC and Penn Tech College (Penn State University).  LCCC students who 
complete Electrical Engineering Technology major can transfer to Penn Tech's four-year 
program Electronics and Computer Engineering Technology (BEE) B.S. with junior 
standing.  For all students, employment seekers or transfer, LCCC has applied for another 
NSF grant to provide scholarships to academically promising students who have a 
financial need.  This would be a five-year, $1 M grant, and we are expecting to hear back 
from the NSF by the end of the 2017. 

Program expansion:  LCCC, upon the suggestion of the Electronics Technology 
Advisory Committee implemented several items to enhance the program with the 
intention of making the program learning more beneficial to students.  With advisory 
committee input, nine robot kits were purchased for use in the Introduction to 
Microprocessors class in addition to existing trainers.  Students enthusiastically embraced 
the labs in which they had to learn new programming language, assemble robots, and 
create programs to control robots based on sensor inputs. Additionally, due to input from 
the committee members, electronics materials purchased over the last two years include 
digital meters, breadboards, digital trainers, capacitors, resistors, hook-up wire, various 
ICs, seven segment displays, potentiometers, and 2 dual channel oscilloscopes.  However, 
it is not all about the equipment; enhancements to the programming as a result of 
advisory committee input also benefit the students.  We continue to strengthen the links 
with local industry through Department of Labor PATH grant initiatives, the 
establishment of the non-credit advisory board, and an employers' database.  Other 
practical measures to be taken are expanding the existing rotational internships high 
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school program with the possibility of extending the program to college students.  
Another discussion item includes the benefits of an internship program early in a 
freshman year (currently in discussion with representatives from Lutron). Finally, to 
bring in students who might be interested but are unaware of the programming option, 
LCCC Computer science (CIS) and networking (NET) courses have been added as a 
choice for the program elective in the Electronics Technology A.A.S. major. 

In addition to formal advisory boards, a special Community of Practice (COP) was assembled to 
increase employer engagement in College programming and pipelines between faculty and 
employers.  This COP, supported by Pennsylvania’s Advanced Training and Hiring Trade 
Adjustment Assistance Community College and Career Training (PATH TAACCCT) grant, has 
been invaluable in helping to connect LCCC’s community and industry partners to the College’s 
Mission and Goals.  While LCCC might be able to increase the formal call to employers and 
community members to participate in the periodic review, the College is taking measures to 
expose and allow input from community members and employers in significant ways. 

LCCC’s community and policies weave the Vision, Mission, Value Statement, and Goals into 
decision-making, planning, and day-to-day operations in a real and valuable way. A strength of 
College operations is that the Vision, Mission, Value Statement, and Goals do not just occupy a 
required page on the website. In fact, they are core principles, embedded in multiple documents 
and processes, serving as a litmus test to determine which projects should be undertaken, how 
business should be conducted, and how resources are allocated.  The College’s process for the 
review and revision of Vision, Mission, and Value Statement is well documented and highly 
formalized, pointing to the College’s commitment to the idea that an effective mission must be 
given structured opportunities to evolve.  Both internal constituents and community partners are 
engaged in the process and encouraged to provide input.  A further strength extends to how our 
community interacts with the Vision, Mission, Value Statement, and Goals.  By publishing the 
statements in documents, such as the Advisory Board Handbook and the Board of Trustee 
minutes, the College not only raises awareness of them among our community partners but also 
uses them as a partnership protocol with the principles as the foundation.  The Vision, Mission, 
Value Statement, and Goals become the road maps the College uses to guide its programs, 
demonstrating Requirement of Affiliation number 10, which states “institutional planning 
integrates goals for academic and institutional effectiveness. . .”18  In preparation for the 2018–
2019 triennial review, the President charged the Assessment Council to review and recommend  
revisions to the process, as necessary, (1) to  ensure broad participation among internal and 
external College stakeholders, including workforce partners, (2) to allow for increased feedback 
and new ideas to be incorporated into the plan, and (3) to ensure that these key statements remain 
relevant through the 21st century. 

                                                            
18 Standard I:  Criteria 1 – Clearly defined mission and goals that (f) are publicized and widely known by the 
institution’s internal stakeholders. 
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Recommendations		

Currently, there are many opportunities to provide input to the Vision, Mission, Value Statement, 
and strategic plan revisions, including focus groups, calls for comment in The College Voice, and 
discussions held within the framework for leadership.  The resulting conversations and feedback 
provide good discussion and opportunities to fine-tune the statements that are in place.  LCCC 
meets the Standard I Criterion and complies with Requirements of Affiliation 7 and 10. 

Strengths	

1. The Vision, Mission, Value Statement, and Goals serve as core principles and are 
integrally involved in planning and resource allocation determinations. 

2. The Vision, Mission, Value Statements, and Goals are broadly published and understood, 
serving as the partnership protocol for relationships with community partners. 
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Standard II:  Ethics and Integrity 

Standard	II:	Ethics	and	Integrity	
Ethics and integrity are central, indispensable, and defining hallmarks of effective higher 
education institutions.  In all activities, whether internal or external, an institution must be 
faithful to its mission, honor its contracts and commitments, adhere to its policies, and 
represent itself truthfully. 

Introduction		

This section demonstrates Lehigh Carbon Community College operates with integrity and in an 
ethical manner in the College’s work with both internal and external constituents.  The Standard 
II:  Ethics and Integrity report aligns with Many Voices, One Vision:  LCCC 2017-2020 Strategic 
Theme 5:  Act responsibly and ethically in the stewardship and development of institutional 
resources.  The College articulates the Mission, policies, procedures, regulations, and processes 
through formal documents such as the strategic plan, College Catalog, Policies and Regulations 
Manual, Student Handbook, the 2015-2018 Collective Bargaining Agreement Faculty 
Association, and 2017-2020 Collective Bargaining Agreement Educational Support Professional.  
These and other governing documents provide the LCCC community with the roadmap to act 
with fairness, transparency, and consistency in fulfilling the College Mission.   

Summary	and	Discussion	

College	Publications	Are	True	to	Mission	(Requirement	of	Affiliation	14)	

Strategic Plan.  Lehigh Carbon Community College continues to demonstrate an ongoing 
commitment to acting with integrity and in an ethical manner as evidenced by the strategic plan, 
Many Voices, One Vision: LCCC 2017-2020 Strategic Theme 5, “act responsibly and ethically in 
the stewardship and development of institutional resources.”19  The five strategic themes in this 
plan guide LCCC toward this overarching theme “we are here to serve the best interests of the 
students.”  As mentioned in Standard I, the College’s strategic plan was developed not in 
isolation but with assistance from the President’s Cabinet, Academic Council, Leadership Team, 
faculty, staff, and students, and approved by the Board of Trustees.  LCCC reviews these 
statements for continued relevance no less than once every three years,20  and the review falls 
ultimately under the responsibilities of the Personnel and Curriculum, and Government Relations 
and Finance and Facilities Committees of the Board of Trustees.  Clearly, LCCC has met 
Requirement of Affiliation 7, “the Institution has a Mission statement and related goals 
approved by its governing board, which defines its purposes within the context of higher 
education.” 

College Catalog.  The College’s expectations of ethics and integrity are included in the College 
Catalog, which acts as the College’s contract with students.  The catalog outlines academic 
policies providing the basis for fair and impartial decisions by faculty, administrators, and staff.21 

19 Standard II:  Criteria 4 – The avoidance of conflict of interest or the appearance of such conflict in all activities 
and among all constituents. 
20 Standard II:  Criteria 9 – Periodic assessment of ethics and integrity as evidenced in institutional policies, 
processes, practices, and the manner in which these are implemented. 
21 Standard II:  Criteria 3 – A grievance policy that is documented and disseminated to address complaints or 
grievances raised by students, faculty, or staff. The institution's policies and procedures are fair and impartial, and 
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Example:  Correspondence sent to students regarding their academic standing at the 
conclusion of each semester can serve as a demonstration.  Students on academic alert, 
probation, suspension, dismissal, and Dean’s List receive letters informing them of their 
standing, which aligns with the Academic Progress Table and information in the LCCC 
Credit Catalog.  

The College’s Vision, Mission, Value Statements, and Goals are clearly published in the College 
Catalog.  Admission material, program sheets, and other marketing materials are consistent with 
information in the catalog.22 

Tuition, fees, and financial aid requirements are outlined in the 2016-2017 College Catalog.  
This information provides transparency to ensure students are aware of the costs associated with 
attending college, or with program specific fees such as those for the Professional Pilot program 
(Flight Operations – Lab Fees).  Workshops are held to assist prospective students with the Free 
Application for Federal Student Aid (FAFSA) application.  Students are furnished with 
information on federal and state grants and loans, the Cougar Emergency Loan Fund, the 
Presidential Emergency Grant, Work Study, and various scholarships.  In 2017, the Financial 
Aid website incorporated videos to assist students and their parents better understand the 
Financial Aid process.  Videos are available in Spanish.23   

Compliance with Accreditors, Interregional, Interinstitutional Policies.  In pursuit of 
Requirement of Affiliation 6, the College “complies with additional applicable Commission, 
interregional, and interinstitutional policies” by listing accreditations and contact information for 
those bodies.  Medical Assistant, Nursing, Occupational Therapy Assistant, and Physical 
Therapist Assistant are several of the 12 academic programs, that adhere to the standards 
outlined by their accreditors and students admitted to these programs have access to a program 
handbook outlining the program’s ethical guidelines.  The majority of LCCC’s accredited 
program graduates pass their respective licensure or certification examinations upon graduation.  
This information is available to potential students via the College website.24  The College 
remains in compliance with federal regulations by providing information to students and the 
public regarding overall completion and transfer rates according to the Student Right-to-Know 

                                                                                                                                                                                                
assure that grievances are addressed promptly, appropriately, and equitably. 
22 Standard II:  Criteria 6 – Honesty and truthfulness in public relations announcements, advertisements, recruiting 
and admissions materials and practices, as well as in internal communications. 
Standard II:  Criteria 7 – As appropriate to mission, services or programs in place: 

a.  to promote affordability and accessibility, and; 
b.  to enable students to understand funding sources and options, value received for cost, and methods 

to make informed decisions about incurring debt. 
23 Standard II:  Criteria 7 (as above) 
24 Standard II:  Criteria 8 – Compliance with all applicable federal, state, and Commission reporting policies, 
regulations, and requirements to include reporting regarding: 

a.  the full disclosure of information on institution‐wide;  
b.  assessments, graduation, retention, certification and licensure or licensing board pass rates; 
c.  the institution's compliance with the Commission's Requirements of Affiliation; 
d.  substantive changes affecting institutional mission, goals, programs, operations, sites, and other 

material issues which must be disclosed in a timely and accurate fashion; 
e.  the institution's compliance with the Commission's policies. 

Standard II:  Criteria 6 – Honesty and truthfulness in public relations announcements, advertisements, recruiting 
and admissions materials and practices, as well as in internal communications.   
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Act (P.L.  101-542). The publication of this information provides students with information that 
can be used to select an educational institution, that best meet their needs.  (Student Consumer 
Information).25  The College therefore meets Requirement of Affiliation 14, “the Institution 
describes itself in comparable and consistent terms to all of its accrediting and regulatory 
agencies, communicates any changes in accredited status, and discloses information required by 
the Commission to carry out its accrediting responsibilities.” 

LCCC’s Substantive Change requests are received and approved by the Middle States 
Commission on Higher Education in a timely fashion.  The College complies with Commission 
policies, as is demonstrated by the body of evidence and documentation of this Self Study 
report.26 

Policy and Regulations.  The 2016 Policies and Procedures Manual revision was the result of 
collaboration between administration and faculty in furtherance of shared governance.  The 
revision, Policies and Regulations, is evidence of the College’s commitment to review policies, 
processes, regulations, and practices and evaluating the manner in which they are implemented 
in accord with the Mission.  The Bylaws for the LCCC Board of Trustees (Bylaws) were also 
revised and included in the prior Policies and Procedures and the newly revised Policies and 
Regulations Manuals (Section 1).  The Bylaws contain financial interest and conflict of interest 
statements for those serving on the Board of Trustees (Section 2:  Policy Manual 1.  Board of 
Trustees Title:  Conflict of Interest – Board of Trustees).  Policy 2-414 addresses employee 
conflict of interest. 27  Other examples of shared governance are seen in administration and 
faculty membership on standing committees, such as Leadership Team, Academic Council, and 
the expansion of the President’s Cabinet. The further collaboration of these various 
constituencies allows for greater oversight, increased transparency, better communication, and 
adherence to College policies and regulations.28 

The Policies and Regulations Manual Purchasing Policy 2-404 includes information on 
purchasing, bidding, quotations, and the awarding of contracts in an effort to ensure compliance 
with the College procurement policy or other approved purchasing processes.29 

Collective Bargaining Agreement (CBA).  Tenured teaching and service faculty, tenure-track 
teaching and service faculty and part-time teaching faculty are members of the LCCC Faculty 
Association, an affiliate of Pennsylvania Association of Higher Education/Pennsylvania State 
Education Association (PAHE/PSEA), National Faculty Association/National Education 
Association (NFA/NEA).  The collective bargaining agreement between the Association and 
LCCC administration establishes professional policies and guidelines for both.  The policies and 
procedures allow for professionalism with regard to hiring, performance evaluations, 
terminations, grievance/arbitration procedures, nondiscrimination, academic freedom and 
responsibility.30  Educational Support Professionals, who consist of full- and part-time classified 
                                                            
25 Standard II:  Criteria 8 (as above) 
26 Standard II:  Criteria 8 (as above) 
27 Standard II:  Criteria 4 – The avoidance of conflict of interest or the appearance of such conflict in all activities 
and among all constituents. 
28 Standard II:  Criteria 2 – A climate that fosters respect among students, faculty, staff, and administration from a 
range of diverse backgrounds, ideas, and perspectives. 
29 Standard II:  Criteria 4 (as above) 
30 Standard II:  Criteria 1 – Commitment to academic freedom, intellectual freedom, freedom of expression, and 
respect for intellectual property rights. 
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staff, are members of the LCCC Education Support Professionals (ESP), an affiliate of PSEA, 
and covered in the collective bargaining agreement with the LCCC administration.  The 
agreement provides standards for hiring, discharge, promotion, demotion, suspension, grievance, 
and disciplinary procedures as evidence of the College’s policy against discrimination.31 

Student Handbook and Code of Student Conduct.  LCCC’s students are expected to uphold 
and abide by standards of conduct, which form the basis of the Code of Student Conduct.32  
These standards are embodied within a set of core values that include integrity, social justice, 
respect, community, and responsibility.  In addition to outlining expected behaviors, the Code of 
Student Conduct provides students with an overview of the entire conduct process and 
procedures (Sections 5 and 7), including ethics and integrity. 

Code of Student Conduct Core Values:  Integrity:  College students exemplify 
honesty, honor, and a respect for the truth in all of their dealings (Preface, pp. iv, 9). 

The Student Handbook clearly outlines students’ responsibilities in maintaining honest and 
ethical standards in their academic work.33  The consequences of academic misconduct are 
outlined, as is the appeal process for any charges of academic dishonesty.  Students receive 
information regarding the role of the Ombudsman,34 (see below) who acts as an advocate for 
students having conflicts with the College.  

Student Handbook:  Policies and Procedures:  Academic Honesty Policy (Revised 
February 2012):  Lehigh Carbon Community College expects all members of its academic 
community to maintain honest and ethical standards in all assigned academic work. 
Academic dishonesty diminishes the learning experience, as well as the integrity and 
reputation of the offender.  

Student Responsibilities:  Lehigh Carbon Community College expects that work 
submitted or otherwise presented by students will honestly represent their personal 
effort to meet the requirements of the course. (The text continues, describing 
violations, p. 6)  

The Student Handbook addresses protection against improper academic evaluation and Title IX - 
Section 504, including grievance procedures,35 Title IX Coordinator contact information, and 
community resources.    Crime statistics are reported on the College website as well as in the 
Student Handbook in adherence to the Clery Act.   

                                                            
31 Standard II:  Criteria 5 – Fair and impartial practices in the hiring, evaluation, promotion, discipline and 
separation of employees. 
Standard II:  Criteria 2 – A climate that fosters respect among students, faculty, staff, and administration from a 
range of diverse backgrounds, ideas, and perspectives.  
32 Standard II:  Criteria 2 (as above) 
33 Standard II:  Criteria 1 – Commitment to academic freedom, intellectual freedom, freedom of expression, and 
respect for intellectual property rights. 
34 Standard II:  Criteria 3 – A grievance policy that is documented and disseminated to address complaints or 
grievances raised by students, faculty, or staff. The institution's policies and procedures are fair and impartial, and 
assure that grievances are addressed promptly, appropriately, and equitably. 
35 Standard II:  Criteria 3 (see above) 
Standard II:  Criteria 8 – Compliance with all applicable federal, state, and Commission reporting policies, 
regulations, and requirements to include reporting regarding: 

c.  the institution's compliance with the Commission's Requirements of Affiliation; 
e.  the institution's compliance with the Commission's policies. 
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Information regarding Disability Support Services is included in the Student Handbook, the 
College website, and the noncredit tabloid.  A Counseling Center is available with state-licensed 
counselors who follow the ethical guidelines of the American Counseling Association and the 
regulations required for licensure by the Commonwealth of Pennsylvania.  Students seeking 
counseling are given the Student Counseling Bill of Rights and Responsibilities form,36 which is 
in accordance with the Code of Ethics of the American Counseling Association.  The Student 
Handbook is reviewed annually and revised, as needed, to reflect current college policies and 
comply with any state or federal mandates.  The handbook is on the College website. 

The Student Handbook is revised and new policies implemented in response to government 37 
mandates, to clarify existing policies, and to better serve LCCC students.  These polices are 
reviewed periodically to determine compliance with any new or changing government mandates. 
Recent examples include: 

1. Protection of Pregnant and Parenting Students. 
2. Requesting Assistance Due to a Temporary Limitation. 
3. Policy for Withdrawal for Medical/Mental Health Reasons. 
4. Sexual Harassment and Sexual Misconduct. 
5. Code of Student Conduct. 
6. Firearms, Weapons and Explosives Policy. 
7. Campus Crime Rates (updated annually, per the Clery Act).  

Diversity/Non‐Discrimination		

Policy.  The College Catalog, College website, noncredit tabloid, Policies and Regulations 
Manual and other pertinent documents state: 

The College will not discriminate against any employee, applicant for employment, 
student, or applicant for admission on the basis of gender, gender identity, gender 
expression, sex, race, ethnicity, color, national origin, religion, age, disability, veteran or 
military status, genetic information, family or marital status, sexual orientation, or any 
other protected class under applicable local, state, or federal law, including protections 
for those opposing discrimination or participating in any grievance process on campus or 
within the Equal Employment Opportunity Commission or other human rights agencies. 
This policy applies to all terms and conditions of employment, including recruiting, 
hiring, placement, promotion, termination, layoff, recall, transfer, leaves of absence, 
compensation, and training. 38 

                                                            
36 Standard II:  Criteria 2 – A climate that fosters respect among students, faculty, staff, and administration from a 
range of diverse backgrounds, ideas, and perspectives. 
Standard II:  Criteria 3 (see above) 
37 Standard II:  Criteria 9 – Periodic assessment of ethics and integrity as evidenced in institutional policies, 
processes, practices, and the manner in which these are implemented. 
38 Standard II:  Criteria 2 (see above) 
Standard II:  Criteria 8 – Compliance with all applicable federal, state, and Commission reporting policies, 
regulations, and requirements to include reporting regarding: 

c.  the institution's compliance with the Commission's Requirements of Affiliation; 
e.  the institution's compliance with the Commission's policies. 
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Human Resources’ College-wide Training.  LCCC’s Office of Human Resources implemented 
Structured Interview Training for all employees participating on employee search committees to 
ensure all applicants are treated fairly.39

   

To create awareness on the issues of discrimination, sexual harassment, misconduct, diversity, 
and family education rights and privacy, the College implemented mandatory training for all 
staff, as well as additional voluntary training.  Faculty and staff members were required to 
complete training on Unlawful Harassment Prevention for Higher Education Staff, Preventing 
Discrimination and Sexual Violence: Title IX, VAWA and Clery Act for Faculty and Staff, 
Americans with Disabilities Act and ADA Amendments Act for Higher Education, Diversity in 
Action: Creating an Inclusive Workplace, and, to address the Family Educational Rights and 
Privacy Act of 1974, FERPA for Higher Education.  The College offered Safe Zone training to 
create a more welcoming environment for lesbian, gay, bisexual, and transgender (LGBT) 
students.  The Policies and Regulations Manual promotes “standards of conduct and integrity” to 
create an environment where employees and students are treated fairly, honestly, and equitably. 

Ombudsman	

The Ombudsman process ensures the ethical investigation and fair treatment of students.40  The 
MyLink Ombudsman report is disseminated to various administrators, the President of the 
Faculty Association, the President of the Education Support Professionals, and the Academic 
Council.  The President’s Cabinet reviews the monthly Ombudsman report for trends.   

myHR Partner, Inc., the College’s Ombudsman, presented to the Leadership Team on January 
28, 2015 and reported of the 400 issues reported to the Ombudsman during the 2013-2014 
academic year:  

1. 0.25 percent (n = 1) related to ethics. 
2. 78 percent (n = 312) were resolved by myHR Partner.  
3. 22 percent (n = 88) of the issues were escalated to LCCC as they were outside the scope 

of the Ombudsman’s authority and needed to be sent to LCCC for further review.  No 
further action was taken by the Ombudsman in those instances.  Administration and 
faculty work to resolve issues escalated to LCCC.     

4. Financial Aid/Tuition:  14.25 percent (n = 57) of the issues were related to Financial 
Aid/Tuition and fell into the following primary categories: 

a. Student is requesting a refund for the “non-refundable fees” paid when 
registering for classes. 

b. Student is dissatisfied with the withdrawal/refund schedule and desires a 
higher refund. 

c. For Summer Semesters:  Student feels as though the 100 percent refund period 
is too short. 

                                                            
39 Standard II:  Criteria 5 – Fair and impartial practices in the hiring, evaluation, promotion, discipline and 
separation of employees. 
40 Standard II:  Criteria 4 – The avoidance of conflict of interest or the appearance of such conflict in all activities 
and among all constituents. 
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d. Student is confused by terminology or does not understand how financial aid 
works. 

e. Student is looking for a different answer and/or affirmation of answer 
provided (see Figure 2.1). 

Figure	2.1.		Summary	Ombudsman	Report	

 

As a result of this assessment data and information, the Financial Aid Office focused on 
improving communication with students.  Student satisfaction surveys demonstrate student 
satisfaction with the Ombudsman process and improvement in student perceptions of Financial 
Aid over time, i.e., Financial Aid award information is given to students in a timely manner 80.9 
percent in 2013 to 84.0 percent in 2016 (see Figure 2.2).  In fall 2017, LCCC implemented the 
FATV Link with online education videos about financial aid services on the FATV Get Answers 
portal.  The bi-lingual videos will be used in LCCC emails to students or to direct students, 
parents, alumni, and Spanish-speakers to the site.  This exemplifies how LCCC uses 
Ombudsman results to make process improvements. 
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Figure	2.2.	Student	Satisfaction	Results:		Administrative	Processes	2015‐2016	

 

Specific	Policies,	Regulations,	and	Minutes	Related	to	Ethics	and	Integrity	

Fair use of copyrighted materials.  While faculty members are provided with a checklist for the 
fair use of copyrighted materials, students are reminded throughout the Student Handbook to 
comply with applicable laws, rules, policies, contracts, and licenses (Academic Honesty Policy 
and Technology Policy:  Compliance with copyright laws).41   

Finance Office.  College management designs, implements, and maintains multiple effective 
internal controls in compliance with the requirements of various funding sources (state, local, 
and grant funders).42  Financial statements prepared by finance staff are in accordance with 
generally accepted accounting principles as prescribed by the Governmental Accounting 
Standards Board (GASB).  Annually independent auditors, approved by the Board of Trustees, 
audit the College and Foundation finances.  The auditors issued an opinion the financial 
statements for 2014–2015 and 2015–2016 were presented fairly in all material aspects for the 
financial position of the College.  Governed by the Office of Management and Budget (OMB) 
regulations, the independent audits of LCCC’s financial operations, Foundation, and financial aid 

                                                            
41 Standard II:  Criteria 1 – Commitment to academic freedom, intellectual freedom, freedom of expression, and 
respect for intellectual property rights. 
42 Standard II:  Criteria 9 – Periodic assessment of ethics and integrity as evidenced in institutional policies, 
processes, practices, and the manner in which these are implemented. 
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programs (A-133) found no material weaknesses or significant deficiencies with regard to federal 
awards.  The College was qualified as low-risk.  (Additional discussion in Standard VI). 

Grants Office and Stewardship.  Established policies and procedures ensure proper 
stewardship of external grant funding for projects that advance the College Mission, address the 
strategic plan, and supplement institutional resources.43  Grant projects support the College’s 
growth and transformation as a dynamic, flexible learning institution, adapting to changing 
student populations, workforce requirements, and community needs.  Grant administrators’ grant 
applications accurately represent the College and truthfully convey the need for financial 
resources.  The Grants Development Handbook documents procedures for developing grants for 
consistency, adherence to College policies, and compliance with grantor regulations.  
Preliminary approval to proceed with development of a grant and final approval to submit a grant 
are obtained from the appropriate staff through signatures on the Grant Proposal Approval Form 
(GPAF). 

Grant awards administration is in compliance with grant program requirements, College policies, 
and applicable laws and regulations.  Unique cost centers are created in the Banner Financial 
System to maintain grant funds and easily identify and track grant-related transactions.  The 
Grants Management Handbook documents project directors’ programmatic and financial 
responsibilities.  Project expenditures and balances are regularly tracked by the designated 
project directors and monitored by finance staff.  The Grants Accounting Handbook guides 
finance staff in office procedures, College policies, grantor requirements, and federal regulations 
when processing and reporting grant expenditures. 

The Perkins Grant Manual provides instructions on developing and managing the Perkins Career 
and Technical Education Act grant, as required by the Pennsylvania Department of Education.  
An instruction manual was created to ensure the proper data entry and reporting of grant 
proposals and awards in the Research Accounting module of the Banner Finance System. 

Institutional Review Board.  Students or faculty who seek to conduct research at LCCC are 
required to present their proposals to the College’s Institutional Review Board (IRB).44  Human 
subjects research at the College is guided by the ethical principles laid out in the Belmont Report 
and procedures described in 45 CFR, Subtitle A, Part 46. (IRB Guidelines) 

Minutes.  The College seeks to keep employees informed through the online publication of 
minutes from various committees including Academic Standards, Curriculum, Environmental 
Health and Safety, and others.45  These committees consist of faculty, staff, and administrators, 
and recently welcomed part-time faculty members to further shared governance.  To fully 
                                                            
43 Standard II:  Criteria 4 – The avoidance of conflict of interest or the appearance of such conflict in all activities 
and among all constituents.  
Standard II:  Criteria 7 – As appropriate to mission, services or programs in place (a) to promote affordability and 
accessibility. 
44 Standard II:  Criteria 1 – Commitment to academic freedom, intellectual freedom, freedom of expression, and 
respect for intellectual property rights. 
Standard II:  Criteria 2 – A climate that fosters respect among students, faculty, staff, and administration from a 
range of diverse backgrounds, ideas, and perspectives. 
Standard II:  Criteria 4 – The avoidance of conflict of interest or the appearance of such conflict in all activities and 
among all constituents. 
45 Standard II:  Criteria 6 – Honesty and truthfulness in public relations announcements, advertisements, recruiting 
and admissions materials and practices, as well as in internal communications. 
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advocate for the student body, members of the Student Government Association (SGA) serve on 
many of these same committees.  Agendas and minutes for the Board of Trustees and its 
committees are posted on the College’s website.   

Planning, Budgeting, and Assessment Cycle.  LCCC’s Integrated Planning, Budgeting, and 
Assessment Cycle parallels the budgeting cycle of the sponsoring school districts and provides 
LCCC with a continuous three-year cycle of linked/integrated planning, budgeting, and 
assessment activities.    The cycle is simple, predictable, and not only satisfies Middle States and 
school board requirements but also provides the College with a useful and effective means of 
planning and allocating resources.46   

Right-To-Know Policy 2-510.  The College developed Right-To-Know regulations and policies 
and has a designated Open Records Officer who ensures the College’s compliance with the 
requirements of this Policy.47  The Officer develops and revises forms used to request records as 
well as those used to respond to requests.  The Officer reviews and responds to written requests 
in accordance with the Law.  A file of record requests and their disposition is maintained by the 
Officer and reviewed quarterly with the Board of Trustees. 

Recommendations	

Based on the evidence gathered, researched, and reviewed, Lehigh Carbon Community College 
meets the Standard II Criterion and Requirements of Affiliation 6, 7, and 14.  No further action 
steps are necessary at this time. 

Strength	

Current and clearly delineated policies, processes, procedures, and review/revision schedule of 
review, which afford the framework for the work of the Institution. 

                                                            
46 Standard II:  Criteria 8 – Compliance with all applicable federal, state, and Commission reporting policies, 
regulations, and requirements to include reporting regarding: 

c.  the institution's compliance with the Commission's Requirements of Affiliation; 
e.  the institution's compliance with the Commission's policies. 

Standard II:  Criteria 7 – As appropriate to mission, services or programs in place (a) to promote affordability and 
accessibility. 
47 Standard II:  Criteria 8 (as above) 
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Standard	III:		Design	and	Delivery	of	the	Student	Learning	Experience	
An institution provides students with learning experiences that are characterized by rigor and 
coherence of all program, certificate, and degree levels, regardless of instructional modality. 
All learning experiences, regardless of modality, program pace/schedule, level, and setting are 
consistent with higher education expectations. 

Introduction	
At Lehigh Carbon Community College, administration, faculty, and staff work in unison to 
provide students with a wide and varying array of quality learning experiences.  These learning 
experiences conducted in the classroom, online, or in the community foster the development of 
competent and well-rounded students prepared for employment or transfer.  The processes the 
Institution engages in from program development, course offerings, student learning assessment, 
and faculty evaluation demonstrate the importance LCCC places on academic rigor at the course, 
degree, certificate, or diploma program level.  The Standard III:  Design and Delivery of the 
Student Learning Experience report analyzes standard elements and illustrates alignment of the 
standard with Many Voices, One Vision:  LCCC 2017-2020 Strategic Theme 3:  Foster student 
learning, student development, academic success, and persistence to goal attainment, and 
Strategic Theme 4:  Ensure a diverse and inclusive environment to facilitate student learning and 
engagement.48  

Summary	and	Discussion	
As an undergraduate institution, LCCC uses the following items to foster coherent student 
learning experiences and to promote synthesis of learning:   

1. Tools and Publications:  Hiring Process, Training for Online Teaching, Faculty 
Evaluation Process, LCCC  Credit Catalog, Polices and Regulations Manual, Graduate 
Satisfaction Survey, Graduate Outcomes Report, and various handbooks distinct to 
specific disciplines. 

2. Curriculum: Curriculum Committee, Master Program Outline, Master Course Outline, 
Program Objectives, Course Objectives, College-Wide Competencies, Five-Year 
Program Audit, TracDat, Use of Data, Assessment Council, Transfer and Articulation 
Agreements, and Prior Learning. 

3. Structures and Committees:  Faculty Mentor Program, Strategic Innovations Grant, and 
Success and Retention Committee.49 

Tools	and	Publications	

Hiring	Process.		The Credentials Criteria List details credentials for each discipline.  Academic 
Services developed a new process for hiring adjunct faculty in which the Academic Deans 
carefully examine each candidate's resume, credentials, and clearances. The candidate’s 
interview and teaching demonstration is scheduled with the Academic Services Dean and full-

                                                            
48 Standard III:  Criteria 1 ‐Certificate, undergraduate, graduate and/or professional programs leading to a degree 
or other recognized higher education credential, designed to foster a coherent student learning experience and to 
promote synthesis of learning. 
49 Standard III:  Criteria 1 (as above) 



MSCHE 2017‐2018 Self‐Study November 1, 2017     40 

Standard III:  Design and Delivery of the Student Learning Experience 

time faculty are invited.  All prospective online faculty are assessed for prior online teaching 
experience and a sample of coursework may be required.50 

Training	for	Teaching.  All faculty are encouraged to complete the six-part Excellence in 
Instruction program, which provides new and seasoned adjuncts with the latest teaching 
strategies and collaborative partnerships to foster improved classroom learning and continual 
professional growth and development.  The Faculty Learning Community provides LCCC 
adjunct faculty with the latest strategies to improve student learning while developing 
professional camaraderie with colleagues through learning and discussion about excellence in 
teaching.  New adjuncts are required to complete a face-to-face or online orientation for training 
and participate in a six-hour Excellence in Instruction workshop.  Professional development and 
just-in-time webinars supplement the program and support intentional, quality teaching practice.  
Prior to teaching hybrid or online course(s), all faculty must successfully complete a three-part 
training in the College's Learning Management System (WebStudy).  The College encourages all 
faculty to participate in Quality Matters (QM) Training for both online and face-to-face classes.  
The training covers not only use of the LMS but an understanding of qualities needed to be an 
effective online faculty member.  The College also encourages all faculty to participate in 
Quality Matters Training for both online and face-to-face classes.  LCCC has been a paid 
subscriber to Quality Matters since 2011. Use of the QM rubric is promoted in the WebStudy 
Certification course to instruct faculty in best practices in excellent online course design. 

Significant funds are designated to faculty professional development and are administered by the 
Academic Council.  Additional professional development is available through tuition waiver for 
LCCC classes (full and part-time, and adjunct faculty), faculty excellence awards, professional 
development funds, funding included in certain extended grants (such as the Title III Grant), and 
division funds.51  

Example:  Through the Title III grant, LCCC committed grant funds for faculty training 
and Quality Matters certification of at least 10 courses.  The training reviews the Quality 
Matters rubric, and faculty seek to align their course with this best practice.  The Quality 
Matters team investigated formation of a Quality Matters consortium with two local 
community colleges and sought faculty input in a course design template.  The team 
established criteria for course selection and selected seven.  Two half-day workshops 
were provided by the Quality Matters facilitator.  Post Title III sustainability of Quality 
Matters was referred to the Success and Retention subcommittee (Title III Year 4 Annual 
Performance Review report). 

Example:  Expanded faculty use of technology in the classroom is seen as a best practice 
and supported by Title III.  The Title III Steering Committee approved Title III funding 
for Temple University’s six-credit graduate certificate program, Teaching in Higher 
Education Certificate for Teachers and Professionals.  Seventeen (17) employees, 

                                                            
50 Standard III:  Criteria 2 – Student learning experiences that are: 

b.  designed, delivered, and assessed by faculty (full‐time or part‐time) and /or other appropriate 
professionals who are qualified for the positions they hold and the work they do. 

51 Standard III:  Criteria 2 (as above) 
d.  designed, delivered, and assessed by faculty(full‐time or part‐time) and/or other appropriate 

professionals who are provided with and utilize sufficient opportunities, resources, and support for 
professional growth and innovation. 
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including full-time, part-time, and adjunct faculty and administrators, enrolled in the two 
courses taught in spring 2017 (Teaching in Higher Education Seminar, three credits) and 
summer 2017 (Innovation, Technology, and Teaching in Higher Education, three credits).  
(Temple Program Description, Title III Temple proposal). 

Faculty	Evaluation	Process.  The Faculty Evaluation Process outlined in the Collective 
Bargaining Agreement supports faculty delivery of the Student Learning Experience throughout 
the educational offerings regardless of certificate or degree level or delivery and instructional 
modality.  Evaluation tools for online course reviews are adapted to be relevant to the online 
course environment.  Since LCCC’s 2007 Middle States Self-Study, the evaluation process was 
reviewed, revised, and enhanced to provide additional evaluation options.  In their evaluation 
year, faculty are evaluated by students enrolled in their classes and may utilize several of the 
following tools: 

1. Teaching/service observation and evaluation by a peer (peer evaluation document is 
available online). 

2. Teaching/service observation and evaluation by the immediate supervisor. 
3. Evaluation of course/supporting materials by a peer. 
4. Evaluation of course/supporting materials by instructor’s immediate supervisor. 
5. Review and evaluation of videotape of teaching/service by a peer. 
6. Review and evaluation of videotape of teaching/service by the immediate supervisor. 
7. Mutually agreed upon qualified external evaluators' observation and evaluation. 
8. Evaluation based upon job description for Service Faculty. 
9. Self-Evaluation.52 

Article XVIII of the Collective Bargaining Agreement – Part-Time Faculty, Section W Evaluation 
of Part-Time Service and Teaching Faculty addresses part-time faculty participation in the 
evaluation process meeting Requirement of Affiliation 15. 53, 54

 

Curriculum			

Curriculum	Committee.   The Curriculum Committee is charged with oversight of educational 
policies, integrity, and appropriateness in regards to all aspects of the College curriculum, credit 
courses, and programs.  The Curriculum process is defined and supports faculty design and 
revision of programs and courses. In 2016–2017, the Co-chair continued to bring forward 
appropriate modifications for submitting and approving curriculum as well as meeting the 
College’s needs for timely information. The use of Google docs and Google Site replaced the 

                                                            
52 Standard III:  Criteria 2 – Student learning experiences that are: 

a.  designed, delivered, and assessed by faculty (full‐time or part‐time) and/or other appropriate 
professionals who are rigorous and effective in teaching, assessment of student learning, scholarly 
inquiry, and service, as appropriate to the institution's mission, goals, and policies; 

Standard III:  Criteria 2 (as above) 
e.  designed, delivered, and assessed by faculty (full‐time or part‐time) and/or other appropriate 

professionals who are reviewed regularly and equitably based on written, disseminated, clear, and 
fair criteria, expectations, policies, and procedures. 

53 Standard III:  Criteria 2 e (as above) 
54  Requirement of Affiliation 15:  The Institution has a core of faculty (full‐time or part‐time) and/or other 
appropriate professionals with sufficient responsibility to assure the continuity and coherence of the Institution’s 
educational programs. 
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paperwork processes of the past with more timely and easily accessible information for 
Committee members. Curriculum submission forms were updated to be accessible, including 
consideration of the submission and possible impact with other areas of the Institution including 
Dual Enrollment and Grants as examples. The curriculum forms were also updated to reflect the 
Institutions direction of program and course assessment. 

In response to embedding career pathways into the curriculum approval process, the Curriculum 
Committee welcomed non-credit staff members as regular Curriculum Committee members. 
Discussion to increase awareness occurred to (a) align non-credit with credit for student benefits 
and (b) identify areas of partnership opportunities between non-credit and credit programming. 
As a result of the expanded participation a suggestion was made for 2017–2018, when a potential 
partnership or connection is brought to curriculum committee attention, the Chair and Co-chair 
will seek committee volunteers to form a task force to guide and assist in the curriculum 
planning/mapping/submission of the partnership or connection.55 

Examples of Curriculum Committee activity (March 2017): 

New Course:  NET 113 A+ IT Technical Support.  The course is a combination of two 
half-semester courses: NET 111 and NET 121.2.  Course Revision:  PLG 228 Immigration 
Law.  Clarification provided for pre- and co-requisites. 

Program Revision: Mechanical Engineering Technology (A.S.).   Requested to move from 
A.S. degree (which requires 9 credits of social science/humanities) to A.A.S. degree.  The 
change of degree is consistent with Construction Management and Mechanical 
Technology and transferability to Penn State and Temple. 

Program	Objectives,	Course	Objectives,	and	College‐Wide	Competencies.  Regardless of 
modality (face-to-face, online, hybrid) or location, programs and courses share common program 

                                                            
55Standard III:  Criteria 1 – Certificate, undergraduate, graduate and/or professional programs leading to a degree 
or other recognized higher education credential, designed to foster a coherent student learning experience and to 
promote synthesis of learning. 
Standard III:  Criteria 2 – Student learning experiences that are: 

c.  designed, delivered, and assessed by faculty (full‐time or part‐time) and/or other appropriate 
professionals who are sufficient in number; and, 

d.  designed, delivered, and assessed by faculty(full‐time or part‐time) and/or other appropriate 
professionals who are provided with and utilize sufficient opportunities, resources, and support for 
professional growth and innovation. 

Standard III:  Criteria 3 – Academic programs of study that are clearly and accurately described in official 
publications of the institution in a way that students are able to understand and follow degree and program 
requirements and expected time to completion. 
Standard III:  Criteria 4 – Sufficient learning opportunities and resources to support both the institution's programs 
of study and students' academic progress. 
Standard III:  Criteria 5 – At institutions that offer undergraduate education: A general education program, 
freestanding or integrated into academic disciplines, that: 

b.  offers a curriculum designed so that students acquire and demonstrate essential skills including at 
least oral and written communication, scientific and quantitative reasoning, critical analysis and 
reasoning, technological competency, and information literacy. Consistent with mission, the general 
education program also includes the study of values, ethics, and diverse perspectives. 
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and course objectives.56  Faculty Coordinators convene advisory committees, comprised of 
industry personnel and transfer institution faculty.  The Committee members provide insight to 
program development and curricular changes to maintain program currency, assurance of higher 
education expectations and rigor.57   

Example:  During the Aviation Advisory Committee meeting in May 2017, current and 
dormant courses were reviewed.  ASA219 Air Carrier Operations, a dormant course, was 
discussed in terms of re-instating or incorporating material into one of the existing 
courses.  Three additional degree programs were proposed:  Helicopter Pilot, Aviation 
Maintenance Technician, and Air Traffic Control.  Air Traffic Control did not go forward 
due to age limitations and specialized training.  Aircraft Maintenance and Avionics 
Technician programs would meet an industry need.  Helicopter Pilot may be viable. 
Additional research will be done for the programs, including strategies for workplace 
preparedness and simulator requirements.  The benefits of the school (a) developing 
internships for students and (b) having its own aircraft and adding a Technologically 
Advanced Aircraft (TAA) were noted. The Committee considered purchasing an older 
Cessna 172 aircraft and upgrading it. 

Many LCCC programs are additionally accredited by nationally recognized organizations, which 
periodically review the efficiency of career programs. Examples include Accreditation Council 
for Business Schools and Programs (ACBSP), American Bar Association (ABA), National 
Association for the Education of Young Children (NAEYC), etc. (located on Accreditation 
website).58  LCCC complies with Requirement of Affiliation 9.59 

Five‐Year	Program	Audit.  Pursuant to Pennsylvania Department of Education (PDE) standards, 
every program conducts an academic audit/review once every five years (PA Code Title 22, 
Chapter 35.21b, Policies & Regulations Manual Academic Program Audit Schedule 4-106).  The 
faculty review all courses within the program to assure their continued relevance and maintain 
industry standards.  The audit/review covers all the degrees offered and the courses associated 
with these degrees under the program.  The audit team is comprised of faculty, administrators, 
and other staff interacting with the programs or the degree-seeking students (e.g., Academic 
Advisors, Career Development, Educational Support Services, Librarians, etc.).  In reviewing 
programs and courses, the team usually identifies multiple recommendations related to 
enrollment, retention, sustainability, equipment, and resources (e.g., facilities, human, capital).  
LCCC’s Senior Leadership reviews the recommendations and the Vice President of Academic 
Services and Student Development reports to the Board of Trustees.  The recommendations lead 
to program improvements, such as purchase of newer technology (Nursing SimMan), more 
conducive teaching space (Title III Classroom Redesign), additional personnel, or replacement of 
teaching equipment.  The changes also lead to merging, removing, or developing new degrees 

                                                            
56 Standard III:  Criteria 1 – Certificate, undergraduate, graduate and/or professional programs leading to a degree 
or other recognized higher education credential, designed to foster a coherent student learning experience and to 
promote synthesis of learning. 
57 Standard III:  Criteria 8 – Periodic assessment of the programs providing student learning opportunities. 
58 Standard III:  Criteria 8 (as above) 
59 Requirement of Affiliation 9, “The Institution’s student learning programs and opportunities are characterized 
by rigor, coherence, and appropriate assessment of student achievement throughout the educational offerings 
regardless of certificate or degree level or delivery and instructional modality. 
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and/or courses.60  Recommendations follow the curriculum process, as a next step to the audit.  
For example, the Medical Billing Specialist changed from a diploma program to a certificate 
program and enrollment grew from 4 students (Fall 2015) to 24 students (Fall 2016) to 31 
students (fall 2017, September 12, 2017).  LCCC complies with Requirement of Affiliation 9.61 

Assessment	Council:		The role of the Assessment Council and assessment of student learning is 
discussed in Standard V.  Also addressed in Standard V is the assessment of the nine college-
wide student learning competencies which serve as LCCC’s General Education Learning 
Outcomes and include critical thinking, communication, quantitative and scientific reasoning, 
cooperation, technological and information literacy, human diversity, and ethical decision 
making.62 

Use	of	Data.  LCCC uses data to support improvements in the design and delivery of the learning 
experience.   For example, the review of Developmental Education and gatekeeper courses in-
class retention and enrollee success data identified weaknesses.  LCCC used this data to 
successfully apply for a $2 million Title III grant.  Several developmental English and 
mathematics courses were significantly redesigned through Accelerated Learning Program 
(ALP) and Modified Emporium Program models, respectively, as part of the Title III grant.63   

Results:  The Title III Developmental Education course redesign afforded students the 
opportunity to complete the developmental sequence in one semester.  A three-course, 
nine-credit mathematics sequence was redesigned as one six credit class, using a 
Modified Emporium Model and the English Division adopted Community College of 
Baltimore County’s Accelerated Learning Program (ALP), linking two three-credit 
English courses and treating the lower-level course as a studio, addressing individual 
student deficiencies.   

Enrollee Success:  Enrollee success is defined as:  

The total number of “A,” “A-”, “B+,” “B,” “B-,” “C+,” “C,” “C-,” and “R” (Released) 
grades  

-----------------------------------Divided by--------------------------------------------------------  

The total number of “A,” “A-”, “B+,” “B,” “B-,” “C+,” “C,” “C-,” “D,” “F,” “I” 
(Incomplete), “L” (Listener), “R” (Released), “W,” “Y” (Withdrawal Failing), and “Z” 
(Not Released) grades 

                                                            
60 Standard III:  Criteria 8 – Periodic assessment of the programs providing student learning opportunities. 
61 Requirement of Affiliation 9, “The Institution’s student learning programs and opportunities are characterized 
by rigor, coherence, and appropriate assessment of student achievement throughout the educational offerings 
regardless of certificate or degree level or delivery and instructional modality.” 
62Standard III:  Criteria 5 – At institutions that offer undergraduate education: A general education program, 
freestanding or integrated into academic disciplines, that: 

b.  offers a curriculum designed so that students acquire and demonstrate essential skills including at 
least oral and written communication, scientific and quantitative reasoning, critical analysis and 
reasoning, technological competency, and information literacy. Consistent with mission, the general 
education program also includes the study of values, ethics, and diverse perspectives;. 

63 Standard III:  Criteria 4 – Sufficient learning opportunities and resources to support both the institution's 
programs of study and students' academic progress. 
Standard III:  Criteria 5 b (as above) 
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Developmental English (ALP).  In fall 2015, 11 linked sections of ENG099/100 and 
eight linked ENG100/105 ran for a total grant year four: 19 linked sections; 38 sections.  
Enrollee Success Rate was compared for redesigned vs. traditional courses (n = students 
enrolled), with an enrollee success rate goal of 59 percent:  

1. ENG099/ENG100.   
a. The lowest level ENG099 – ALP (n=57, enrollee success 72 

percent) exceeded the year four goal and outperformed the non-
ALP sections (n=31, enrollee success 35 percent) by 37 percentage 
points.   

b. Both the upper level ENG100 – ALP (n=65, enrollee success 62 
percent) and non-ALP sections (n=289, enrollee success 64 
percent) exceeded the year four goal.  

2. ENG100/ENG105.  The upper level developmental English course was 
linked with the first content level course to enable developmental students’ 
completion of the gatekeeper, first college-level English course (ENG105) 
with additional support in ENG100 in one semester.64  

a. Both the highest-level developmental ENG100 – ALP (n=34, 
enrollee success 76 percent) and non-ALP sections (n=289, 
enrollee success 64 percent) exceeded the year four goal. 

NOTE:  The ENG 100 non-ALP data were the same comparison group for both 
the ENG099/ENG100 and ENG100/ENG105. 

Developmental Mathematics.  In 2015-2016, 44 sections of MAT090 ran.  The 
enrollee success rate was compared for redesigned vs. traditional courses (n = 
students enrolled), with an enrollee success rate goal of 51 percent.  Of 430 
MAT090 students, enrollee success was 35 percent below the 51 percent goal.  
Additional data was collected:   enrollee completion 48 percent, first-time 
completers 75 percent, and one-semester completers 36 percent.  Developmental 
mathematics faculty focused on time to complete and enrollee success. The team 
measured (1) if students were completing MAT090 more quickly vs. the old 
sequence, and (2) how many completers were first-time enrollees. Results: 68 
percent of the first-time enrollees were successful.  The faculty reported, students 
completing redesigned MAT090 are completing the developmental sequence 
more quickly than in the old developmental sequence and completers are 
completing what was previously 9 credits of material in 1.23 semesters. Eighty-
three successful MAT090 students enrolled and completed subsequent college 
level course MAT105 Intermediate Algebra. 

MAT100 course, the highest level of the previous three developmental 
mathematics, with no redesign, exceeded the goal (n=417, enrollee success 56%). 

Since fall 2016, MAT090 accomplishments include: 

                                                            
64 Standard III:  Criteria 2 – Student learning experiences that are: 

a.  designed, delivered, and assessed by faculty (full‐time or part‐time) and/or other appropriate 
professionals who are rigorous and effective in teaching, assessment of student learning, scholarly 
inquiry, and service, as appropriate to the institution's mission, goals, and policies. 

Standard III:  Criteria 5b  (as above) 
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1. Fall 2016.  Conducted face-to-face trainings at Convocation for faculty to use 
in addition to the online training course.  

2. Fall 2016.  Mandated use of Google sheets for instructors to better track their 
students.  

3. Spring 2017.  Implemented a new grade, the Z grade, to use instead of  a D 
grade. The Z grade indicates that a student did not complete the material for 
the course but worked the entire semester and did not withdraw or stop 
attending.   

4. Spring 2017.  Created previews enabling students who finished the course 
could work on material for the next level course (MAT 118-Business Math or 
MAT 105-Intermediate Algebra).  

5. Fall 2017.  Created a three-credit version of 090 for students in Unit III or 
Unit IV. Runs both the first seven weeks and second seven weeks of the 
semester.  

6. Fall 2017.  Developed Prezi presentation on how to be successful in the course 
embedded into the MyLabsPlus, (MLP) shells. MLP is the course software for 
the MAT 090 class.  

7. Winter 2017.  Piloting a Winter three-credit version of MAT090. Only 
students in Unit IV or beyond are eligible for this accelerated course. 

8. Spring 2018 pilot. Proposal for recitations to be held for students on 
problematic quizzes. Currently there are four quizzes identified as 
problematic, which are quizzes 3, 8, 10 and 18. There are four units (22 
quizzes) and a final exam in the course.  

Articulation	Agreements,	Transfer,	and	Prior	Learning.  The strength of LCCC’s design and 
delivery of the educational experience can be found in articulation agreements, transfer, and 
prior learning.  LCCC has articulation agreements with many colleges and universities.  In 
addition, students have access to a statewide course equivalency database, which assists with the 
identification of course transferability.  Program-to-program agreements, established 
independently with other colleges or via PA state initiatives through the Transfer Articulation 
and Oversight Council (TAOC) between LCCC and PASSHE (Pennsylvania State System of 
Higher Education) are emblematic of the acceptance of LCCC degrees as quality and allow 
students who complete designated majors to transfer their credits out to the senior institution 
with junior standing.  LCCC is a signatory on the Pennsylvania reverse transfer agreement 
between the 14 Pennsylvania community colleges and 14 PASSHE institutions.  Reverse 
transfer agreements allow students who transferred from LCCC to a four-year institution, prior 
to LCCC graduation, to transfer credits into LCCC and apply the credits toward their Associate 
Degree, helping to promote college completion.  Students can investigate transferability of 
credits in at least three ways:  meeting with their academic advisor to evaluate transferability of 
credits, reviewing the LCCC transfer website, and discussing transferability directly with the 
receiving institution.65  

                                                            
65 Standard III:  Criteria 3 – Academic programs of study that are clearly and accurately described in official 
publications of the institution in a way that students are able to understand and follow degree and program 
requirements and expected time to completion. 
Standard III:  Criteria 4 – Sufficient learning opportunities and resources to support both the institution's programs 
of study and students' academic progress. 
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To facilitate the educational experience for adult students with prior learning, LCCC’s prior 
learning policies allow students to achieve advanced standing in their program.   Students who 
have prior knowledge and experience in a given subject have the opportunity for prior learning 
assessment (PLA) to receive credit for a specific course.  Students may utilize the (CLEP) test, 
which assesses prior knowledge in a specific subject area, challenge examinations, credit for 
prior learning, credit for business-related, non-collegiate courses, credit for life learning through 
portfolio completion, and credit for military experience.  The policies, outlined in the LCCC 
2016-2017 Credit Catalog Admissions section, demonstrate the College’s commitment to 
acknowledge bona fide academic experiences and remove artificial barriers to goal attainment.66 
(PA Community Colleges, State System Universities Sign Statewide 'Reverse Transfer' 
Agreement, Prior Learning, Transfer Services website)   

Structures	and	Committees	

Cultural	Activities.  LCCC offers a wide range of cultural activities which enhance the 
educational experience and addresses Standard III Criteria 5a.67    LCCC provides study abroad 
opportunities, Student Life/Activities, veteran programs, Intercultural Student Association, 
PRIDE-LGBT, the Returning Adult Lounge, and speakers, including David Jones, Lehigh 
County Commissioner and Justin Brown, of the Diversity Awareness Program (DAP) “which 
promotes diversity and cultural awareness in all aspects of life to the students, faculty, and staff 
on the University campus through active engagements of active discussions on social issues and 
idea."68  (Diversity Events) 

1. The Intercultural Student Association provides opportunities to create a more diverse 
and inclusive college community.  This organization celebrates and recognizes the 
diversity of LCCC and works to prepare students to live in an increasingly diverse and 
global society.  The group achieves this through speakers, presentations, panel 
discussions, conferences, and community outreach.  The majority of the student members 
are non-native speakers of English, but all students at LCCC are welcome to participate. 

2. The PRIDE – LGBT Student Organization promotes student awareness of sexual 
orientation and transgender communities.  The organization assists students in acquiring a 
sense of safety and belonging in the college community.  

3. The STEM Club (Science, Technology, Engineering, and Mathematics) seeks to 
generate interest in the STEM fields among students.  The club promotes awareness of 
current developments and opportunities in the STEM fields.  In addition, the club seeks to 
provide a peer network for STEM students and encourages the free exchange of ideas and 
information. 

                                                                                                                                                                                                
Standard III:  Criteria 7 – Adequate and appropriate institutional review and approval on any student learning 
opportunities designed, delivered, or assessed by third party providers. 
66 Standard III:  Criteria 7 (as above) 
67 Standard III:  Criteria 5 – At institutions that offer undergraduate education: A general education program, 
freestanding or integrated into academic disciplines, that: 

a.  offers a sufficient scope to draw students into new areas of intellectual experience, expanding their 
cultural and global awareness and cultural sensitivity, and preparing them to make well‐reasoned 
judgments outside as well as within their academic field. 

68 Standard III:  Criteria 5 a (as above) 
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Strategic	Innovation	Grant.  The Grant supports programming that aligns with the MSCHE 
Standard III Criteria 5a and must be linked to the strategic plan. The Strategic Innovation Grant 
is designed to encourage faculty and staff innovation to enhance the lives of LCCC’s students 
and the college community and improve educational delivery.  Special consideration is given to 
creative ideas that transform curriculum, college operations, student life, partnerships, and/or 
support services.69  

Example:  The fall 2014 grant for the The Paw Print:  LCCC Student Newspaper is led 
by faculty in the English and Communications departments.  In mid-November 2014, two 
students were selected to serve as editors for spring 2015, the inaugural semester of The 
Paw Print, a student newspaper.  Both students enrolled in CMN297 Newspaper 
Production, where editing and oversight of the entire production of the newspaper takes 
place.  A contest was held among LCCC students to design the newspaper masthead and 
production began on the first issue of The Paw Print.  In March 2015, the first edition 
was published online and hardcopy, with PDF versions mailed to all students.  The Paw 
Print is a reality, and with the support of ongoing advertising, the paper is now self-
sufficient. 

Faculty	Mentor	Program.  The Faculty Mentor Program is another example of a structure that 
promotes a consistent design and delivery of the student learning experience while providing 
opportunities, resources, and support for professional growth and innovation.  The project is 
directly linked to a strategic plan goal.70  With an initial project budget of $33,600, the 
Leadership Team Task Force developed a program for mentoring full-time, part-time, and 
adjunct instructors.  The Faculty Mentor Program completed its second pilot during the academic 
year 2016–2017.71   

Results:  The initial pilot occurred in spring 2016: Ten trained mentors partnered with 12 
mentees.  Ninety (90) percent of the faculty who participated in the initial pilot indicated 
that the program helped to improve their instruction methods; 100 percent agreed that the 
partnership increased idea exchange between mentors and partners; 100 percent agreed 
that the partnership shared strategies for student-centered learning; and 100 percent 
agreed that the partnership increased the support available for new faculty.  For the 

                                                            
69 Standard III:  Criteria 5 – At institutions that offer undergraduate education: A general education program, 
freestanding or integrated into academic disciplines, that: 

a.  offers a sufficient scope to draw students into new areas of intellectual experience, expanding their 
cultural and global awareness and cultural sensitivity, and preparing them to make well‐reasoned 
judgments outside as well as within their academic field. 

70 Strategic Plan Goal, “Continue innovative course delivery and user education.”  (10a) Action Plan, “Foster 
innovation.  Optimal innovations will be identified in materials, faculty training, and classroom environments and 
their application supported college‐wide.”  Action Strategy 10a3, “ Develop a formal mentoring program through 
collaboration by more experienced faculty to all interested faculty exploring innovative teaching methods.” 
71 Standard III:  Criteria 2 – Student learning experiences that are: 

d.  designed, delivered, and assessed by faculty(full‐time or part‐time) and/or other appropriate 
professionals who are provided with and utilize sufficient opportunities, resources, and support for 
professional growth and innovation; 

e.  designed, delivered, and assessed by faculty (full‐time or part‐time) and/or other appropriate 
professionals who are reviewed regularly and equitably based on written, disseminated, clear, and 
fair criteria, expectations, policies, and procedures. 

 



MSCHE 2017‐2018 Self‐Study November 1, 2017     49 

Standard III:  Design and Delivery of the Student Learning Experience 

current pilot, LCCC has 20 mentors paired with 20 mentees and will be conducting 
another assessment both after the fall semester and at the end of the 2016–2017 academic 
year.  The program was institutionalized in 2017–2018. 

Conclusion      	

LCCC meets the Standard III Criterion and complies with Requirements of Affiliation 9 and 15 
through faculty hiring, credentialing, and training processes and through faculty involvement in 
the development, continuity, and coherence of LCCC’s educational programs.  Through a variety 
of methods, the administration, faculty, and staff work together to create an environment in 
which “coherent student learning experiences that promote synthesis of learning” develop 
capable, well-rounded students who are prepared for employment or transfer.72  

Recommendations	

Strengths			

1. Outside program accrediting agencies. 
2. Quality Matters. 
3. Program advisory boards comprised of current industry personnel support LCCC’s ability 

to maintain program efficacy and currency.  
4. Employer and graduate satisfaction surveys.  
5. The English Division, utilizing Title III funding, recently redesigned Development Ed 

courses and created the ALP.  
6. Increased professional development opportunities for faculty and administrators. 

 
NOTE:		Standard	III	Criterion	not	addressed	in	the	Self	Study	or	Document	Roadmap.  The 
criterion do no apply to LCCC, a US institution that does not offer graduate or professional 
opportunities.  

Standard III:  Criteria 5 – At institutions that offer undergraduate education: A general education 
program, freestanding or integrated into academic disciplines, that: 

c. in non-US institutions that do not include general education, provides evidence that 
students can demonstrate general education skills. 

 
Standard III:  Criteria 6 – In institutions that offer graduate and professional education, 
opportunities for the development of research, scholarship, and independent thinking, provided 
by faculty and/or other professionals with credentials appropriate to graduate-level curricula. 
  

                                                            
72 Standard III:  Criteria 1 – Certificate, undergraduate, graduate and/or professional programs leading to a degree 
or other recognized higher education credential, designed to foster a coherent student learning experience and to 
promote synthesis of learning. 
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Standard	IV:	Support	of	the	Student	Experience	
Across all educational experiences, settings, levels, and instructional modalities, the institution 
recruits and admits students whose interests, abilities, experiences, and goals are congruent 
with its mission and educational offerings.   The institution commits to student retention, 
persistence, completion, and success through a coherent and effective support system 
sustained by qualified professionals, which enhances the quality of the learning environment, 
contributes to the educational experience, and fosters student success. 

Introduction	

Standard I details Lehigh Carbon Community College’s Vision, Mission, Value Statement, and 
Goals.  LCCC’s focus on students is paramount among these:  the overarching Value Statement 
declares that “As a student-centered learning institution, LCCC values. . .,” and the strategic 
plan, Many Voices, One Vision 2017-2020, states the overarching theme that “we [the College 
staff and faculty] are here to serve the best interests of our students.”  The Standard IV report 
affirms LCCC’s commitment to student retention, persistence, completion, and success through 
coherent and effective supports sustained by qualified professionals.  The Standard aligns with 
Many Voices, One Vision:  LCCC 2017–2020  

1. Strategic Theme 2, Broaden the understanding and application of best practices in 
enrollment management; Strategic Goal 2, Identify and recommend strategies to improve 
college services;  

2. Strategic Theme 3, Foster student learning, student development, academic success, and 
persistence to goal attainment; and  

3. Strategic Theme 4, Ensure a diverse and inclusive environment to facilitate student 
learning and engagement. 

LCCC has worked to shape students’ experiences as they progress through academic programs 
and college life: 

1. On-Boarding Experience:  Recruitment and Admissions of Students, Enrollment 
Management Action Team, and Policies and Procedures for the Safe and Secure 
Maintenance and Appropriate Release of Student Information and Records;  

2. First-Year Experience:  New student orientations, bridge program, first-year 
seminar/student success courses, peer mentoring; 

3. Online Experience:  Quality Matters, hybrids, online support services, new learning 
management system, expansion of online degree offerings; 

4. Honors Experience:  Honors Scholars Program, the expansion to include STEM 
Scholars, College Honors opportunities through course offerings, retention efforts 
such as the fall 2017 STEM Bridge pilot, Phi Theta Kappa pinning ceremony; 

5. High School Student Experience:  Dual enrollment, concurrent enrollment, 
articulation agreements; 

6. Student Support Experience:  Advising, learning support, early alert, iCARE, 
counseling, library, Ellucian Degree Works 
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7. Student Life Experience:  Student Government Association, opportunities to 
participate in athletics 

8. Career Exploration Experience:  Embedded advisors, career sheets  
9. Veterans and Returning Adults Experience 

10. English Language Learner Experience 
11. Transfer Experience:  Articulations, University Center 

The Vice President of Enrollment Management and the Vice President of Academic Services and 
Student Development are responsible for these experiences.  At LCCC, students first encounter a 
team of recruiters, enrollment generalists, financial aid experts, and other admissions and 
registration staff supervised by the Executive Director of Enrollment, who reports to the Vice 
President of Enrollment Management.  As students begin to register, they encounter advisors and 
first-year experience programming under the direct purview of the Dean of Student Support and 
Success who reports directly to the Vice President of Academic Services and Student 
Development.   

Each experience and related services under the two Vice Presidents will be discussed in further 
detail below.   

Summary	and	Discussion	
The	On‐Boarding	Experience		

Recruitment	and	Admissions	of	Students		

Direct support of students’ success begins with the College’s recruitment, admission, and 
onboarding efforts to guide students into career and academic paths.  In 2015, the College 
reorganized the Admissions, Financial Aid, and Registration operations under the leadership of 
the Executive Director of Enrollment, who reports directly to the Vice President for Enrollment 
Management, a newly created position.   

In collaboration with the School of Student Support and Success, the Executive Director led the 
team in a comprehensive review of the onboarding process to better support students from 
inquiry to enrollment in the first semester (spring 2017).  The team reviewed all current 
processes, procedures, and paperwork required to get students started at LCCC and had 
courageous conversations regarding what it would take to have new students registered in one 
visit.  While this goal is not yet accomplished, the team was able to eliminate several 
redundancies and/or inefficiencies to make the process more inviting to new students73 
(Onboarding New Student – Fall Semester, Onboarding New Student – Win and SP terms). 

To automate key portions of the student-onboarding experience and manage the paperwork more 
efficiently, the Executive Director of Enrollment Management worked with others at the College 
to purchase and implement Target X, a Customer Relationship Management solution (CRM), 
and Ellucian Degree Works.  Both resources went live in summer 2017.  Admissions, First–Year 
Experience, and Academic Advising improved the onboarding process by implementing the new 
services and requisite processes, streamlining admissions and registration processes and 

                                                            
73 Standard IV:  Criteria 6 – Periodic assessment of the effectiveness of programs supporting the student 
experience. 
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improving the delivery of New Student Orientation programs while enhancing relationships 
between departments involved. 

Enrollment	Management	Action	Team	(EMAT)	 

Created in 2014, the Enrollment Management Action Team (EMAT) facilitates cross-
departmental efforts to strategically support student recruitment processes from prospect through 
advising and enrollment.  Chaired by the Dean of Student Support and Success and the Executive 
Director of Enrollment, the membership includes representatives from each of the enrollment-
related operations, who function to ensure appropriate allocation of resources, identify strategies, 
and support activities to increase students’ ease in completing the enrollment process. 

EMAT meets monthly to discuss recruiting strategies, identify marketing efforts, coordinate 
communications to reach students more effectively, and formulate a comprehensive Enrollment 
Management Plan (2017–2021).  EMAT also works to transform the College into a data-driven 
institution where data on student performance drive planning and decision-making to improve 
student outcomes.  As such, the team led the College to purchase and implement InfoQuest, a 
Business Intelligence system, is overseen within EMAT and the Enterprise Reporting Sub-
Committee.  To date, the team has created reports for ten departments:  Academic Services, 
Admissions, Advancement/College Relations, Assessment and Planning, Enrollment 
Management, Educational Support Services, High School Connections, Institutional Research, 
Grants (such as Perkins and Title III), Records and Registration, and Student Accounts.  Forty-
five departments, including 22 Academic Program Coordinators, have access to InfoQuest data 
to support decision making in such areas as enrollment management, enrollee success in 
coursework, and academic planning. 

EMAT will continue to develop and refine data dashboards to support, adjust, and drive student 
enrollment efforts through a newly formed Data Governance Committee, process mapping and 
enhanced data collection using InfoQuest, further enhancements to Degree Works, and other 
student success metrics.  As a result of EMAT oversight, LCCC is now more effectively and 
continuously assessing student outcomes and using the results to adjust service and resources. 

Policies	and	Procedures	for	the	Safe	and	Secure	Maintenance	and	Appropriate	Release	of	
Student	Information	and	Records	

Providing safe and secure maintenance and appropriate release of student information and 
records is a high priority at LCCC, and this provision begins during the On-boarding 
Experience.74   

At an institutional level, policies and procedures ensure the appropriate privacy and 
dissemination of records as permissible under federal and state laws.  The Director of 
Registration and Student Records (Registrar) administers the Family Educational Rights and 
Privacy Act (FERPA), a federal law governing the release of and access to student educational 
records.  The Director of Public Safety oversees the maintenance and appropriate release of 
information and records as outlined in the Jeanne Clery Act, as amended 2008, and the Annual 
Security Report and Safety Update.    

                                                            
74 Standard IV:  Criteria 3 – Policies and procedures for the safe and secure maintenance and appropriate release 
of student information and records. 
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The Open Records Policy No. 2-508 and other related procedures are contained within LCCC 
Policies and Regulations Manual 2016–2017, and they outline records destruction and 
maintenance timelines.  The Open Records Officer is responsible for compliance with the policy.  
The Student Handbook also addresses Student Records.   

The	First‐Year	Experience	

LCCC’s 2012 IPEDS fall-to-fall retention rates for the fall 2010 entering cohort of first-time, 
full-time students was 54 percent, and the rate for first-time, part-time students was 41 percent.  
The College implemented several strategies to assist entering students’ transition to college, 
including orientation sessions geared to students’ majors, a case-management model for 
advising, peer mentoring, a Freshman Seminar/Student Success course, and a revised early 
intervention system.  In 2017, the College created the position of Director of First-Year Student 
Support dedicated to lead, coordinate, and enhance all first-year efforts.  The impact of the 
implementation of such activities remains to be determined as the College assesses the 
effectiveness of such efforts to improve retention.   

New	Student	Orientation	

In accordance with research consistently identifying new-student orientation as a high-impact 
practice, LCCC continues its efforts to get all students to attend and complete orientation.  
Student orientation was restructured from small group sessions (which were provided by support 
services staff and focused primarily on advising and registration) to a more comprehensive large 
group model.  The orientation smaller group break-out sessions addressed transition to college 
study, a question and answer with Peer Mentors, Public Safety on campus, use of the College 
portal and email, student clubs and organizations, advising and registration, and financial aid and 
payment.  The revision incorporates opportunities for student engagement in learning about and 
preparing for college study.  The improved parent orientation program, offered simultaneously 
with students’ sessions, covered many of the same topics.  A Parent tab was created on the 
LCCC homepage to enhance support.   

LCCC’s preliminary data demonstrates how new student-orientation practices positively impact 
student retention.  A greater percentage of students who participated in orientation are retained 
into the next semester compared to the general new-student populace who did not participate (see 
Table 4.1).  As the program moves forward, the Director of First-Year Experience continues to 
make refinements in collaboration with advising and teaching faculty.  Similar orientation 
opportunities for students who begin in spring semesters are being developed with consideration 
given to the development of options and opportunities that accommodate the varied schedule 
conflicts that students, staff, and faculty encounter just prior to January start dates.75   

                                                            
75 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

c.  orientation, advisement, and counseling programs to enhance retention and guide students 
throughout their educational experience; 
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Table	4.1.	2015	and	2016	Orientation	Data	

Summer 2015 Applicants Registered Spring 2016 Fall 2016 Spring 2017 
Graduation 

(as of 
9/12/17) 

  N N Yield N % N % N % N % 

Attended 892 795 89.1% 664 83.5% 481 60.5% 443 55.7% 94 11.8% 

Did not attend 3427 1006 29.4% 687 68.4% 437 43.5%         

Total 4398 1889 43.0%                 
 

Summer 2016 
 

Applicants Registered Spring 2017 Fall 2017 

  N N Yield N % N % 

Attended 860 742 86.3% 609 82.1% 472 63.6% 

Did not attend 3246 1025 31.6%         

Total 4018 1757 43.7%         

Placement		

Placement testing and/or assessment of prior coursework or credit, such as AP, ACT and SAT 
scores, helps determine appropriate levels in mathematics, English and reading. Placement 
testing is also required for entrance into certain biology and chemistry courses. Such scores help 
identify students who may benefit from additional support and remediation. Students will work 
with academic advisors to determine appropriate course placement and course load which may 
include classes specifically designed to support success in college (such as Fundamentals of 
Writing, Mathematical Literacy, Study Skills, First Year Experience, Major Decisions).  Students 
testing into developmental courses have an "advisor hold" until they have completed 
developmental coursework to encourage and ensure a connection with the academic advisor.  In 
addition to the support of Academic Advisors and the dedicated faculty teaching these courses, 
the office of Educational Support Services offers a multitude of services, workshops and 
opportunities to support students as they attain their goals.  

Bridge	Program	

Using Title III funding, LCCC piloted a summer Bridge Program in 2015 to ease first-time 
college students’ transition to LCCC.  In 2016, sessions expanded to include returning adults and 
veterans, the Allentown Donley Center, Tamaqua Morgan Center, and the Main campus. 

Of the 13 students enrolled in the 2015 summer Bridge, ten (76.9 percent) enrolled in fall 2015 
classes, and three (23.1 percent) did not.  Nine (9) students (69.3 percent) enrolled in spring 2016 
classes and seven (53.9 percent) enrolled in fall 2016 classes. 

The second evolution of the Bridge Program, in summer 2016, dedicated additional time to 
Mathematics in response to student and faculty requests.  Students completing this Bridge 
Program were able to re-take the placement tests, avoiding one or more developmental courses, 
and beginning content-level coursework earlier.  Of the 114 students enrolled in the summer 
2016 Bridge Program at the three locations, 104 (91.3 percent) enrolled in fall classes and 10 
(8.8 percent) did not.  
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Currently, the Director of Returning Adults and Veteran Student Services and the Director of 
First-Year Experience are collaborating to sustain and plan for next summer’s Bridge 
Program.  Using retest data for participants, feedback from participants, and feedback from the 
Title III Grant's external evaluators, the Directors are focusing the summer Bridge Program in 
2018 on Math skills.  

During the 2017 Bridge program, 12 students took a total of 16 retests, with 62 percent of those 
retests being in Math. Of the 10 Math retests, 60 percent of the students improved their score 
enough to move up at least one level in Math, placing them in a college-level Math course to 
start the fall semester. In comparison, only one in three of the English and Reading retests 
resulted in the student moving up one level. The 2018 summer Bridge Program will have 
retesting built in as a requirement to increase the data that are used to assess the program. In 
addition, persistence and retention outcomes data for participants in 2017 and beyond will be 
tracked to assess the impact of participation in the program.76    

First‐Year	Seminar/Student	Success	Course	(FYS)		

To enhance the First-Year Experience, faculty have started to create student success courses 
focused around careers and majors.  The existing three-credit college skills course concentrated 
primarily on students placing in developmental courses and had minimal enrollment.  Faculty 
redesigned the Freshman Seminar/Student Success course as a major-focused, one-credit college 
skills and transition course and incorporated career exploration.  To date, there are eight First-
Year Seminar/Experience (FYS) sections in fall 2017 including courses for Athletes, Computer 
Programming, Criminal Justice, Psychology (four sections), and Honors Students.  

The Director of First-Year Experience, faculty, and staff are collecting data on the success of 
students enrolled in the fall 2017 courses and course outcomes.  Similar courses may be 
implemented in other major/career areas of interest to capitalize on success and retention 
outcomes gained through these initial offerings.  A brand will be created for these courses so 
students can better visualize the importance of the courses in exploring their majors with respect 
to their career of choice.77   

Peer	Mentors		
The College hired student peer mentors to assist with new student initiatives including 
orientation, fast-track registration, first-year success courses, and campus events. In fall 2017, 
the peer mentors are second-year students who have been successful in their program of study 
and are assisting in several FYS courses.  They are:  

1. Attending classes with the new students and are available two hours a week to talk with 
currently enrolled students to answer questions;  

2. Reaching out to the first-year students with helpful information (such as locating college 
resources and exam preparation) at regular intervals during the semester; and   

3. Providing second year student perspectives during class discussions.  
Peer Mentors also assist with the following endeavors: 

1. All facets of the summer orientation programs; 
2. Outreach to students regarding registration, orientation, and early alert; 

                                                            
76 Standard IV:  Criteria 6 – Periodic assessment of the effectiveness of programs supporting the student 
experience. 
77 Standard IV:  Criteria 6 (as above) 
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3. Outreach to new student inquiries via phone and e-mail; 
4. The Service and Activities Fair, Volunteer Fair, Job Fair, Wellness Fair, and Open House 

events, “It’s On Us” campus-wide campaign, Alcohol Awareness week, and Suicide 
Awareness and Prevention Week; and 

5. Workshops such as “Stomp Out Stigma” and “Tap Out Stress”. 
Survey respondents indicate interactions with peer mentors are positive influences on the 
students’ overall first-year experience.  The peer mentors gain valuable experience and 
subsequent motivation to stay in school while at the same time engaging their peers in valuable 
retention activities. 

The	Online	Experience		

In addition to face-to-face classes, LCCC offers 175 different courses online and 20 programs 
fully online so that students can create a learning experience that accommodates their busy 
lifestyles.  Some students may choose a combination of face-to-face, hybrid, or online courses, 
and some students may opt to complete their degree entirely online.  Described in further detail 
below are some of the current initiatives taking place to create an Online Experience that 
promotes access and student success. 

Delivery	Formats	

For many years, LCCC has offered hybrid classes.  Starting in Fall 2017, a seven-week online 
class format was offered, and ten-week online classes are regularly offered in order to give 
online students the flexibility of different start and end dates.   The College also offers a five-
week Winter Session comprised entirely of online courses for continuing and guest students 
wishing to pick up some extra courses over their winter break.   

Online	Student	Orientation	and	Support	Services	

For prospective students or current students looking to take their first online class, there are two 
services offered. First, an orientation course is provided via the College’s main website where 
students do simple tasks in the online learning environment and have access to resources 
dedicated to student success.  Second, Online Learning Open Houses (a collaboration between 
admissions and online learning departments) are being offered (beginning December 2017) via 
web-conferencing.  These sessions focus on how to succeed as an online student and are 
designed to help students identify their suitability for online classes. 

For all current and prospective students, Online Student Orientation sessions are offered at 
multiple times at the start and during each semester via web-conferencing. Students are 
introduced to WebStudy, the College’s LMS, and are given presentations on best practices that 
promote online student success.78  

                                                            
78 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

c.  orientation, advisement, and counseling programs to enhance retention and guide students 
throughout their educational experience; 
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For online student support services, Smarthinking is offered to all students via a link in their 
WebStudy class, giving them access to virtual tutoring in a range of subjects.  The College will 
continue to provide this service as online enrollment growth persists. 

Faculty in online classes can help their online students receive assistance from College services 
such as counseling and advising through the embedding in 2016 of the College’s Early Alert 
system into WebStudy for each faculty member to access. 

Quality	Matters	

LCCC has been a Quality Matters (QM) subscriber since 2011. The College encourages all 
faculty to participate in Quality Matters Training for both online and face-to-face classes. Use of 
the Quality Matters Higher Education Rubric is promoted in the WebStudy Certification course 
to instruct faculty in best practices in excellent online course design. Ten key courses were 
identified and are going through official QM certification through Title III funding and the 
College identified funding to sustain these efforts. A Quality Matters committee meets regularly 
through the year as this effort is institutionalized.  Applying the QM Rubric training is offered to 
faculty two to three times per year. 

New	Learning	Management	System	(LMS),	coming	summer	2019	

In April 2016, an extensive faculty survey was conducted on satisfaction with LCCC’s current 
LMS, WebStudy.  From the survey, it was decided that the College should investigate other 
options in order to provide the most user-friendly and accessible system for faculty and students. 
In September 2016, an LMS evaluation team comprised of faculty, Online Education Staff, and 
IT staff was convened. 

The LMS evaluation team has been meeting since September 2016 to evaluate four alternatives 
to WebStudy, the current LMS: Desire2Learn, Canvas, Blackboard, and Schoology.  The team 
has been working with a rubric of essential requirements, working in test environments, and 
reviewing the vendors’ Request for Proposal (RFP) documents. The team has also been working 
to assess any compatibility questions and look to potential implementation issues.  In August 
2017, vendor demonstrations were viewed by over 50 faculty and administrators. A survey was 
provided to all attendees, the result of which was forwarded to the evaluation team for input 
towards the final recommendation. 

Timeline: 

September-December 2017: LMS evaluation group will complete their work and come 
up with a recommendation 

December:  Recommendation reviewed/approved by Cabinet; announcement in College 
Voice 

Implementation will take place from January 2017 through June 2019. 

Expansion	of	Online	Degree	Offerings	

A list of current Programs offered 100% online can be found on the LCCC website:  Online 
Degrees & Courses:  

As part of the LCCC Online Action Plan, our goal is to add one or two existing programs per 
year to the list of programs offered entirely online. For some existing programs, this means 
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developing an online Lab Science class. This is an ongoing project and collaboration between 
LCCC Online leadership and faculty. 

In addition, the Action Plan calls for a review of all recent labor market reports, data/information 
regarding emerging employment opportunities, and articulation opportunities to baccalaureate 
programs (e.g., Logistics and Supply Chain Management). 

 The	Honors	Experience	

Established in 2004, the Honors Scholars Program provides selected students the opportunity to 
participate in honors-level course work, take cohort-based linked courses, and access honors-
specific transfer agreements and scholarships.  Based on student and faculty feedback, the 
program effectively doubled as it expanded to two tracks:  Liberal Arts and STEM, in fall 2016. 
Scholarships doubled as well, providing funding for up to 44 students, 22 in each track. 

The impact of the program across campus has been tremendous.  Student Life and Leadership is 
noticeably strengthened and invigorated by the involvement of the Honors Scholars students, 
their willingness to take leadership roles, their assertive approach to learning opportunities, and 
their ability to mentor and support other students in a wide variety of ways.  

With a core group of honors students needing additional honors coursework to satisfy their 
degree requirements, the College added honors sections of courses not required in the program, 
but which would help these students complete their degrees with the required numbers of honors 
courses (e.g., Biology, Chemistry, Communications, Economics, English, Math, Philosophy, and 
Sociology).  Many of these courses are offered as split sections that mix honors students with 
traditional students and afford students with appropriate opportunities to complete the course at 
their designated level.   

These increased honors offerings have enabled LCCC to create the College Honors Program, a 
new honors experience which is open to students in all majors.  For example, an HVAC student 
wishing to complete honors coursework can take up to five honors courses.  This new experience 
also gives students who might not fall into a traditional honors student category (i.e., English as a 
Second Language students and students who placed into developmental education courses) the 
opportunity to participate in an honors program.   

The Honors Scholars Program maintained solid retention and graduation rates exceeding the 
overall college rates (see Table 4.2). Students continue into the second year of the program, with 
many of those ineligible (due to the fact that they fall below the required GPA of 3.0) continuing 
their studies at LCCC. Honors Scholars are tracked for graduation within the Honors Scholars 
Program (Program Grad) and for overall graduation from LCCC (LCCC Grad). 
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Table	4.2.	2015	and	2016	Orientation	Data	

 
Class 

Program 
Grad 

Percentage 
LCCC 
Grad 

Percentage 

2004 21 2 9.5% 12 57.1% 
2005 12 6 50.0% 9 75.0% 
2006 12 5 41.7% 5 41.7% 
2007 20 6 30.0% 10 50.0% 
2008 19 10 52.6% 14 73.7% 
2009 22 11 50.0% 16 72.7% 
2010 22 9 40.9% 16 72.7% 
2011 22 10 45.5% 17 77.3% 
2012 21 10 47.6% 14 66.7% 
2013 20 7 35.0% 11 55.0% 
2014 20 11 55.0% 16 80.0% 
2015 23 16 69.6% 17 73.9% 

Totals 234 103 44.0% 157 67.1% 

The Honors Council (comprised of the Director of First-Year Experience, the Director of High 
School Connections, and eight faculty members) continue to collect student and faculty feedback 
on the new STEM and Liberal Arts tracks and will make improvements as necessary.  An area of 
focus will be the expansion of honors sections to provide a broader variety of courses for more 
students to choose from and to engage additional faculty. 

The	High	School	Student	Experience	

LCCC partners in three ways to provide high school students the opportunity to earn college 
credits prior to graduating high school. 

The first path is for a high school student to be a dual enrollment student, where the student 
takes one course and receives credit at both the secondary level towards graduation and at the 
college level toward degree attainment. The courses are offered at the college campus and sites, 
the high school campuses, and/or through online learning. In fall 2017, more than 1,150 students 
were dual enrollment students who registered for over 4,900 credits.  Over the last three years, 
the dual enrollment program has seen steady growth, in part due to LCCC’s commitment to the 
partner institutes in waiving fees and keeping tuition reduced and affordable. 

The second path is for a student to be a concurrent enrollment student. The student is a high 
school student and a college student taking at least one LCCC course, but the high school is not 
prescribing credit towards graduation. The program allows students at the high school level with 
minimal graduation needs to leave the campus and attend LCCC as a part-time college student. 

The third path is through articulation agreements LCCC has with local Career and Technical 
Institutions. Students enrolled and successfully completing (B average or better) technical 
coursework receive credit once they enroll as a degree-seeking student at LCCC.  LCCC 
participates in the Pennsylvania Department of Education’s statewide articulation program 
known as SOAR (Students Occupationally and Academically Ready).  LCCC also has institute-
to-institute agreements with Carbon Career and Technical Institute (CCTI), Lehigh Career and 
Technical Institute (LCTI) and Schuylkill Technology Centers.   
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High school students receive their own orientations and are able to access all services and 
facilities that a degree seeking student can access. High school students choosing to enroll at 
LCCC are also entitled to a tuition discount after high school graduation.  The rate of high school 
students who participate in dual/concurrent enrollment and then choose to become degree-
seeking students at LCCC is approximately 25 percent. 

The	Student	Support	Experience		

School	of	Student	Support	and	Success			 

The College strives to be an institution that focuses efforts on student success, persistence, and 
retention toward degree completion.  As indicated in Standard VII:  Administration and 
Organizational Structure, the College significantly reorganized the administrative leadership to 
enhance support of students’ success.  This reorganization included establishment of a new 
senior management position, Vice President for Enrollment Management, and the expansion of 
Deans’ positions under the Vice President for Academic Services and Student Development.   

The reorganization centralized all student support services under the leadership of the Dean of 
Student Support and Success to provide greater consistency, coordination, and integration of 
efforts in support service design, delivery, outcomes assessment, and strategic planning.  The 
services include Academic Advising, Athletics and Recreation, Behavior Intervention, Career 
Development, Clubs and Honor Societies, Counseling, Early Alert, First-Year Experience, 
Honors Program, Learning Support (including tutoring, disabilities support, SEED Program, 
assistance for temporary limitations), Library, Student Conduct Student Government, Student 
Life and Leadership, and Testing Center.   

The School of Support and Success reorganized in 2015–2016 and reassigned reporting lines for 
Academic Advising and Career Development to the Associate Dean of Student Success for better 
integration of those services and shifted resources to create: 

1. The Director of First-Year Experience to provide focused leadership and coordination 
for all new and first year student programming and activities to support the students’ 
transition to college and successful engagement;   

2. The Director of Learning Support position to manage and coordinate all services related 
to tutoring, disabilities support, accessibility, library and testing services; and 

3. The Learning Specialist position with responsibilities for assisting the College and 
faculty with accessibility questions and resolutions to better meet students’ needs. 

The School of Student Support and Success adopted two processes to guide the assessment and 
review of student support services:  (1) Student Service Assessment of Effectiveness, and (2) a 
cycle of five-year Student Support Service Reviews.79  

Results: 
1. Improved student athletes’ cumulative GPA’s. 

                                                            
79 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

d.  processes designed to enhance the successful achievement of students' educational goals including 
certificate and degree completion, transfer to other institutions, and post‐completion placement. 

Standard IV:  Criteria 6 – Periodic assessment of the effectiveness of programs supporting the student experience. 
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a. 2014-15 2.25 overall GPA of 84 athletes  
b. 2015-16 2.48 overall GPA of 79 athletes 
c. 2016-17 2.42 overall GPA of 98 athletes 

2. Improved tracking of service usage and adjusted service hours based on student usage 
patterns.  In 2015, the Advising Office implemented an appointment scheduling software, 
Appointment Manager (AM), to improve coordination of Advisor calendars, better track 
student usage of advising services, and provide an online space for advising notes. The 
software has since been implemented in Counseling Services, Placement Testing, and 
Orientation , as well as GED testing and Financial Aid at the Allentown site. AM reports 
and analytics on student usage of services, as well as real time appointment availability at 
each LCCC site, has assisted staffing decisions. 

3. Improved students’ awareness of topics/concerns for which an Academic Advisor can 
help.  In a pre and post survey, the percentage of students who were aware that an 
Advisor could assist with the following topics increased significantly:  

a. Students aware of assistance for transfer planning, increased by 36 percent. 
b. Students aware of assistance with academic standing, increased by 35 percent.  
c. Students aware of assistance with curriculum requirements, increased by 35 

percent.  
d. Students aware of assistance with BannerWeb, increased by 30 percent.   

Advisement	

To enhance the student advising experience, the Academic Advising operation shifted from a 
generalist advisor model to a hybrid model of service delivery that (1) decentralized, assigned, 
and re-located many Advisors to teaching faculty office areas to better support students within 
the specific academic programs/career areas, and (2) maintained a few generalists in a 
centralized office to assist all students as needed at Main campus and each site (fall 2014).  This 
adjustment enabled Advisors to develop greater expertise relative to their assigned majors and 
related careers, and promoted a faculty team approach to advising and mentoring students. 

While there are no data to suggest that this model has had a significant impact on student success 
or retention, the teaching faculty praised Advisement for this model and report an increased 
effectiveness in their units’ abilities to assist students.  The teaching faculty credit the embedding 
of the Academic Advising professionals with making the Advisors more agile in responding to 
students’ questions, assisting students in completing enrollment processes, and advising students 
toward degree completion.   

As the College embarks on a career-based success model, the Associate Dean of Student Success 
continues to monitor and seek ways to more intentionally support students’ academic, career, and 
transfer plans through this decentralized approach.  The Deans and Associate Deans have 
initiated discussions college-wide to begin shifting the primary focus from academic major to the 
student’s career aspiration, which includes development and completion of a comprehensive 
student success plan addressing academic goals; career readiness skills, goals, and objectives; 
career management plans; and, as appropriate, transfer plans (Deans’ Project Charter:  Career 
Based Student Success Model). 

The Associate Dean of Student Success is also leading the effort to research and identify a 
student success and advising platform to electronically and systematically assist coordination and 
integration of support efforts.  This solution will complement the Degree Works installation 
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mentioned earlier in the Standard IV EMAT discussion.  These resources will enhance data 
collection to effectively and continuously assess outcomes of students using advising, and to 
align services and resources accordingly. 

Student Advising receives continuous oversight to ensure adequate support for students in all 
offered programs of study or career pathways.  This support is sometimes challenging to provide 
as the student population shifts and as enrollment changes in specific academic programs.  As 
new strategies to improve student success are adopted, the role of Advisors may evolve and shift 
to more effective support strategies.  It is important to consider enrollment data and the outcomes 
data from success strategies led by or implemented by Advisors as the department seeks to create 
and maintain caseloads that are the best balance of efficiency and effectiveness.80     

Educational	Support	Services	

The Director of Learning Support position also resulted from the School of Student Support and 
Success reorganization.  The position was recently filled to improve operational management 
and to oversee and provide direct leadership to the areas of tutoring and instructional support, 
disability support, accessibility, library and testing services.  Two examples of the programming 
that stems from this division of the school follow.   

Example:  SEED Program.  The College SEED program (Success, Engagement, 
Education, and Determination), which contracts for Academic/Career coaching through 
the Lehigh Valley Center for Independent Living, was developed for students with 
disabilities transitioning to a post-secondary environment.  The Pennsylvania Department 
of Education (PDE) identified SEED as a model for collaboration with Project Achieve 
and invited SEED members to share the model with other PA community colleges in 
2017.  Biannual student satisfaction surveys, student feedback through contact with 
Disability Services Learning Specialists, and a Parent/Student Focus Group event held 
each semester comprise evaluation of these services.81  

Example:  Virtual Tutoring.  The College investigated online tutoring in 2014–2015 to 
provide similar instructional support services for students on all centers and campus and 
for students taking classes online (See Standard VII for additional information).  In 2016, 
the College contracted with Pearson Smarthinking Online Tutoring Services.  Twelve 
hundred (1200) hours were allocated to students in specific Biology, Accounting, 
Chemistry, Computing, ESL, and Nursing/Health courses.  A direct link for students was 
provided on the College’s Learning Management System.  Of the 34 courses (223 
sections) with access to Smarthinking, 23 courses were online.  Despite numerous and 
varied efforts to promote the online tutoring services to students and faculty, data 
revealed little usage of the service during the fall semester.  In 2016–2017, a total of 
130.38 hours were used by 119 distinct students.  In all, 310 sessions were recorded in 
Smarthinking. Tutoring interaction types included 195 live (synchronous) sessions (63 

                                                            
80 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

c.  orientation, advisement, and counseling programs to enhance retention and guide students 
throughout their educational experience. 

81 Standard IV:  Criteria 5 – If applicable, adequate and appropriate institutional review and approval of student 
support services, designed, delivered, or assessed by third‐party providers. 
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percent), 102 online writing lab sessions (33 percent), and 13 submitted question sessions 
(4.2 percent).  Users were primarily enrolled in Mathematics courses.  Nursing/Health 
students used no hours.  Students overwhelmingly used live sessions with tutors.  The 
Online Writing Lab and the opportunity to submit written questions were little used.  

Despite the small number of students using the service, the fall 2016 student surveys of 
Smarthinking users were generally favorable.  Synchronous tutoring scored an 81 percent 
favorable rating, with 43 (58 percent) of 72 respondents assigning the highest score (5) 
on a Likert Scale.  Fifty-nine of the respondents would recommend Smarthinking to a 
friend.  Of the 15 respondents participating in surveys of asynchronous tutoring, 13 (92 
percent) rated the submission process as favorable, 14 (93 percent) rated the tutor 
feedback as high.  Fourteen respondents would recommend asynchronous tutoring to a 
friend.   

As a result of this usage data, the tutoring program will continue the use of remote 
tutoring in addition to on-site labs.  Staff will promote the use of all tutoring services and 
Smarthinking is available to all students in the winter and spring 2017 semesters.  The 
Educational Support Supervisor has been tasked with monitoring and promoting usage.82 

Behavior	Intervention	Team	

In 2010, the College initiated StART (Student Assessment and Response Team), led by the Dean 
of Student Support and Success, to assist in maintaining a healthy, safe learning environment for 
all members of the College community.  The centralized system includes an online reporting tool 
for employees to submit reports of any concerning student behavior. Reports are investigated to 
determine what actions can be taken to address the concerns.   The system is managed by the 
Dean and Associate Dean of Student Success, with assistance from the Director of Public Safety 
and Security, Counselors, Site Supervisors, and Disabilities Support, as needed.  An annual 
report is prepared and reviewed with Presidents’ Cabinet for discussion and recommendations.   

Early	Alert		

In 2015, the College fortified academic intervention, adding the Early Alert online reporting tool 
to the intranet and providing faculty the option to submit an Early Alert for students having 
difficulty with course progress.  The majority of the reports involve excessive absences, 
tardiness, and failure to complete in or out of class assignments in a timely manner.  While the 
successful outcome numbers are low (Table 4.4), there is an intrinsic value to meeting with 
students who are in some form of academic distress.  The relationship building that takes place 
can prove invaluable. The Success and Retention Committee has been charged with providing 
recommendations for a new Early Alert software and future initiatives surrounding student 
interventions.  

Results: 

 In 2015–2016, 124 early alert reports were submitted.  In 2016–2017, that number grew 
to 287. 

  

                                                            
82 Standard IV:  Criteria 5 (as above) 
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In 2015–2016 

1. 16 percent progressed from failing to passing grades post intervention. 
2. 27 percent received a passing grade for the course they were reported on or 

withdrew from that course.  

 Fall 2016 

1. 47 percent of the students that were reported as Early Alert during the fall 2016 
semester returned for the spring semester or graduated. 

2. 14 percent progressed from failing to passing grades post intervention. 
3. 29 percent received a passing grade for the course they were reported on or 

withdrew from that course.  
4. 22 percent of those students have registered for the fall 2017 semester.  

 Spring 2017 

1. 42 percent of the students that were reported as Early Alert during the spring 2017 
semester are registered for the fall 2017 semester. 

2. 15 percent progressed from failing to passing grades post intervention. 
3. 33 percent received a passing grade for the course they were reported on or 

withdrew from that course. 

The Success and Retention Committee has previewed three early alert systems (Vendors:  
StarFish, Ellucian, and Target X) and the Associate Dean of Student Support and Success is 
working with the business office to post an RFP for a student success platform that automates 
functions to simplify reporting and enhance response times and communications with students 
and those providing assistance.   

iCARE		

Based on College results for retention as compared to State and National averages,83 during the 
fall 2016 Convocation, the Vice President for Academic Services and Student Development 
introduced the “save 2 students per class” retention effort.  Through his subsequent discussions 
with faculty, iCARE, a faculty initiative, began in spring 2017.  The campaign has grown 
college-wide, with the iCARE logo on banners displayed in many of the student service areas.  
The campaign encourages mindful exchanges among the faculty to assist, support, and ‘care’ 
about students’ success and persistence and recognizes that, while all students can benefit from 
faculty and administrative support, some students require more support than others do and to.  
iCARE is meant to address this need, reminding all that both faculty and students care.  

From the faculty perspective, iCARE is a reminder that they: 

                                                            
83 National Community College Benchmark Project 2016 Form 4:  Credit Student Enrollment Persistence (fall 2014 

cohort):  Fall to Fall Persistence 

LCCC Result 
National 50th 
Percentile 

LCCC 
National % 
Rank 

Pennsylvania 
50th 
Percentile 

LCCC 
Pennsylvania 
% Rank 

50.11 %  48.28%  65%  48.37%  67% 
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1. Can set a goal to save two students per class; 
2. Assess for signs that students are struggling to succeed; 
3. Respond by addressing the student directly; and 
4. Engage the student by completing an early alert form and by making any other 

appropriate referrals for service(s). 
From the student perspective, iCARE is an acknowledgement that they; 

1. Can 
2. Achieve, 
3. Remain, and 
4. Excel. 

Although in its infancy, the program is popular and highly visible on campus.  The Success and 
Retention Committee has iCARE as a standing agenda item and faculty champions continue to 
engage faculty and all employees of the College to enhance student persistence, success, and 
completion.84   

Counseling	

As part of the Student Services Center building renovation, the Counseling Center was created to 
provide privacy for students seeking personal counseling support.  Professional Licensed 
Counselors staff the Center offering services and referral to better support students’ mental 
health while enrolled in college study, enhancing persistence and completion.  The Counselors’ 
role expanded to include outreach, such as awareness and prevention workshops to promote 
understanding of mental health.  Counselors also provide consultation for faculty regarding 
students with mental health concerns, facilitate students’ re-entry following medical or mental 
health withdrawal, and assist the reinstatement processes following academic suspension and 
dismissal.  Counselors serve on the College’s behavior intervention team and carry an advising 
caseload that includes students who were academically suspended.85  

The	Student	Life	Experience		

Student	Life	and	Leadership	

Extracurricular activities are a significant part of the student experience:  the College offers and 
supports a variety of such activities.  The Student Life Office worked with students, faculty, and 
staff to form new clubs, revitalize inactive clubs, recruit members, and provide budget oversight, 
fundraising initiatives, and program planning.  The Office created How to Start a Club at Lehigh 
Carbon Community College, outlining the application process and the importance and benefits of 
official college sponsorship. 

                                                            
84 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

d.  processes designed to enhance the successful achievement of students' educational goals including 
certificate and degree completion, transfer to other institutions, and post‐completion placement. 

85 Standard IV:  Criteria 1 (as above)  
c.  orientation, advisement, and counseling programs to enhance retention and guide students 

throughout their educational experience. 
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The Student Government Association (SGA) strengthened shared governance with the College 
administration through regular meetings with the College President and President’s Cabinet, and 
key officers attend a Board of Trustees meeting each semester.  The SGA Senate revised and 
reorganized the SGA Constitution and By-laws (LCCC Board of Trustees on March 2017).  The 
SGA Senate will now conduct an annual review of the constitution and by-laws to maintain 
relevance as a working guide to further organize and strengthen its work.   

The SGA currently sponsors over 25 clubs, such as the Art Club, the Intercultural Student 
Association, the Psychology Club, the STEM Club, the Veterans Club, the Xanadu Literary 
Magazine, and the student-run college newspaper, The Paw Print. 

The College supports six honors societies, including Kappa Delta Pi and Psi Beta.  Phi Theta 
Kappa, the International Honor Society for two-year colleges, revitalized its presence on campus, 
both regionally and internationally.  The LCCC chapter received regional and international 
Hallmark Awards (2016, 2017) and saw a chapter member elected as an officer at those levels.  
With increased outreach efforts, the chapter received the 2016 REACH Award for achieving or 
exceeding a 15 percent increase in the membership acceptance rate.   

The Office of Student Life offered Leadership Development programs (2012).  Participation 
grew from 89 (2014–2015) to 108 (2015–2016 and 2016–2017) and was expanded to the 
Tamaqua and Allentown sites (2016–2017).  Participation-based incentives were added, with the 
highest levels receiving recognition at the annual Student Awards and Recognition Ceremony. 
Student Life, working with the SGA, will next align the Leadership Development Series with the 
National Association of Colleges and Employers (NACE) Career Readiness Competencies. 
Further testament to LCCC’s success in grooming student leaders is demonstrated by the fact 
that a student was elected to serve as the National Student Nursing Association president (the 
first ever elected while in attendance at a community college), and another student was elected to 
serve as the Phi Theta Kappa International Division I Vice President.   

Athletics	and	Recreation	

The LCCC Cougars offer eight intercollegiate athletics teams:  Men’s and Women’s Soccer, 
Men’s and Women’s Basketball, Women’s Volleyball, Golf, Baseball, and Softball.  
Approximately 120 student athletes participate and compete as members of the National Junior 
College Athletic Association (NJCAA), Region XIX, and the Eastern Pennsylvania Athletic 
Conference (EPAC).  The College complies with Title IX through upgrades and additions to the 
athletic facility and by ensuring each athletic program receives the same benefits in regards to 
coaches’ salaries, resources per sport, and sport offerings. (Equity in Athletics EADA Data 2016) 

Student athletes follow the Cougar Code of Conduct, Student Code of Conduct, and the Region 
19 Sports Codes and Sportsmanship.  Coaches follow the Coaches Job Description/ 
Expectations, and Region 19 Sports Codes and Sportsmanship.  The Athletic Department 
requires student athletes to participate in study halls, tutoring, and workshops, and regular 
progress reports are sent to professors to ensure academic progress throughout the year.  As a 
result of these efforts, the 2015–2016 student athlete competitors had an overall 2.48 GPA, a .23 
increase from the prior year.86   

                                                            
86 Standard IV:  Criteria 4 – If offered, athletic, student life, and other extracurricular activities that are regulated by 
the same academic, fiscal, and administrative principles and procedures that govern all other programs. 
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The Student Athlete Council (SAC), created in 2015, is a body of student athletes who meet 
regularly to discuss issues pertaining to athletics and ways to promote athletics at the College 
and in the community.  The group has made great strides in contributing to the student-athlete 
experience over the past two years.  Accomplishments include community service, fundraising, 
and a student-athlete banquet to honor student-athletes’ accomplishments.  The SAC also works 
with the Director of Athletics on academic support initiatives.  

The Director of Athletics continues to work closely with other services on campus to enhance 
support for student-athletes.  Student engagement continues through SAC and the other activities 
outlined above to provide a more comprehensive student athlete experience.   

The	Career	Exploration	Experience		

To further enhance the student experience and promote persistence and completion, the College 
is committed to creating a career-based student success model of support; as such, the Career 
Development Center became a more prominent component of the continuum of support services.  
Career development efforts expanded to include career readiness skill assessment and career 
management planning specific to the student’s academic, career, and transfer goals.  The 
Department partners with Academic Advising and Student Life to provide extra-curricular 
opportunities to support career development. 

The Career Development Center (CDC): 
1. Increases experiential learning opportunities, allowing students to gain valuable 

knowledge about the world of work and to be better informed about career goals. 
2. Incorporates career readiness skills into the student employment program.  Each semester 

they hire 80 to 100 student employees and place them in various positions across the 
campus. 

3. Introduces students to ePortfolios as a tool to visually display their work and encourages 
self-reflection regarding the relevance and application of classroom learning to their 
career goals.  The program has grown considerably and has been incorporated into STEM 
programs, Psychology, Communication, and the Honors Scholar program.  Beginning 
this semester, ePortfolio will be included in all First–Year Seminar classes.  All students 
are invited to present their ePortfolio at the Annual ePortfolio Showcase and Awards in 
the spring semester.  The ePortfolio program grew from less than 50 student participants 
to nearly 500 per semester.  In spring 2017, a record number of students participated in 
the ePortfolio Showcase and Awards. 

4. Utilizes an administrative system, dubbed The Cougar CLAW (Connecting LCCC And 
the Workplace), to improve and expand management of its services for students, faculty, 
and employers.  A professional networking module was recently added that will support a 
mentoring program to pair LCCC students with alumni and employer mentors. 

5. Hosts two successful job fairs per academic year.  The maximum number of 106 
employers is consistently reached with waiting lists.  Through partnership with faculty, 
CDC staff have been able to present in numerous classrooms each semester to discuss the 
importance of networking at the job fair, resulting in an average 350 students in 
attendance at each event.  Student feedback in a post-job fair survey is consistently 
positive, demonstrating the interest in career exploration.  

Employers are searching for career-ready workers and students must understand and 
articulate their skill level and experience in each career readiness area.  The Career 
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Development Center continues to incorporate career readiness skills into activities and 
informs and collaborates with faculty to include career-readiness skill assessments in the 
classroom. The Career Development Center’s continued collaboration with Academic 
Advising, Student Life, and teaching faculty further support students’ success.  Expansion 
and enhancement of experiential learning opportunities including the ePortfolio Program, 
Internships, Job Shadowing, and the Mentor Program assist students in understanding and 
defining their career goals.87 

The	Veterans	and	Returning	Adults	Experience 

The Veterans and Returning Adults Outreach Center provides a supportive atmosphere and a 
range of services and resources for veterans and returning adults to support attainment of their 
professional and academic goals (2014, Schnecksville).  A veteran specialist assists students with 
benefits and credit for military services.  In 2015, lounges for veterans and returning adults were 
opened at the Tamaqua and Airport sites. 

LCCC was named to the Military Friendly Schools© list in 2016 and 2017.  The national 
program benchmarks and rates organizations that assist  veterans and military families in making 
well-informed decisions about education and career opportunities.  The College secured funding 
under the U.S. Department of Education’s Carl D. Perkins Career and Technical Education 
Improvement Act, to support fund the position of a  part-time veterans and returning adult 
specialist (2012–2014).  The specialist provided general academic support, college success 
instruction, and summer Bridge programming.  The position was institutionalized and 
repurposed as a full-time, special-term Veteran/Returning Adult Learning Specialist (2014–
2016), and later retitled as the full-time, special-term Director of Returning Adults and Veteran 
Student Services (2016–2017 and 2017–2018). In fall 2017, the Director reported, LCCC is 
serving 158 veteran and military students; the total number including dependents and spouses of 
military service men and women is 212.  In the 2016–2017 calendar year: 

1. The top ten majors of veteran and military students at LCCC:  Accounting, Professional 
Pilot, Health Professions, Business, Psychology, Computer Science, Criminal Justice, 
Social Work, Education, Finance, and General Studies. 

2. Female military/veteran enrollment:  71. 
3. Total tuition, fees, and expenses paid for 9/11 GI Benefits:  $304,367.42. 
4. Number of military spouses and dependents enrolled: 44. 
5. Retention rate for all veteran and military students after one year:  57 percent. 
6. Retention rate for all veteran and military students after two years:  33 percent. 
7. Transfer rate for all veteran and military students:  17 percent. 
8. Graduation rate for all veterans and military students:  9 percent. 

While the need is great to return to college for career or technical assistance, veterans continue to 
face challenges, such as the delay in payment of benefits, or personal circumstances that cause 
many to attend the first days or weeks without textbooks or supplies for classes.  Many have 
                                                            
87 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

d.  processes designed to enhance the successful achievement of students' educational goals including 
certificate and degree completion, transfer to other institutions, and post‐completion placement. 
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faced personal financial constraints stemming back to their service, making it difficult for 
veteran students to continue their education. 

In 2015, the Lehigh Valley Community Foundation granted LCCC $10,000 a year for five years 
(2016–2021) to support an emergency fund for veterans’ basic needs.  As the first year of the 
grant concluded, the Foundation awarded a total of $4,825 to six veterans who had various 
difficulties that very likely would have impeded their academic status if not for this grant.  The 
factor indicating the grant was meeting with success was the significant funding dispersed 
between July 2016 and December 2016.  There was a total of $4,000 awarded during these 
months in comparison to the $825 awarded during January–June 2016.  The statistics speak for 
themselves, and there were many letters of thanks and sincere gratitude at the accessibility and 
availability of the grant.  It allowed these veterans to continue pursuing their education without 
disruption.  One veteran, a father of seven, said, “Thanks to this grant, I get to stay in my classes 
and work towards earning my degree.”  That is the truest measure of the success of the V-Serf 
grant. 

In 2016, Home Depot provided $4,500 in gift cards to renovate and furnish the Veterans Center 
at the LCCC Airport Site, where 37 percent of the students are veterans.   

The	English	Language	Learner	Experience	

LCCC established the English Language Learning (ELL) Services office with a Director and two 
part-time staff to manage and support the English as a Second Language (ESL) program to 
recruit, retain, and support ELLs (2015).  Consistent with College and departmental missions, 
ELL Services identified assessment goals of (1) streamlining the enrollment process for 
prospective and current ELLs, (2) collaborating with all service areas to provide professional 
development for ELL staff, and (3) establishing community outreach on and off campus. 

Results: 
1. ELL services increased enrollment in ESL by 12 percent each academic year. 
2. ESL course completion rate averages 90 percent and course success rate averages 80 

percent. (Credit ESL Fall 2017 Enrollment Report, ESL Audit Data 2016)   

The	Transfer	Experience	

LCCC offers a range of services that help promote persistence, completion, and success for 
students planning to transfer to another institution.  Academic advisors assist students with their 
transfer and career planning and decision making  by utilizing resources and tools such as 
articulation agreements, course equivalency tables, a dedicated transfer web site 
(www.lccc.edu/transferservices), and a college fair and visitation program, to name a few.  

Articulation agreements have been developed with more than 50 colleges and universities to 
assist with the seamless transfer of credits and programs of study including Core to Core, Dual 
Admission, and Program to Program agreements. The College has been an active participant in 
Pennsylvania transfer and articulation legislation, which includes the review, submission, and, in 
some cases, revision of courses and programs. Beginning in 2012, program revisions were made 
to 11 degree programs to be compliant with competency-based program to program articulation 
which allows for the designated associate degree to transfer in its entirety, without loss of credit 
or the need to repeat courses, and students would transfer to the participating four year university 
with junior status. The statewide agreements and the core to core, dual admission, and program 
agreements require the completion of the associate degree. Reverse transfer agreements assist 
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students who transfer prior to earning their associate degree with the opportunity to transfer 
credit back to LCCC in order to obtain the credential. In 2016, LCCC joined the other 13 PA 
community colleges and 14 state system universities in signing a Statewide Reverse Transfer 
Agreement. 

The LCCC University Center provides office space during scheduled hours for admissions 
representatives, advisors, and faculty from four-year colleges and universities to meet with 
current and prospective students in a confidential and professional setting to discuss academic 
program offerings, the transfer admissions process, credit evaluations, financial aid, and student 
services. Albright College, Bloomsburg University, and Muhlenberg College have dedicated 
office space by agreement. Other partner colleges and universities are able to use office space in 
the University Center spaces for individual visits to campus for recruitment, advisement, and 
instant decision days.  

Example:  One example of encouraging persistence and supporting student success 
through a transfer partnership is the Bucknell Community College Scholars Program 
(BCCSP). This program allows high achieving, mid to low income students the 
opportunity to apply for a six-week residential program at Bucknell University. The 
selected students receive a small stipend, room, board, and tuition for two classes taught 
by Bucknell University faculty.  Participating students return to LCCC to complete their 
associate degree and may then apply to Bucknell University as junior transfers with the 
potential of a full tuition scholarship.  To date, close to 60 LCCC students have 
participated in the Bucknell summer scholars program. Of those, 42 students accepted 
transfer admission offers as juniors with full tuition scholarships, including 33 LCCC 
alumni who have graduated from Bucknell and nine who are current juniors or seniors at 
Bucknell. (All students who have transferred to Bucknell as juniors have graduated, the 
only exceptions being the ten students still enrolled.) Seven current LCCC students were 
part of the summer 2017 program and are back on campus completing their associate 
degrees.  This program has been life-changing for these students and has set another bar 
of excellence at LCCC.  

Example:  Another example of encouraging persistence, completion and success through 
our transfer services and partnerships is the onsite Bachelor of Applied Science degree in 
Technical Leadership offered by Bloomsburg University.  LCCC initially partnered with 
Bloomsburg University to develop and pilot the program for graduates of specific AAS 
degrees, and later expanded it to include all associate degree programs (AAS, AA, AS). 
This program, which allows for the full transfer of credit into the junior year, is 
affordable because Bloomsburg University is a public university.  It is accessible because 
it is offered at the LCCC campus and online.  Since the first graduating class in spring 
2014, 18 LCCC alumni have graduated from this program.  Similarly, Albright College 
offers five degree programs onsite at the Schnecksville campus to meet the needs of 
LCCC alumni and working adult students in our community in a cohort based program.88   

                                                            
88 Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and facilitate the success 
of students whose interests, abilities, experiences, and goals provide a reasonable expectation for success and are 
compatible with institutional mission, including:  

d.  processes designed to enhance the successful achievement of students' educational goals including 
certificate and degree completion, transfer to other institutions, and post‐completion placement. 
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Recommendations	
LCCC meets the Standard IV Criterion and Standard V Criterion 3c and 3d.89 

Strengths	
1. Streamlining of onboarding process and TargetX CRM implementation. 
2. Addition of the STEM Honors track. 
3. Faculty inspired and homegrown iCARE student success initiative. 
4. Designation as a Veteran-friendly institution. 
5. Embedded advisors into academic departments. 

Recommendations			
1. Identify and fully implement student success software to track and improve coordination 

of efforts to support student success from first semester through graduation, provide 
early-alert interventions, influence persistence, and increase degree completion.   

2. Shift fully into an intrusive, case-management advising model, with career, academic, 
and transfer success plans as the foundation for service.   

3. Research, recommend, and act accordingly on collaborative actions to move the College 
from a focus on academic majors to a focus on career goals and workplace readiness.  

4. Strengthen onboarding and First-Year student support by expanding first-year student 
success courses to other areas, enhancing online orientations, and increasing participation 
in summer Bridge Programs.   

 
 
 
 
 
 
 

NOTE:		Standard	IV	Criteria	addressed	wholly	in	the	Document	Roadmap	
Standard IV:  Criteria 1 – Clearly stated, ethical policies and processes to admit, retain, and 
facilitate the success of students whose interests, abilities, experiences, and goals provide a 
reasonable expectation for success and are compatible with institutional mission, including:  

a. accurate and comprehensive information regarding expenses, financial aid, 
scholarships, grants, loans, repayment, and refunds. 

Standard IV:  Criteria 2 – Policies and procedures regarding evaluation and acceptance of 
transfer credits, and credits awarded through experiential learning, prior non-academic learning, 
competency-based assessment, and other alternative learning approaches.

                                                            
89 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

c.  reviewing and revising academic programs and support services; and, 
d.  planning, conducting, and supporting a range of professional development activities. 

 



Standard V:
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Standard	V:	Educational	Effectiveness	Assessment	
Assessment of student learning demonstrates that the institution’s students have accomplished 
educational goals consistent with their programs of study, degree level, the institution’s 
mission, and appropriate expectations for institutions of higher education. 

Introduction	
The Mission of Lehigh Carbon Community College (LCCC) is to serve the community by 
providing quality-learning experiences that are affordable and accessible.  To determine if and 
how well the College is meeting its Mission, a comprehensive, efficient, and systematic 
Assessment Process of both institutional effectiveness and student learning is conducted 
throughout the year.  The Assessment Process, under the direction of the Office of Planning and 
Assessment, gathers various College community stakeholders to review, evaluate, and 
recommend practices and procedures designed to enhance institutional effectiveness and improve 
student-learning outcomes.  The Standard V report presents LCCC’s efforts in the assessment of 
student learning and achievement and demonstrates that the Institution’s students have 
accomplished educational goals consistent with their program of study, degree level, the 
Institution’s mission, and appropriate expectations for institutions of higher education.  Engaging 
in assessment and continuous quality improvement as part of the strategic plan provides evidence 
of the commitment of the College Community to effective assessment (Many Voices, One 
Vision:  LCCC 2017-2020, Theme 5, Goal 16). 

The Assessment Process was streamlined in June 2008, partly as a result of the MSCHE Site 
Evaluation Team Visit in April 2008, and begins with the development of the comprehensive 
Institutional Assessment Plan (Plan).  The current Plan identifies a four-year cycle of course 
objectives assessment related to college-wide student learning competencies (Institutional 
Learning Outcomes) and academic Program Learning Outcomes (PLO) reviews.  The plan is 
reviewed and revised annually, as needed.  Institutional Services reviews occur as part of the 
comprehensive Assessment Process.  

Beginning in the 2008-2009 Academic Year, disciplines in an Academic Audit (Audit) year 
focused on the Audit as their sole assessment activity.  Areas of strength are identified and 
shared, and areas in need of improvement are identified and revised to improve teaching and 
learning.  Included in the Assessment Process is the triennial review of the College Mission, 
Vision, and Values Statement.  Standard I addressed the triennial review.   

With a cross-functional membership (administration, faculty, and staff, credit and 
workforce/community education), the Assessment Council meets monthly.90  The Assessment 
Council is charged to:   

1. Lead the College in developing means to assess institutional effectiveness for all 
college programs, departments, and activities; 

                                                            
90 Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

a.  define meaningful curricular goals with defensible standards for evaluating whether students are 
achieving those goals. 

Standard V:  Criteria 5 – Periodic evaluation of the assessment processes utilized by the institution for the 
improvement of educational effectiveness. 
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2. Lead the College in developing means to create a feedback loop with the 
assessment information to improve services, instruction, teaching, and learning; 

3. Define, review, and revise the College-wide Student Learning Competencies: 
4. Lead the College in identifying and documenting in which courses the College-

wide Student Learning Competencies and the various Program Objectives are 
addressed; and 

5. Lead the College in developing objective measures of student achievement of 
College-wide Student Learning Competencies, Program Objectives, and Course 
Objectives. 

The data are entered into TracDat, the assessment software, and made available to the College 
Community on the College intranet site, informing stakeholders as a means to plan, budget, 
revise, and improve.91 

The assessment of student learning is driven by the College’s Academic Planning Teams with 
the support of the Assessment Council and through the guidance of the Office of Planning and 
Assessment.  Early foci of assessment emphasized (a) assessment is not evaluative of faculty, (b) 
assessment is not punitive, (c) assessment should be meaningful and tied to the work that we do, 
and (d) assessment is intentional, following a defined cycle.  The five-year cycle includes 
assessment of student learning (four years, example Table 5.1) and a summative year of 
Academic Audit.  Program and course assessments ensure respective curricula deliver learning 
opportunities that allow students to gain the knowledge, skills, and abilities required to 
demonstrate course, program, and institutional (college-wide student learning competencies) 
outcomes, consistent with their programs of study, degree level, the College Mission, and 
expectations for institutions of higher education.92  These assessments operate regardless of 
modality of class (face-to-face, hybrid, or online).  The nine college-wide student-learning 
competencies serve as LCCC’s General Education Learning Outcomes and include critical 
thinking, communication, quantitative and scientific reasoning, cooperation (teamwork), 
technological and information literacy, human diversity, and ethical decision making. The 
systematic assessment of student learning provides data from which academic rigor, educational 
quality, and curricular relevance can be measured to inform teaching and learning practices. 
                                                            
91 Standard V:  Criteria 2 c (see below) 
Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

e.  planning and budgeting for the provision of academic programs and services; 
f.  informing appropriate constituents about the institution and its programs. 

92 Standard V:  Criteria 1 – Clearly stated student learning outcomes, at the institution and degree/program levels, 
which are interrelated with one another, with relevant educational experiences, and with the institution’s mission. 
Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

a.  define meaningful curricular goals with defensible standards for evaluating whether students are 
achieving those goals; 

b.  articulate how they prepare students in a manner consistent with their missions for successful 
careers, meaningful lives, and, where appropriate, further education. They should collect and provide 
data on the extent to which they are meeting these goals; and, 

c.  support and sustain assessment of student achievement and communicate the results of this 
assessment to stakeholders. 
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Guided by a modified version of the Nichols’ Five Column Assessment Model, Teams develop 
multiple means to assess student learning using tools and strategies that include but are not 
limited to standardized tests, rubrics, portfolios, projects, lab exercises, certification or licensure 
examinations, internship evaluations, clinical evaluations, completion rates, and retention rates.  
Programs with professional accreditations submit required documentation and conduct additional 
self-studies.  Beginning with the 2015-2016 Academic Year, the College realigned the 
Organizational Chart to combine (1) similar programs, (2) student services, and (3) community 
education into seven schools.  With this realignment, assessment became increasingly focused 
and data-informed to guide student learning.  The assessment of student learning in the Credit, 
Student Development, and Community Education Schools are addressed in the following 
narrative. 

Background	on	Assessment	Criteria			

Assessment of student learning is intended to reflect the student’s mastery of a particular course, 
program, and/or institutional learning outcome.  Meaningful assessment requires students to have 
some “skin in the game,” a personal stake.  Linda Suskie (Spring Convocation 2015) encouraged 
assessment activities to reflect five percent or more of a final grade.  In setting initial criteria for 
success, it was discussed that if all students were average, it would not be unreasonable for 70 
percent of students completing an assessment to achieve a 70 percent or better.  In some 
instances, Nursing, for example, holds 100 percent of their students to achieving a 100 percent in 
their pharmacological calculations.  The criteria is set by the discipline.  The outcomes of 
assessment activities are reported as observations to maintain the dicta:  (a) assessment is not 
evaluative of faculty, and (b) assessment is not punitive.  Quality Matters has supported faculty 
reflection on their teaching and assessment:  What is the course objective?  Where do I teach it?  
Where do I assess it?93 

Summary	and	Discussion	

Assessment	of	Credit	Programs	and	Courses	

From 2008–2015, the College evaluated three of the nine College-wide student learning 
competencies on a rotating cycle.  During 2014–2015, Academic Planning Teams with programs 
were asked to assess College-wide competencies #5, #6, and #7 and one student-learning 
outcome or one student success outcome.  Academic Planning Teams in General Education 
assessed appropriate competencies and/or student learning/success outcomes.    

▪ College-wide competency #5: Use current technology effectively;   
▪ College-wide competency #6: Apply information literacy skills; 
▪ College-wide competency #7: Analyze human diversity.94   

                                                            
93 Standard V. Criteria: 2a (see above) 
94 Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

a.  define meaningful curricular goals with defensible standards for evaluating whether students are 
achieving those goals. 
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Assessment of Student Learning: College-wide competency #5: Use current technology 
effectively observation results: 20 assessment activities were proposed; four (4) observations 
were not submitted; one (1) assessment was determined to be non-applicable.  Of the remaining 
16 observations, 87.50 percent (14) met or exceeded expectations and 12.5 percent (2) did not 
meet expectations.   

Example:  Computer Information Sciences (2014-2015).  Computer Information 
Science assessed the General Education Course CIS105 – Introduction to Computers and 
Applications using (1) the computer project and (2) the application portion of the class 
(lab) with the criterion that 70 percent of the students should receive a 70 percent or 
better.  Results:  (1) Computer project:  76 percent of the students met the required 70 
percent or better for the project (n = 87 of 113 students).  (2) Lab: 68 percent of the 
students received a 70 percent or better for the applications portion of the grade (n = 70 
of 113 students).   

Use of results:  Faculty reported that students learn how to search the internet and can 
create a spreadsheet with the knowledge they learn.  They are also able to take the data 
and create an informational presentation and written document.  (1) The students not 
meeting the requirement are not active participants.  Instructors were asked to advocate 
for active participation.  (2) It was also noted during the spring 2015 semester that there 
were problems with the application exams, which may have skewed the lab results.  The 
CIS faculty worked with IT and Pearson to resolve the problems.  (3) A notation was 
added for distance education students to ensure they had the proper computer and Internet 
access.  NOTE:  CIS105 is undergoing course redesign as part of the Title III grant.   

Assessment of Student Learning: College-wide competency #6: Apply information literacy 
skills observation results:  22 assessment activities were proposed; seven (7) observations were 
not submitted.  Of the remaining 15 observations, all (15) met or exceeded expectations.   

 Example: English and Reading (2014–2015).  English and Reading assessed the 
 competency using the Library Skills Assignment with the criterion of 70 percent of the 
 students earning a grade of 70 percent or above.  Results:  Fall 2014:  82.91 percent (n = 
 1,251).  Spring 2015:  80.66 percent (n = 851).  Overall:  82.51 (n = 2,102).   

 Use of results:  As the results exceeded the 70 percent criterion for success, no further 
 action was required.  Faculty will continue to monitor.   

Assessment of Student Learning:  College-wide competency #7:  Analyze human diversity 
observation results:  15 assessment activities were proposed; 6 observations were not 
submitted.  Of the remaining nine observations, 88.9 percent (8) met or exceeded expectations; 
11.11 percent (1) had a neutral result.   

Example: Social Sciences (2014-2015).  Social Sciences assessed the competency using 
a case study with the criterion 70 percent or greater of the students will score 2.0 or 
better, including withdrawals and Fs.  Result:  Overall: 2.27 (n = 498). 

Use of results: As the results exceeded the 70 percent criterion for success, no further 
action was required.  Faculty will continue to monitor.   

Assessment of Student Learning/Student Success observation results:  15 assessment 
activities were proposed.  Of the 15 observations, 93.33 percent (14) met or exceeded 
expectations; 6.67 percent (1) did not meet expectations.   
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Example: Developmental English.  Medical Assistant Program tracks student success 
on the CMA (AMMA) exam.  National pass rate on CMA (AAMA) exam is 60 percent.  
LCCC’s program has a 100 percent pass rate with the 1 student who failed retaking and 
passing.  Student placement in entry level positions for 2014 was 100 percent hired or 
was accepted into nursing program.   
Use of results:  The program exceeded the national average.  Future plans included:  
Continue to offer exam review, stringent academics, and excellent clinical experiences 
for our students.  Continue to seek out additional clinical sites to add to the diverse 
offerings.  

During 2015–2016, Academic Planning Teams with programs were asked to assess College-wide 
competencies #8, #9, and #1 and one student-learning outcome or one student success outcome.  
Academic Planning Teams in General Education assessed appropriate competencies and/or 
student learning/success outcomes.  

 College-wide competency #8:  Apply scientific reasoning; 
 College-wide competency #9:  Evaluate ethical aspects of decision making; 
 College-wide competency #1:  Think critically.95 

Assessment of Student Learning: College-wide competency #8:  Apply scientific reasoning 
observation results: Seven assessment activities were proposed; two (2) observations were not 
submitted.  Of the remaining five (5) observations, 100 percent (5) met or exceeded expectations. 

Example:  Physical Therapist Assistant Program (2015–2016).  Physical Therapist 
Assistant Program faculty assessed the competency using all courses.  PTA students will 
be able to demonstrate the ability to apply scientific reasoning by appropriately choosing 
and effectively using therapeutic modalities and exercises during practical examinations.  
Criteria:  90 percent of students will score 73 percent or better on practicals and pass 
Clinical Practice.  Result:  94 percent (n = 47) of students effectively utilized therapeutic 
modalities and exercises during practical examinations and successfully completed 
Clinical Practice.  

Use of results: Continue to include as a requirement for performance.   

Assessment of Student Learning: College-wide competency #9:  Evaluate ethical aspects of 
decision making observation results:  Seven assessment activities were proposed. Of the five 
(5) observations, all (5) exceeded expectations. 

Example: Paralegal (2015–2016).  Paralegal assessed the competency using (1) 
PLG2015 Law Office Management Test 1 test questions regarding ethics with the 
criterion 75 percent student test responses will be answered correctly and (2) Internship 
test questions regarding ethics for spring and summer internship with the criterion 75 
percent student test responses will be answered correctly.  Results:  (1) 75 percent of the 
students answered the questions correctly (n = 39) and (2) 100 percent of the students 
answered the questions correctly (n = 39). 

Use of results: (1) The students still need to understand solicitation,* and this will be 
discussed in class and reviewed.  Questions will be incorporated into Test II to 

                                                            
95 Standard V. Criteria: 2a (see above) 
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reinforce.96  (2) As the results exceeded the criteria for success, no further action was 
required.  Faculty will continue to monitor.  (*Is it ethical for an attorney to go to a 
hospital emergency room and distribute his business card?) 

Assessment of Student Learning: College-wide competency #1: Think critically observation 
results:  Six assessment activities were proposed.  Of the six (6) observations, 83.3 percent (5) 
exceeded expectations and 16.7 percent (1) did not. 

Example:  Business and Sport Management (2015–2016).  Business and Sport 
Management assessed the competency using (1) Quiz 2 in ECO201 and ECO202 with the 
criterion that 75 percent or greater of the students will score 70 percent or higher and (2) 
ACC203 embedded test questions with the criterion that 75 percent or greater of the 
students will score 70 percent or higher.  Results: (1) Fall 2015:  78 percent scored a 70 
percent or higher (n = 124).  Spring 2016:  86 percent of the students scored a 70 percent 
or higher (n = 72). (2) Fall and spring combined 67 percent scored a 70 percent or higher 
(n = 78). 

Use of results:  Although the assessments exceeded the criteria for success, in analyzing 
the data the following recommendations were made:  (1) Assessment tools are being 
reviewed and revised.  Small sample size in spring may have contributed to lower result.  
(2) Result is close to target; a slightly different tool will be used in the future. 

Assessment of Student Learning/Student Success observation results: Nine assessment 
activities were proposed.  Of the 9 observations, 77.8 percent (7) met or exceeded expectations; 
22.2 percent (2) did not meet expectations. 

Example: Business and Sport Management (2014–2015).  Business and Sport 
Management assessed the student success outcome using the ACBSP Comparative Tool:  
five separate summative subject quizzes in ACC161, BUS211, BUS221, BUS241, and 
ECO202 with the criterion that 75 percent or greater of the students will score 70 percent 
or higher.  Results Spring 2016: 

ACC161:  89 percent scored 70 percent or higher (n = 65) 

BUS211:  77 percent scored 70 percent or higher (n = 83) 

BUS221:  93 percent scored 70 percent or higher (n = 61) 

BUS241:  72 percent scored 70 percent or higher (n = 54) 

ECO202:  74 percent scored 70 percent or higher (n = 77) 

Use of results:  The results will be compared to other two-year ACBSP accredited 
schools.  BUS241 quiz may need to be revised to align with more universal content.  
ECO quiz may need to be broken out into separate MACRO and MICRO segments. 

Example:  Nursing (2015-2016):  Students of the LCCC ADN program are eligible for 
the National Council Licensing Exam for Registered Nurses (NCLEX-RN) following 

                                                            
96 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

b.  improving pedagogy and curriculum. 
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successful program completion.  The Pennsylvania State Board of Nursing requires a 
greater than 80% pass rate to maintain “full approval” status as a nursing program.  After 
several years of exceeding the minimal threshold, the 2015-2016 report period was a 
77.14 percent pass rate.  As a result, the LCCC ADN program was given a “provisional 
approval” rating from the Pennsylvania State Board of Nursing. 

Use of Results:  To better prepare the LCCC students for the NCLEX-RN exam, the 
ADN program instituted an online test preparatory system from Assessment 
Technologies Institute (ATI) which includes strategies to prepare students for the 
NCLEX, self-evaluation of their knowledge base, resources and remediation and a 
personal coach. Once students successfully complete the ATI program, they may register 
for the NCLEX-RN.  As a result of implementing the ATI program, the NCLEX-RN pass 
rate improved to 85.2 percent (2016-2017 exam period), a remarkable one-year 
improvement.  As of October 2017, LCCC anticipates a letter from the PA State Board 
returning the ADN program to “full approval” status in the near future.       

Assessment began to move past the three-year rotating cycle of college-wide competency 
assessment to a LCCC faculty focus on answering the question, “How do you know, that your 
students know and can do, what you say they know and can do?”  A more robust assessment of 
course objectives linked to program and/or institutional outcomes was developed.  The revised 
four-year cycle of assessment assured assessment of the three areas and assessment of every 
course and course objective(s) linked to (a) a program learning objective/outcome and/or (b) 
college-wide competency (Institutional outcome).  The realignment began in 2013–2014 with 
planning in 2015–2016 and accounts, in part, for the limited 2015-2016 results.  Plan 
implementation occurred in the 2016–2017 and accompanied the TracDat assessment software 
upgrade.  Resources were placed on the 2016–2017 Course and Program Assessment Google site 
to provide easy access to stakeholders.97 The Vice President for Academic Services and Student 
Development and the Director of Organizational and Faculty Development incorporated an 
assessment workshop and active assessment group working sessions during the LCCC 2016–
2017 Fall Convocation.   

In 2016–2017, Academic Planning Teams assessed select course objectives related to program 
objectives and/or institutional (college-wide competencies) outcomes.  Data and results continue 
to be gathered as of September 1, 2017 (See Table 5.1 and Figure 5.1).   

 

                                                            
97 Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

a.  define meaningful curricular goals with defensible standards for evaluating whether students are 
achieving those goals; 

Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

f.  informing appropriate constituents about the institution and its programs; and 
h.  implementing other processes and procedures designed to improve educational programs and 

services. 
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Table	5.1.	Communications	Degree	Four‐Year	Assessment	Cycle	

2016–2017 Courses 2018–2019 Courses 

CMN112 - Oral Comm and Presentations CMN105 - Interpersonal Communication 

CMN120 - Small Group Communication CMN108 - Intro to Public Relations 

2017–2018 Courses 2019–2020 Courses 

CMN121 - Communication Theory CMN201 - Intercultural Communication 

CMN115 - Argumentation and  Debate  

 

Figure	5.1.	CMN112	Oral	Communication	and	Presentation	Assessment	Grid	

 
IO = Institutional Learning Outcome (College-wide Competency)     PO = Program Learning Outcome 

Example:  CMN112 Oral Communication and Presentation. 

Course Objective: 1.  Explain the importance of audience and setting analysis. 

Links to Communication A.A. Program Objective #2:  Recognize the importance of 
effective communication in business, industry, and academic [settings]. 

Means of Assessment:  Quiz #1 
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Criterion for Success:  70 percent of students will receive a 70 percent or better on 
the quiz.   

Results:  Fall 2016:  22 of 27 or 81.48 percent achieved.   

Course Objective:  2.  Demonstrate the communication and organization skills associated 
with presenting in a group and as an individual. 

Links to College-wide Competency (Institutional Outcome) #2:  Communicate 
effectively.   

Means of Assessment:  Group Project Presentation 

Criterion for Success:  70 percent of students will receive a 70 percent or better on 
the group project presentation.   

Results:  Fall 2016:  25 of 27 or 92.59 percent achieved. 

Course Objective:  3.  Create and deliver an informative presentation, a sales pitch 
(persuasive) presentation, a group presentation, and a mediated presentation. 

Links to Communication A.A. Program Objective #6:  Identify and use various modes of 
persuasion.   

Means of Assessment:  Informative Presentation 

Criterion for Success:  70 percent of students will receive a 70 percent or better on 
the informative presentation.   

Results:  Fall 2016:  21 of 27 or 77.78 percent achieved. 

Course Objective:  4.  Integrate technology to effectively enhance a presentation. 

Links to College-wide Competency (Institutional Outcome) #5:  Use current technology 
effectively. 

Means of Assessment:  Mediated Presentation 

Criterion for Success:  70 percent of students will receive a 70 percent or better on 
the mediated presentation.   

Results:  Fall 2016:  23 of 27 or 85.19 percent achieved.98 

Overall Analysis:  Metrics were set for students taking CMN 112 Oral Communication 
and Presentations. These metrics were that 70 percent of the students enrolled in the 
course would achieve a grade of at least 70 percent on four different assignments: Quiz 
#1, Group Project Presentation, Informative Presentation, and Mediated Presentation. The 
data provided indicate that students not only met but exceeded expectations on every 
measure.  The metrics do not need to be revised, as they provided a good assessment that 
students are succeeding in mastering the coursework.  They are reading and 
comprehending the material (Quiz #1), and translating that into effective presentations 

                                                            
98 Standard V:  Criteria 1 – Clearly stated student learning outcomes, at the institution and degree/program levels, 
which are interrelated with one another, with relevant educational experiences, and with the institution’s mission. 
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(Group, Informative, and Mediated Presentations).  The department will use these results 
as the initial benchmark.  (01/26/2017) 

Use of Results:  Met or exceeded criteria; will assess again in spring 2017 as part of four-
year cycle. 

Spring 2017 Update:   

1. Quiz #1:  The results achieved for Spring 2017 indicate that students not only 
achieved but exceeded expectations, with 94.44% achieving a grade of at least 70 
percent. Additionally, to compare to Fall 2016 results, that percentage is up from 
92.59%, meaning an increasing number of students are comprehending the 
reading as evidenced by their quiz scores. (10/20/2017) 

2. Group Project:  The results achieved for Spring 2017 indicate that students not 
only achieved but exceeded expectations, with 100.00% of the students achieving 
a grade of at least 70 percent. Additionally, to compare to Fall 2016 results, that 
percentage is up from 92.59%, meaning an increasing number of students are 
improving their group work skills. (10/20/2017) 

3. Informative Presentation:  The results achieved for Spring 2017 indicate that 
students not only achieved but exceeded expectations, with 83.33% achieving a 
grade of at least 70 percent. Additionally, to compare to Fall 2016 results, that 
percentage is up from 77.78%, meaning an increasing number of students are 
comprehending the material they're reading and translating that into effective 
presentations. (10/20/2017)99    

Assessment	Council	Sub	Committees	

The Assessment Council formed two Sub-Committees in fall 2013. 

The	Assessment	of	General	Education	Sub‐Committee	of	the	Assessment	Council	works with 
programs undergoing Academic Audit, in the year of their audit, to determine the effectiveness 
of the assessment and General Education Core coursework as it relates to the discipline.  The 
Sub-Committee facilitates cross-disciplinary conversations between the discipline undergoing 
Academic Audit and the General Education faculty.  In 2016-2017, the Council worked with 
programs in their year of academic audit; reviewed and discussed general education courses in 
use by the programs.  This work was very effective for the General Education and discipline 
specific ad hoc committees and supported the institutional effectiveness section of the 5 Year 
Academic Audit for those programs undergoing audit.  Results:  (1) Several decisions made 
during these meetings ranged from adjusting the program sequence to revising language.  (2) The 
Vet Tech program substituted a composition English course, which was not required for the VET 
students, with a Technical Writing course more in line with student needs in the career field. (3) 
The Communication degree changed the level of Math required in the program sequence 
(Assessment Council 2016–2017 Year End Report).100 

                                                            
99 Standard V. Criteria: 2b (as below) 
100 Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

b.  articulate how they prepare students in a manner consistent with their missions for successful 
careers, meaningful lives, and, where appropriate, further education. They should collect and provide 
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AACU General Education Self-Study (2015–2016):  An ongoing review of the College 
General Education Core Curriculum identified strategies to reaffirm and strengthen 
learning goals and outcomes.  A plan was developed to include all College constituencies 
to ensure that all areas had input, that all perspectives were considered, and that the best 
practices for the Institution would be adopted.   

Use of Results:  During the 2016–2017 Academic Year, formalized assessment training 
occurred to reinforce the importance of assessment and to reduce concerns with the 
process.  Regularly scheduled assessment information transfer sessions between the 
General Education disciplines and program-specific disciplines were conducted among 
all disciplines.  Curricular and co-curricular activities were explored to include as part of 
the General Education Core.  All divisions coordinated assessment discussions between 
full-time faculty, part-time faculty, and adjunct faculty and aligned their assessment 
process among all course sections.  In addition, assessment methods were coordinated 
between academic divisions to provide a comprehensive assessment.101, 102 

The	Institutional	Effectiveness	Sub‐Committee	of	the	Assessment	Council is developing a phased 
approach to institutional effectiveness:  determining a discrete number of usable benchmarks, 
reporting and addressing gaps, and implementing reporting in priority order.  In 2014–2015, the 
Sub-Committee researched three institutional values contained in LCCC’s Mission, Vision, and 
Values Statement:  access, diversity, and instructional excellence.   

Example:  Access:  Penetration rate (2014–2015).  LCCC’s penetration rate (as defined 
by the National Community College Benchmark Project [NCCBP]) has been below 
national and peer comparison groups for the past ten years.  The national NCCBP 
average penetration rate has been consistently higher (typically above three percent) than 
respective rates for LCCC and peer institutions, including more similar neighbors.  This 
is possibly because many community colleges serve more rural or otherwise underserved 
regions of the country.  Over the past ten years, LCCC’s penetration rate ranged between 
1.8 percent and 2.1 percent, while Northampton Community College ranged from 2.2 
percent to 2.9 percent and other peers ranged from 2.1 percent to 2.4 percent as a group.  
LCCC serves a variety of traditional and nontraditional students.  Students who recently 

                                                                                                                                                                                                
data on the extent to which they are meeting these goals; and, 

c.  support and sustain assessment of student achievement and communicate the results of this 
assessment to stakeholders. 

Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

b.  improving pedagogy and curriculum; 
rates; and, 
g. improving key indicators of student success, such as retention, graduation, transfer, and placement rates. 

Standard V:  Criteria 5 – Periodic evaluation of the assessment processes utilized by the institution for the 
improvement of educational effectiveness. 
101Standard V.  Criteria: 5 (as above) 
102 Standard III:  Criteria 5 b –  At institutions that offer undergraduate education: A general education program, 
freestanding or integrated into academic disciplines, that: offers a curriculum designed so that students acquire 
and demonstrate essential skills including at least oral and written communication, scientific and quantitative 
reasoning, critical analysis and reasoning, technological competency, and information literacy. Consistent with 
mission, the general education program also includes the study of values, ethics, and diverse perspectives. 
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graduated from high school make up about 45 percent of new fall students at LCCC.  The 
rate at which these graduates apply for admission to LCCC and ultimately enroll in 
classes varies significantly across the high schools where the College actively recruits.  
The largest numbers of new students come from Allentown, Parkland, East Penn, 
Tamaqua, and Whitehall school districts.  The penetration rates, however, are highest in 
Tamaqua (51 percent, as a result of student access to Morgan Scholarship funds), 
Palmerton (41 percent), Northern Lehigh (33 percent), Lehighton (28 percent), and 
Whitehall (26 percent).   

Use of Results:  2014–2015:  The College realigned the Executive Leadership creating 
the position of Vice President of Enrollment Management to reflect LCCC’s enrollment 
priority.  College Relations conducted a Market Research study and used the results to 
inform a revised Marketing Plan.  The Vice President of Enrollment Management (1) 
completed a gap study to review student processes, and (2) established a revolving loan 
fund in Financial Aid.  In 2015-2016 (3) the Vice President of Enrollment Management, 
together with the team, developed a three-year rolling Enrollment Management Plan to 
reflect enrollment goals for the sites and individual programs, and (4) Admissions 
assigned each high school an Admissions Representative who makes regular visits 
monthly or at least three times per semester.  These visits include meeting with interested 
students and updating guidance counselors and staff on LCCC programs and events.103   

Example:  Access/Diversity excerpts:  Reflection of the Population LCCC Serves 
(2014–2015).  A comparison of LCCC fall 2014 enrollment and US Census Bureau 2014 
estimated data demonstrated the Carbon, Schuylkill, and Allentown learning centers and 
total fall enrollment closely approximated the population of the service area.   

Use of Results:  The College student population closely parallels the population LCCC 
serves.  In posting open positions, job descriptions have added bilingual preferred or 
required.  2015–2016:  The College hired a full-time English Language Learner Director 
to provide more support for students of diverse backgrounds and a full time Learning 
Generalist and Veterans Support Specialist to provide more flexibility in serving 
returning adults and veterans. As a result of their initiatives, LCCC has seen an increased 
enrollment for recent high school graduates, Hispanic students, and diverse students.104 

Update comparison fall 2017 vs. fall 2016. 

1. Applicant Registration Fall 2017 (n = 781) vs. Fall 2016 (n = 766).  The number 
of applicants* who registered in their application term for the fall semester 2017 
vs fall 2016 increased two percent.  *new, first-time students from Lehigh, Carbon and 
Schuylkill counties who were new June graduates. 

                                                            
103 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

a.  assisting students in improving their learning; 
e.  planning and budgeting for the provision of academic programs and services; 
g.  improving key indicators of student success, such as retention, graduation, transfer, and placement 

rates; and, 
h.  implementing other processes and procedures designed to improve educational programs and 

services. 
104 Standard V. Criteria: 3a and 3g (as above) 
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2. Enrollment by Ethnicity Fall 2017 vs. Fall 2016 - Hispanic student enrollment 
increased by 15.6 percent from fall 2016 (n = 1,343) to fall 2017 (n = 1,552). 

3. Enrollment by Race Fall 2016 vs Fall 2017:  There was a significant percent 
increase in headcount for students of all races with the exception of  white and 
unknown students (See Table 5.2). 

Table	5.2	Enrollment	by	Race	Fall	2017	vs.	Fall	2016	

Race 
Fall 2017 

Headcount 
Fall 2016 

Headcount 
Change in 
Headcount 

% Change in 
Headcount 

African 
American 

546 471 75 15.9% 

Asian 181 161 20 12.4% 

Hawaiian/Pacific 
Islander 

11 9 2 22.2% 

Multi-Race 432 432 11 2.6% 

Native American 20 18 2 11.1% 

Other 774 664 110 16.6% 

Unknown 552 624 -72 -11.5% 

White 4,308 4,368 -60 -1.4% 

Grand Total 6,824 6,736 88 1.3% 

Assessment of Student Development: See Standard IV.105  

Academic Audit:  See Standard VI. 

Assessment	of	Community	Education	

Assessment of Community Education reflects similar methods as in the Credit and Student 
Development areas of the College.  Student learning is assessed by testing outcomes.  
Assessment of student learning includes pre, post, and ongoing competency testing to measure 
success.   

Students complete course evaluations after each class, which assess content, instructional quality, 
and the classroom environment.  Course outline and syllabi are reviewed every five years to 

                                                            
105 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

c.  reviewing and revising academic programs and support services. 
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ensure relevance.  These assessment methods inform decisions in Community Education relative 
to budgeting, planning, and programming. 

 Example:  Literacy (2015).  The Literacy Program assessed student learning through pre 
 and post testing.   

Use of Results:  Informed by the assessment results that the multiple course structure not 
effective, classes were segregated by subject.  Students now enroll in reading or math at 
their assessed level.  In addition, the level of mathematics curriculum was set and offered 
at a lower grade level (third through fifth grade and sixth through eighth) to 
accommodate the majority of students.  Small group tutoring was made available to 
students entering at higher levels.  The two revisions resulted in a 30 percent increase in 
the success rate among students in this Community Education program.106 

Additional assessments are required in Community Education due to the varied funding 
mechanisms for programs and courses.  Grant programs have performance standards that are 
reported to the funding sources as student learning outcomes are reviewed by internal and 
external agencies.  Likewise, the use of funds and the performance standards are subject to an 
audit that determines continuation of program funding and offerings. 

Third-party agencies regulate programs, such as the state-licensed Nurse Aide program, which 
must meet stringent guidelines and is subject to review every two years.  The Emergency 
Medical Technician, Paramedic, and Lethal Weapons Act 235 training are subject to similar 
regulations and reviews.  

The College is seeking nationally recognized credentials to validate the skills students acquire 
during training.  The Community Education Manufacturing programs are an example, as these 
programs are recognized by the Packaging Machinery Manufacturers Institute (PMMI), which 
grants students this credential upon successful completion of the programs.  This national 
validation contributes to the efficacy of student learning in these programs.   

Through contracts with third party vendors, such as Ed2Go, and unique partnerships, such as 
EMT, Paramedic, and CDL, LCCC continues to meet regional lifelong learning needs.   

1. Ed2Go. LCCC offers Ed2Go programming as a service to noncredit students and staff in 
the Office of Employer Engagement and Community Education have access to student 
feedback forms regarding satisfaction.   

2. EMT and Paramedic.  The EMT and Paramedic programs are partnerships with Lehigh 
Valley Health Network and instructors are hired by the LCCC and subject to all processes 
in place for any instructor.  Students are asked to complete course evaluations at various 
points during each program.  In addition, the Paramedic program is a nationally 
credentialed program and undergoes rigorous evaluation on an ongoing basis (CoAMPS) 
and the EMT program is evaluated by PA DOH every three years.   

3. CDL.  CDL is a partnership.  The College approves instructors and 
curriculum.  Instructors are observed in initial year of instruction and then on an ongoing 

                                                            
106 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

b.  improving pedagogy and curriculum; 
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rotation of every 3 years.  Students complete course evaluations upon completion of each 
course. 

The systematic assessment process informs decisions in Community Education employer 
focused program development driven by High-Priority Occupations, the Workforce Investment 
Board, and incumbent worker contract training requested by employers.  Budgets are revised.  
Plans are focused.  Programs are revised.  Community Education continues to develop and 
expand based on data collected during the assessment process.107     

Student	Satisfaction	Survey	

In the spring of 2012, the Institutional Research office piloted a general student satisfaction 
survey at the request of the Retention Committee. The survey was repeated annually in the 
subsequent spring semesters with minor revisions. The online survey asks questions about 
faculty and instruction, academic support services, administrative processes, Schnecksville 
campus services, the Donley Center, the Carbon Center, and the Morgan Center.108  The Student 
Satisfaction Survey Spring 2016 had a 19.8 percent response rate, and addressed seven areas: 

1. Faculty and Instruction 
a. Highest satisfaction:  instructors being knowledgeable in their fields (95 

percent) 
b. Lowest satisfaction:  usage of required textbooks (79 percent) 

2. Academic and Support Services 
a. Highest satisfaction:  quality of tutoring services (91 percent) 
b. Slight increase in satisfaction:  career information specific to student’s 

program (85 percent) 
3. Administration 

a. Highest satisfaction:  feeling welcome at LCCC (93 percent) 
b. Improvements in satisfaction: 

i. College concern for students (85 percent) 
ii. Seldom getting the run around (85 percent) 

c. Decrease in satisfaction re:  MyLink Ombudsman 
i. Information about (84 percent) 

ii. Helpfulness of (86 percent) 
d. Lowest satisfaction:  understanding financial aid information (83 percent) 

4. Schnecksville (Main Campus) 
a. Highest satisfaction:  study areas and bookstore 
b. Slight increases in satisfaction: 

i. Career advice (94 percent) 
ii. Job search assistance (92 percent) 

                                                            
107 Standard V. Criteria: 3 

e.  planning and budgeting for the provision of academic programs and services. 
Standard V:  Criteria 4 – If applicable, adequate and appropriate institutional review and approval of assessment 
services designed, delivered, or assessed by third party providers.  
108 Standard V. Criteria 3:  

a.  assisting students in improving their learning; 
h.  implementing other processes and procedures designed to improve educational programs and 

services. 
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c. Lowest satisfaction:  cafeteria 
5. Donley Center (Allentown) 

a. Highest satisfaction: 
i. Library services (94 percent) 

ii. Safety/security (92 percent) 
b. Decreased satisfaction: 

i. Transportation (80 percent) 
ii. Educational support (90 percent) 

iii. Course payment process (90 percent) 
iv. Registration (90 percent) 
v. Financial Aid (86 percent) 

6. Carbon/Jim Thorpe Center 
a. Increased satisfaction: transportation (92 percent) 
b. Decreased satisfaction (although these satisfaction levels remain high): 

i. Security (92 percent) 
ii. Access to tutoring (90 percent) 

iii. Access to advising (85 percent) 
7. Schuylkill/Tamaqua/Morgan Center 

a. Highest satisfaction: 
i. Safety (94 percent) 

ii. Course registration (92 percent) 
b. Improvements in satisfaction:  financial aid assistance (85 percent) 
c. Slight decrease in satisfaction: 

i. Access to Educational support (85 percent) 
ii. Academic Advising (88 percent) 

iii. Access to library services (89 percent) 
d. Lowest satisfaction. 

Use of Results:  The Vice President for Academic Services and Student Development 
and Vice President for Enrollment Management presented the survey results to the Board 
of Trustees’ Personnel, Curriculum and Government Relations Committee in January 
2017.  The following action steps and clarifications were reported: 

1. Conversations are ongoing with faculty using textbooks.  Deans, Orientation, 
Program Coordinators, faculty, etc. 

2. Many students expect immediate resolution to complaints to Ombudsman and/or 
do not want to file the complaint with the Ombudsman.  Conversations have taken 
place to encourage the Deans to solve as many issues as they can without 
referring students to the Ombudsman. 

3. We have made efforts to create more connections between advising and career 
services, and the efforts seem to be making an impression. 

4. Students seem pleased with the quality of tutoring.  Challenge of access to 
tutoring remains.  Students often want on-demand tutoring, which requires that 
we look at the addition of scheduling tutoring services and the promotion of on-
line options.  Update:  For fall 2017, Smarthinking provides more options for 
students in this area and serving online students’ needs more effectively.   

5. Re-purposed a part-time position at Schnecksville to a regular part-time financial 
aid assistant at Donley. 
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6. Converted the receptionist position at Donley to an Enrollment Generalist who
will be trained in providing assistance with financial aid.

7. Trained Admissions and Advising staff on financial aid and provided them with
access to the appropriate financial aid screens in Banner to be able to
assist students with Tier 1 financial aid questions.

8. In processes of vetting and hiring a third-party firm to conduct an assessment of
our financial aid services.

9. Improved the College’s website’s information about financial aid and
scholarships.109

Since the January 2017 meeting, the College has made meaningful progress on the items above.  
Regarding item 1, the Vice President for Academic Services and Student Development 
established a Task Force to study programs using open educational resources.  Regarding item 3, 
the College held an Academic Services and Student Support and Success retreat in spring 2017 
that focused on the goals and work plans of the Vice President, Deans, and Associate Deans.  
From this retreat emerged the Career-Based Student Success Model, with an objective to 
establish a student success model with a focus on degree completion and career readiness and to 
infuse this model into all aspects of the students’ LCCC college experience, from recruitment 
and registration, to advising, to FYE, major and career paths, coursework and extracurricular 
activities, graduation, transfer, and employment.  As of September 2017, Project Management 
training is underway and elements are in progress.  To address item 8, Financial Aid Services, 
Inc. (FAS), completed the external evaluation of Financial Aid.   A phased work plan was 
developed and a consultant engaged to guide the department in addressing the recommendations. 
The consultant provides quarterly updates to the Board of Trustees.  Finally,  as noted in 
Standard II, LCCC implemented the FATV Link with online education videos about financial 
aid services on the FATV Get Answers portal to address item 9.  The bi-lingual videos will be 
used in LCCC emails to students or to direct students, parents, alumni and Spanish-speakers to 
the site (fall 2017).110 

Assessment	of	the	Assessment	Process	

Periodic Assessment of the Assessment Process is performed to determine the effectiveness of 
the practices and tools used during assessment.  The College provides constituents with the 
opportunities to increase knowledge and hone skills related to assessment during professional 
development experiences.  Similarly, Planning Teams and Councils are asked to discuss 
assessment during specific events, such as Convocation (spring 2015, fall 2016), faculty and 
division meetings, and College-wide Development Day.  Surveys are conducted to evaluate the 
effectiveness of the Assessment Process.  All of these activities, under the guidance of the 

109 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

a. assisting students in improving their learning;
f. informing appropriate constituents about the institution and its programs;
g. improving key indicators of student success, such as retention, graduation, transfer, and placement

rates; and,
h. implementing other processes and procedures designed to improve educational programs and

services.
11 0 Standard V. Criteria: 3g (as above) 
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Assessment Council and the Office of Planning and Assessment, are designed to provide the 
College community with meaningful opportunities related to assessing the assessment process. 

With participants from the College community and peers from a number of other two-year 
institutions, the Eastern Pennsylvania Regional Two-Year College Consortium met annually 
through spring 2015 to discuss assessment as it relates to each respective institution.  This group 
sponsored an annual assessment summit to which all faculty members, administrators, and staff 
were invited to discuss practices used by other institutions that may advance the effectiveness of 
assessment at the College.  The resulting discussions were shared with various constituents as a 
means to assess the assessment process.   

Similarly, as part of professional development related to Assessment, LCCC faculty and 
administrators participated in Middle States Commission of Higher Education workshops. These 
Assessment Council members presented their learning to the Council as part of the Council's 
drive to seek current information and to adopt tested practices.. 

Additionally, Linda Suskie, renowned assessment expert, was invited to the College in 2015 to 
present best practices related to assessment.  These best practices were then discussed as part of 
an evaluation of the assessment process.  The Association of American College and Universities 
(AACU) Rubrics were evaluated by the Assessment Council as additional tools for effective 
assessment.  The intent of the evaluation was to build a library of rubrics that faculty can utilize 
as additional tools during the assessment process. 

Planning Teams discuss the assessment process during their respective programs reviews.  The 
Coordinator’s Retreat in 2015 was dedicated to the Assessment Process with program pre-
mapping as the main activity.  As part of the assessment activity, course objectives and student 
learning competencies were reviewed to evaluate effective assessment and reaffirm assessment 
best practices.   

Surveys are conducted to assess the effectiveness of departments and processes.  The College 
Services Survey is distributed to the College Community and to the Administrative Planning 
Team Leaders, Coordinators, and Assessment Council members, respectively.  The College 
Services Survey is conducted annually to assess the effectiveness of College departments on a 
five-year rotating cycle.111   

College Services Survey:  The Office of Planning and Assessment Results (2014): The 
overall results for Planning and Assessment fell within the 85–96 percent range with two 
outliers: awareness of departmental mission and services provided to the College (56.92 
percent) and satisfaction with services provided by the Office of Planning and Assessment 

111 Standard V:  Criteria 2 – Organized and systematic assessments, conducted by faculty and/or appropriate 
professionals, evaluating the extent of student achievement of institutional and degree/program goals. Institutions 
should: 

c. support and sustain assessment of student achievement and communicate the results of this
assessment to stakeholders.

Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

d. planning, conducting, and supporting a range of professional development activities; and,
f. informing appropriate constituents about the institution and its programs.

Standard V:  Criteria 5 – Periodic evaluation of the assessment processes utilized by the institution for the 
improvement of educational effectiveness. 
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(79.67 percent).  Comments suggested that additional assessment tools should be explored 
(Leadership Team Minutes, April 24, 2014).112 

Use of Results:  The Office of Planning and Assessment has explored the use of AACU 
rubrics recommending their use as additional assessment tools.  In 2016–2017, the 
Assessment Council approved the use of the AACU Rubrics for Ethical Reasoning 
(Competency #9) and Critical Thinking (Competency #1) as additional assessment tools 
(February 12, 2016 minutes).113 

The Survey of Institutional Assessment evaluated the College assessment process and was 
incorporated into the five-year College Services Survey, which assesses institutional 
effectiveness of Assessment and Planning at the departmental level.  The College Services 
Survey of Institutional Assessment is conducted every five years to assess the effectiveness of 
the College assessment process. 

Survey of Institutional Assessment Results (April 2009):  The survey was sent to 
Academic and Administrative Planning Team Leaders, Coordinators, and Assessment 
Council members.  Selected survey items: 

1. Submitted assessment plans are meaningful and related to the work of your unit;
2. Assessment results are used to make improvements in your unit;
3. Assessment results are used to make improvements in the institution. There is

evidence of quality improvement activities;
4. It would be helpful to have institutionally developed measures uniformly applied

to all programs (i.e., rubrics or common activities for each or the
competencies/General Education Core);

5. Of the 53 potential responses, 21 were returned for a 39.6 percent response rate.
With one exception, the category “neither agree nor disagree” was chosen as a
response between 20 and 43 percent of the time. The exception was in response to
question 11, which is related to institutionally developed measures uniformly
applied to all programs.114

Use of Results:  Focus Group and Summary Comments: 

Overall, strong support for increased professional development on assessment tools was 
indicated.  The College-wide student learning competencies were deemed appropriate 
and other assessment tools were discussed, such as the Collegiate Learning Assessment 
(CLA) critical thinking test and ETS test.  These recommendation were later discounted 
due to costs involved and difficulty in applying to all programs.  Changing the model for 
the few was found to be too time consuming and the determination was made to keep the 
Nichols model and explore ways to improve it.  TracDat was found to be an obstacle, 
with a recommendation to find a better tool.  Update 2016–2017:  Summer 2016, 
TracDat was upgraded to an electronic email system, making data collection much 
simpler.  Faculty comments to date are positive.  Survey of Institutional Assessment 

112 Standard V. Criteria: 5 (as above) 
113 Standard V. Criteria: 2a 

a. define meaningful curricular goals with defensible standards for evaluating whether students are
achieving those goals.

114 Standard V. Criteria: 3f (as above) 
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Results (2014):  The survey was sent to Academic and Administrative Planning Team 
Leaders, Coordinators, and Assessment Council members.  Of the 38 potential responses 
(53 in April 2009), 18 were returned (21 in April 2009) for a 47.4 percent response rate 
(39.6 percent in April 2009). 

The overall results indicate that assessment plans and results are meaningful and 
informative with an average of 78 percent of respondents who strongly agree or agree 
that the there is evidence of quality improvement.  However, one area, assessment 
activities time commitment of assessment activities is reasonable, recorded only 45 
percent of respondents who strongly agree or agree.  The 2014 results were similar to 
2009 in reporting of hour per semester at ~10. (Assessment Council Minutes, May 13, 
2014) 

Use of Results:  Recognizing that time commitments need to remain reasonable, 
workshops that coincide with College events were increased.  In addition, visits to 
Academic Divisions by members of the Office of Planning and Assessment were 
scheduled and conducted more frequently to assist with assessment activities.   

College Services Survey:  Planning and Assessment:  Overall results for Strategic 
Planning, Leadership Team, and Middle States fell within the 85 percent to 96 percent 
range with two outliers:  awareness of departmental mission and services provided to the 
institution (56.92 percent) and satisfaction with services provided by Planning and 
Assessment:  Leadership Team activities (79.67 percent).  Comments included providing 
updates at adjunct faculty meetings; Development Day sessions; development of guiding 
principles; and planning process improvements, among others.  The department will work 
to improve responses in these areas in the future.115   

Use of Results:  Discussion (2009, 2014): 
1. Participation in the Eastern Pennsylvania Regional Two-Year College 

Consortium, 2015 presentation by Linda Suskie and 2015 Coordinators’ retreat, 
adoption of Quality Matters, fall 2016 Convocation focus, as well as numerous 
one-on-one and small group sessions supported increased campus-wide 
understanding. 

2. TracDat was upgraded summer of 2016 with an increased ease of data collection.  
Initial results are favorable. 

3. Assessment Council began review and incorporation of AACU LEAP rubrics as 
resources in 2015–2016. 

Conclusion	
LCCC meets the Standard V Criteria and complies with Requirement of Affiliation 8. 

                                                            
115 Standard V:  Criteria 3 – Consideration and use of assessment results for the improvement of educational 
effectiveness. Consistent with the institution’s mission, such uses include some combination of the following: 

d.  planning, conducting, and supporting a range of professional development activities; 
h.  implementing other processes and procedures designed to improve educational programs and 

services. 
Standard V:  Criteria 5 – Periodic evaluation of the assessment processes utilized by the institution for the 
improvement of educational effectiveness. 
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As demonstrated, LCCC meets the Standard V Criteria through a comprehensive assessment 
processes that aim to ensure all constituents receive the best the College has to offer as an 
institution of higher education.  Specifically, the LCCC assessment of student learning 
“demonstrates that the institution’s students have accomplished educational goals consistent with 
their programs of study, degree level, the institution’s mission, and appropriate expectations for 
institutions of higher education” (Standard V:  Educational Effectiveness Assessment). 

Similarly, LCCC complies with Requirements of Affiliation 8 through its systematic 
assessment and evaluation of all programs.  Confirmation can be found in published documents 
identifying best practices for evaluation and indicating the extent of success for sound learning 
and institutional effectiveness.  Broadly, the College website, accessible to the public, provides 
statistics indicating success rates of students, specifically retention and graduation rates (LCCC 
website: About LCCC).  Accredited programs post to the website similar statistics,  adding pass 
rates for respective certification or licensing examinations (LCCC website: i.e., Nursing A.A.S.).   
Internally, assessment of student learning and institutional effectiveness reports are posted on the 
Assessment and Planning Intranet site.  These data are shared and discussed in a number of 
meetings and venues including Academic Council, Board of Trustees, faculty, Leadership Team, 
and President’s Cabinet (LCCC Intranet: Academic Council meeting minutes, Board of Trustees 
meeting minutes, Leadership Team meeting minutes, President’s Cabinet meeting minutes).  
Student success and institutional effectiveness data in grant-funded programs are posted to the 
Grants site (LCCC Intranet: Grants Activity Reports).  The College strives to clearly inform all 
constituencies of the assessment process and of the results. 

Recommendations	

At LCCC, the Assessment process is well planned and well organized.  It is reviewed on a 
continuing basis to ensure effectiveness.  The data collected as a result of the process are used to 
improve educational offerings and institutional practices.  The LCCC intranet and public website 
provide all interested parties with data that denotes the process.   

Strengths	
1. The Assessment Council is comprised of various stakeholders who bring diverse,

informed perspectives to the Assessment Process. The Council is faculty led and meets
monthly to ensure a well-defined process that serves the College well.

2. The Assessment Council is comprised of members who continually seek professional
development opportunities for a deeper understanding of assessment best practices.
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Standard	VI:	Planning,	Resources,	and	Institutional	Improvement	
The institution’s planning processes, resources, and structures are aligned with each other 
and are sufficient to fulfill its mission and goals, to continuously assess and improve its 
programs and services, and to respond effectively to opportunities and challenges. 

Introduction	

The aim and objective of the College’s Standard VI institutional self-analysis is to establish the 
existence of sufficient planning and resources at Lehigh Carbon Community College (LCCC) to 
encourage and sustain ongoing institutional improvement.  The College’s planning processes and 
resources are fundamental to success and as such are assessed and addressed to demonstrate 
effective institutional improvement and positively respond to both expected and unexpected 
opportunities and challenges.  The Standard VI report aligns with Many Voices, One Vision:  
LCCC 2017-2020 Strategic Theme 5:  Act responsibly and ethically in the stewardship and 
development of institutional resources, Strategic Goal 14:  Seek greater institutional 
sustainability, and Strategic Goal 16:  Engage in assessment and continuous quality 
improvement. 

Summary	and	Discussion	

The Institution clearly maps and documents objectives for the College, as a whole as well as for 
individual units, in matters that are clear and easily linked to the Mission of the College and of 
individual units.  These reports that are posted publicly and continually discussed internally 
include the Academic Plan, Many Voices, One Vision:  LCCC 2017-2020 (the college-wide 
strategic plan), and the Institutional Assessment Results.  Plans are posted on the intranet for 
College staff and faculty review and comment. 

Many Voices, One Vision: LCCC 2017-2020, the three-year, rolling strategic plan identifies key 
priorities and incorporates the tactical plan to reach these goals. Informed by the Academic Plan, 
the strategic plan is revisited and updated annually and is a primary focus of the College 
Leadership Team, which is comprised of all Associate Dean and director levels, Associate 
Members, select faculty, and Fellows.  Results are reported to the college community annually 
through the Many Voices, One Vision Year-End Dashboard.    

Furthermore, well established and documented cycles of assessment across all areas of the 
College are more than evident as required by Requirement of Affiliation 10 which requires that 
the College’s “Institutional planning integrates goals for academic and institutional effectiveness 
and improvement, student achievement of educational goals, student learning, and the results of 
academic and institutional assessments.”  Both planning and assessment activities tie directly to 
the Vision, Mission, Value Statement, and Goals of the College, the strategic plan, and the 
budgeting process. (Integrated Planning, Assessment, and Budgeting Plan)  The College utilizes 
a five-column assessment model that documents goals, means of assessment, and criteria for 
success, results, and modifications for improvement.  There is a set cycle for the assessment of 
student learning outcomes, courses, and programs, which includes participation of the faculty, 
administration, and advisory boards.  (Additional discussion in Standard V). 

All assessment processes and timelines are documented on the College’s intranet site.  The 
campus community is encouraged to participate in college-wide assessment activities and 
conversations at events such as Convocation at the beginning of the fall term.  Results of 
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assessment activities inform planning and budgeting at the office and college-wide levels.  
Feedback is solicited through many committees and councils, Leadership Team, and the 
Assessment Council to determine and establish improvements.  Assessment results are an 
integral part of the budgeting process and are used to support funding and position requests.  
College-wide cooperation is essential to planning; therefore, newly hired faculty, administration, 
and staff are introduced to the College’s assessment process so that all members of the 
community understand processes and the importance of institutional planning.116   

Example:  A partial demonstration of the College’s Vision (academic excellence), 
Mission (high quality education), and Value Statement (instructional excellence) leading 
to competent graduates can be found in the course assessments.  The assessments are part 
of the College’s overall assessment initiatives that allows both faculty and administration 
to assess course alignment of student learning outcomes with evaluation of competency.  
Introducing this process to newly hired faculty allows them to understand course 
alignment and the audit process that is required for college wide assessment.  (Excellence 
in Instruction). 

Example:  In 2016—2017, the President’s Leadership Institute was expanded to a 
regional community college institute.  Northampton Community College and Reading 
Area Community College participants joined LCCC in the year-long program.  The 
2016—2017 President’s Leadership Institute was charged to recommend solutions to 
ensure that new hires are fully integrated into the campus culture and their commitment 
stays “fresh.”  The Teams were asked to identify innovative programs and tools that may 
be deployed to keep talent engaged and excited in the work they are doing for the 
College.  Meeting from September through March, the Team’s final presentation resulted 
in (1) the development of a Human Resources web page, with a tagline “Community 
college careers – a good life for you,” designed to capitalize on the College’s unique 
characteristics and work-life balance, (2) design and deployment of a modularized new 
employee onboarding program, (3) Work/Life balance video, to be hosted on the HR 
website, and discussing what it is like to work at LCCC.  The program consists of 
monthly meetings with key LCCC departments through the course of the new hire’s first 
year.  The program began in fall 2017.   

Planning,	Budgeting,	and	Assessment   

The College's Integrated Planning, Budgeting, and Assessment cycle parallels the budgeting 
cycle of the sponsoring school districts and provides LCCC with a continuous three-year cycle of 
integrated planning, budgeting, and assessment activities.  The process is reviewed annually and 
revised as needed.  Requirement of Affiliation 11 directs that, “The institution has documented 
financial resources, funding base, and plans for financial development, including those from any 
related entities (including without limitation systems, religious sponsorship, and corporate 
ownership) adequate to support its educational purposes and programs and to ensure financial 
stability.  The institution demonstrates a record of responsible fiscal management, has a prepared 

                                                            
116 Standard VI:  Criteria 1 – Institutional objectives, both institution‐wide and for individual units, that are clearly 
stated, assessed appropriately, linked to mission and goal achievement, reflect conclusions drawn from 
assessment results, and are used for planning and resource allocation. 
Standard VI:  Criteria 2 – Clearly documented and communicated planning and improvement processes that 
provide for constituent participation and incorporate the use of assessment results. 
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budget for the current year, and undergoes an external financial audit on an annual basis.”  These 
activities comprise several of the core steps in the College’s Integrated Planning, Budgeting, and 
Assessment cycle.  Assessments are data driven and occur using current budgets to investigate 
current or proposed activities, such as institutional effectiveness, student learning, and 
technology needs.  The results of assessment are used to inform both practice and the strategic 
plan. 

All planning at Lehigh Carbon Community College is future focused and Mission driven.  
Divisional or unit budget requests use the results of assessment, link to the strategic plan, and are 
developed in consultation with the area supervisors and Vice Presidents.  The President’s 
Cabinet Meeting Schedule includes regular institutional resource reports and resource 
availability.  The Cabinet considers all requests during scheduled Budget Hearings as part of this 
cycle.   

College buildings and structures remain a key part of the planning process at the College.  The 
Board of Trustees approved the name change of its committee from Building and Site to Finance 
and Facilities.  The Vice President for Finance and Administrative Services presents monthly 
reports to the committee regarding cash flow, revenue, expenditures, and net assets. (BOT F&F 
Schedule) 117   

Example:  The August 2016 meeting of the Board of Trustees reviewed a capital project 
impacting the Veterinary Technician (Vet Tech) program and the proposed new Vet Tech 
Center.  The discussion was a direct response to the 2005 and 2011 American Veterinary 
Medical Association (AVMA) Accreditation reports that observed the Vet Tech Animal 
Facility would benefit from improvements in classroom size and overall 
modernization.  The report stated, “The Program must continue to develop plans and 
explore funding options to provide for a more contemporary veterinary teaching facility.”  
As of fall 2017, the facility is in design phase with funding options secured by the 
Pennsylvania Department of Education. 

Example:  The Facilities Master Plan 2017 articulates the needs of the College and over-
all learning environment for improvements at each of the sites, including the main 
campus and distance education in order to offer a high-quality, consistent place of 
learning for all students.  The Facility Master Plan 2017 builds on the College’s previous 
Facility Master Plan 2007.  The 2007 plan did not include the new facilities, the 
relocation of a campus roadway, or the landscaping and re-alignment of the campus quad.  
The revised plan includes these additions.  The plan demonstrates (1) linkage to Many 
Voices, One Vision to serve the best interests of our students while ensuring an 
environment to facilitate student learning and engagement in a contemporary, well-kept, 
information rich environment, and (2) continual revision of planning processes and 
documents at the institution. (Facilities Master Plan 2017 available for review in the 
Facilities Operations Office.)  

                                                            
117 Standard VI:  Criteria 8 – Strategies to measure and assess the adequacy and efficient utilization of institutional 
resources required to support the institution's mission and goals. 
Standard VI:  Criteria 9 – Periodic assessment of the effectiveness of planning, resource allocation, institutional 
renewal processes, and availability of resources. 
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In 2010, the Information Technology Steering Committee (ITSC) was created to direct IT project 
prioritization and resource considerations.  The ITSC is comprised of the three Vice Presidents 
and the Information Technology Leadership Team. (ITSC Website, ITSC Year End Report 2017)  

Results:  The College’s existing refresh cycle to replace outdated technology was 
augmented by the increased visibility of a live Helpdesk and installation of Trackit, a 
common area/tool to collect, prioritize, and track end users’ requests for updates or 
technology equipment replacements.    

Result:  With his hire and informed by the August 2016 IT Assessment, the new CIO 
conducted a review of the Information Technology department and developed a one-year 
Tactical Plan (March 2017),  to ground. reorganize, and focus the department.  The 
Information Technology Master Plan will be developed as the one-year Tactical Plan 
expires in spring 2018.118 

External grant funding is pursued to address the needs of the College, and grant planning is 
aligned with the College's Mission and Strategic Plan.  The Grant Proposal Approval Form 
(GPAF), designed for documenting internal approval to pursue and submit a grant proposal to an 
external funding source, requires identification of the goal(s) and action items in the strategic 
plan that the proposed grant project addresses.  Examples include: 

1. Perkins Career and Technical Education supports innovation in programs and course 
delivery, degree completion and transfer, student utilization of Career Development 
services, students’ academic goal setting, professional development, collaboration with 
secondary partners, and building stronger relationships with community and workforce 
partners (Strategic Theme 1). 

2. Title III, Strengthening Institutions, supported developmental education, first-year 
experience and bridge programs, innovative course delivery, engaging instructional 
approaches, use of technology for academic and administrative purposes, and 
infrastructure enhancements (Strategic Themes 1, 3, and 4). 

3. TAACCCT (Trade Adjustment Assistance Community College  and Career Training), 
currently called  Pennsylvania Advanced Training and Hiring (PATH), supports career 
pathways, innovative course delivery, building stronger relationships with community 
and workforce partners, and integrating college readiness and success strategies into 
noncredit workforce programs (Strategic Themes 1 and 4). 

Private Foundations are also approached to address the needs of the College, and grant planning 
is aligned with the College’s Mission and Strategic Plan.  For example, the Morgan Foundation 
generously provided funds to purchase nursing simulation equipment in the Northern Tier.  

The Technology and Equipment budget, for instance, is supplemented with grant funds such as 
the aforementioned Perkins Grant, which solicits faculty and staff requests to purchase 
equipment for use by students in Career and Technical Education programs (CTE).  Several key 
equipment purchases were made.  

                                                            
118Standard VI:  Criteria 6 – Comprehensive planning for facilities, infrastructure, and technology that includes 
consideration of sustainability and deferred maintenance and is linked to the institution's strategic and financial 
planning processes.  
Standard VI:  Criteria 8 – Strategies to measure and assess the adequacy and efficient utilization of institutional 
resources required to support the institution's mission and goals. 
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Examples: 

2013–14: 

1. Computer and Software for Returning Adult/Veterans Specialist -- 
Educational Support Services 

2014–15: 

1. Human Leg and Pelvis (Educational Support Services) 
2. Six EliteBook Folios laptops (Entrepreneurship Education) 
3. Robot (Electronics/Mechanical Engineering) 
4. Short Wave Diathermy and H-Wave Simulator (PTA) 
5. Wheel Chairs (OTA) 
6. Dental Equipment, Electrocautery Hand Held Unit, and Manikins, Scales, 

Canine Leg (Vet Tech) 
7. Computer/Printer (Paralegal) 

2015–16: 

1. Animal Warming Device and Exam Lift Table (Vet Tech) 
2. Teaching Pendants (Technology) 
3. Electronic Documentation Mock Files (OTA) 
4. 12 iMac Computers (Graphic Design) 

2016–17 

1. PLC Train/Simulator (Industrial Automation/Mechanical Engineering) 
2. Adult and Child Simulator, Ventriloscope Live Educator (Nursing) 
3. Differential Counters, Coagulation Machine, Cattle Squeeze Chute, Warming 

Blankets, Surgical Unit, Infusion Pumps (Vet Tech) 
4. Raspberry PI (Communication Arts) 
5. Desktop Flight Simulator (Aviation) 
6. Drives (Computer Specialist-Network/Computer Forensics) 
7. Pipe Threading Machine, Refrigerant Analyzer (HVAC) 

Furthermore, funds from a Title III grant updated several classrooms and expanded faculty use of 
technology.    

Examples: 

2013–2014: 

1. Constructed two technology equipped classrooms, SH20 and SH22, for use of 
redesigned MAT 090. 

 2014–2015: 

1. Panopto software for Faculty Classroom Capture technology. 
2. Kinber Network and PennTeleData (PTD) Network Internet services.  
3. Palo Alto Firewall at Main Campus.  
4. BlueCoat equipment to optimize network traffic. 
5. Blue Coat software and support. 
6. eBooks for Bridge students. 



MSCHE 2017‐2018 Self‐Study November 1, 2017     106 

Standard VI:  Planning, Resources, and Institutional Improvement 

7. Contributed to OBIEE software purchase (Business Intelligence:  Infoquest). 
8. Constructed two technology equipped classrooms at Donley Center and two in 

the Academic Resource Center in Schnecksville. 

2015–2016: 

1. Seven Qomo boards and installation. 
2. Camtasia Studio software licenses. 
3. Three Microscope cameras. 
4. Funding of Kinber internet network services. 
5. Attendance at a Kinber conference, and Kinber professional development. 
6. Contributed to funding for WhereScape software (Infoquest). 

 2016–2017 

1. QOMO boards and installation. 
2. Funding of Kinber internet network services. 
3. Server and software for OBIEE licensing. 

Additionally, through funding from the Department of Labor and a Pennsylvania Advanced 
Training and Hiring (PATH) grant, the College focused on the non-credit healthcare and 
manufacturing programs.  

Through use of the funds in manufacturing, the College was able to provide upgrades and 
renovations to specific rooms in the College’s Technology Center, such as electrical systems and 
additional lines for the newly acquired equipment and a low-noise air compressor with an air 
hose line throughout the room.  Amatrol equipment was also purchased, including: 
Programmable Logic Controllers (PLCs), panelview, analog and ControlNet learning system, 
ac/dc electrical trainer, a conveyor belt, and a manufacturing simulation system to enhance the 
College’s manufacturing training programs as well as the purchase of a FANUC robot.  Monies 
were also used for supply items for the equipment as well as room incidentals such as tables, 
chairs, and storage units. 

In the healthcare field, the College was able to purchase all-in-one desks, fitted with all-in-one 
computers, and a printer.  Notebooks with docking stations and iPad Pros were procured for 
staff, enabling travel with technology to the various sites.  An EKG machine, EKG manikin, and 
a Laminar flow hood were secured for the Pharmacy Technician Program.  

In addition to these grant resources, the College has designated reserve funds for technology, 
equipment, and facilities that are used for immediate project needs or as the local match when 
requesting capital funding from the Pennsylvania Department of Education (PDE). (2017 – 2018 
Budget Book, Designated Reserves, pp. 47-49, Budget Building (Timetable for Budget Process, 
Capital Equipment/Technology Request 2018-2019), Deferred Maintenance Plan)119 

                                                            
119 Standard VI:  Criteria 6 – Comprehensive planning for facilities, infrastructure, and technology that 
includes consideration of sustainability and deferred maintenance and is linked to the institution's 
strategic and financial planning processes. 
Standard VI:  Criteria 4 – Fiscal and human resources as well as the physical and technical infrastructure 
are adequate to support the institution's operations wherever and however programs are delivered. 
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Example:  $700,000 designated for parking lot refurbishment with which the College 
was able to secure $375,000 of the project funding from Pennsylvania Department of 
Education.  The project was completed in summer 2017. 

Academic	Services	and	Student	Development	Re‐Organization	

During fall 2015, under the direction of the Vice President of Academic Services and Student 
Development, through the process of shared governance and college-wide discussion, the 
College’s schools were reorganized and realigned.  The realignment was a response to faculty 
and administrative concerns that issues and needs were not addressed in a timely manner and that 
the current structure with one dean no longer adequately met the needs of the Institution.  During 
the 2007–2008 Middle States Accreditation, all of the schools were organized under one 
Academic Services dean.  Educational Support Services were not part of a designated school and 
reported to the Dean of Library and Educational Support Services, and Advisors and Counselors 
reported to the Dean of Student Development.  To provide transparent, campus-community 
input, all faculty were invited to attend a daylong workshop in  fall 2015 to help plan and realign 
the divisions within current schools and to create new schools if need be.   

Result:  The administration responded positively to the faculty’s discussion and proposed 
redesign of the schools.  In the spring semester of 2016, the new school organizational 
chart was put into effect with seven deans who supervise seven schools, and the planning 
and discussion of that previous daylong workshop was largely accepted and rolled out to 
the College.  This new school organizational chart is clearly communicated to all staff, 
faculty, and administration in the 2017 Policies and Regulations Manual:  Organization 
and Function 3-606.  This new structure was announced in college-wide emails, The 
College Voice, a campus-wide newsletter, faculty and staff meetings.  Initially staffed by 
five interim deans and two deans, the Academic Services and Student Development 
reorganization was fully staffed in summer 2017.120  

Evaluation	of	Faculty,	Staff,	and	Administrators	

All College administration, faculty, and staff are evaluated, and thereby accountable according to 
a clearly articulated and published evaluation process and cycle found in the 2017 Policies and 
Regulations Manual:  Administrative Performance Appraisal 3-100 and the 2015-2018 Faculty 
Collective Bargaining Agreement.  Annual Evaluations are conducted annually for classified 
staff.  The long established Faculty Evaluation Committee, comprised of administration and 
faculty, oversees the evaluation process of faculty, and ensures that all evaluation forms are 
correct, fair, and updated for teaching and service faculty positions.  These evaluation tools are 
available on the College’s intranet.   

The Office of Human Resources houses all job descriptions at the College with adequate 
explanations and expectations of accountability.  These job descriptions are used by hiring 
committees to fill vacancies and are reviewed and revised at the time of evaluation, vacancy 
posting, or position review to reflect the College’s Vision and continued relevance.  Working 

                                                            
120 Standard VI:  Criteria 4 (as above) 
Standard VI:  Criteria 5 – Clear assignment of responsibility and accountability. 
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conditions for full-time and part-time faculty and educational support staff are clearly delineated 
in both collective bargaining agreements and revisited during collective bargaining talks.121   

Committees	

LCCC’s Committee structure is part of shared governance.  In 2016-2017, the entire Committee 
structure was reorganized to better align with the strategic plan and organizational structures and 
to better meet institutional needs.  The newly drafted and restructured 2017-2018 Committees 
and Councils is available on the College intranet.   

Result:  (1) The Professional Development Committee responsibilities were assigned to 
the Academic Council, as further demonstration of shared governance.  The Council now 
determines funding allocation for all levels of faculty travel and professional 
development.  (2) New committees were formed and appropriately charged.  These 
include the Student Success and Retention Committee, Sustainability Committee, the 
Spirit Committee, and the Diversity Committee.  (3) Since the 2008 Middle States’ visit, 
the Enrollment Management Action Team formed to address enrollment and retention 
issues, and the Emergency Response Committee and Awareness and Prevention 
Education Committee were created.  (4) The Academic Services Support Supervisor 
posts Committee meeting minutes to the College intranet and reports the minutes to the 
appropriate Vice President for future planning, revision, and resolutions.122 

Finance	Audit	

In compliance with Standard VI, Criteria 7 and as stated in Standard II, LCCC is required to 
have an annual audit by independent certified public accountants.  (2014-2015 Financial 
Statement, 2015-2016 Financial Statement) The independent auditors are approved by the Board 
of Trustees (BOT) and audit the College and Foundation finances.  The financial statements of 
the College are prepared in accordance with Governmental Accounting Standards and provide 
additional information that is essential to a full understanding of the data provided in the 
financial statements.  The financial statements provide a broad overview of the College’s 
finances from all sources of revenue.  The notes contain details on the accounting policies the 
College adopted and are outlined in the Accounting manual.  The Administration prepares a 
response to the recommendations of the management letter from the audit.  The Board of 
Trustees meets with the auditors to discuss the final results, to review the recommendations of 
the letter, and to review the management’s course of action.  Over the past three fiscal years, the 
audit results identified three findings and reported one management comment.  Two of the 
findings pertained to the awarding of Federal Financial Aid and the remaining finding and 
comment related to accounting process reviews.  Management implemented all 

                                                            
121 Standard VI:  Criteria 4 – Fiscal and human resources as well as the physical and technical infrastructure are 
adequate to support the institution's operations wherever and however programs are delivered. 
Standard VI:  Criteria 5 – Clear assignment of responsibility and accountability. 
Standard VI:  Criteria 9 – Periodic assessment of the effectiveness of planning, resource allocation, institutional 
renewal processes, and availability of resources. 
122 Standard VI:  Criteria 4 (as above) 
Standard VI:  Criteria 5 (as above) 
Standard VI:  Criteria 9 (as above) 
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recommendations made by the auditors.  The findings are part of the Single Audit Report.  That 
report and the management letter are on file in the Finance department.  

1. 2014–2015 LCCC A133 Financial Audit Finding 2015-001 Awarding of Financial 
Aid.   Based on an audit sample of 40 students, one student’s aid package exceeded his 
need in one semester.  ACTION:  The College corrected the aid package for this student 
and implemented a review procedure whereby the yearly award budget is reviewed to 
ensure that all summer costs are included for students during the summer semester.  The 
Financial Aid Assistants are each assigned a section of students to review (p. 58). 

2. 2015–2016 LCCC Single Audit Report Finding 2016-001:  Financial Reporting.  The 
finding related to the College as custodian of the radio stations proceeds fund, 
transferring the assets to the Foundation, naming itself as beneficiary, and the recording 
of the investments and investment income by the College.  ACTION:  The Controller 
performs a more detailed review of the monthly BOT and committee minutes to identify 
unusual transactions.  The Foundation BOT now approves resolutions for financial 
transactions (p. 10).  

3. 2015–2016 LCCC Single Audit Report Finding 2016-002:  Awarding of Federal 
Financial Aid.  Based on an audit sample of 40 students, two students Federal Pell Grant 
awards were less than the amount the student was entitled to, based on the cost of 
attendance and expected family contribution.  Of the 40 students, one student’s aid was 
never paid.  ACTION:  The College reviewed the student accounts noted in the finding 
and took steps to assure that these students subsequently received the correct amount of 
Pell Grant funds, for which their eligibility was based on enrollment status and expected 
family contribution (p. 11). 

4. 2015–2016 Maher Duessel November 4, 2016 Management Letter:  Establishing 
Proper Cut-off Procedures.  The Firm observed the College leaves payables open after 
year-end to capture expenses and payables related to the fiscal year.  When invoices need 
to be paid for the next fiscal year, the invoice is coded as a prepaid expense instead of 
recorded as an expense to the payable account.  It was recommended that the College 
review what is recorded in prepaid expenses and payables to ensure that the information 
recorded is in the appropriate period.  ACTION:  The Finance Office updated the year-
end closing checklist to perform a review of the prepaid and payable detail prior to 
finalizing the trial balance for the audit fieldwork (p. 2). 

The auditors issued an opinion the financial statements for 2015–2016 were presented fairly in 
all material aspects for the financial position of the College.  Governed by the Office of 
Management and Budget (OMB) regulations, the independent audits of Lehigh Carbon 
Community College’s financial operations, Foundation, and financial aid programs (A-133) 
found no material weaknesses or significant deficiencies with regard to federal awards.  The 
College was qualified as low-risk.123   

In October 2015, Moody’s, a Bond Rating Agency for Community Colleges, downgraded ratings 
for all Pennsylvania community colleges due to the state budget impasse.  LCCC’s rating went 
from A2 Stable to A2 Negative, due to the lack of a state budget and the possible inability of the 
school districts to compensate community colleges (Leadership Team, October 28, 2015 
minutes).  The budget passed in early spring 2016 and Moody’s Investors Service reviewed the 

                                                            
123 Standard VI:  Criteria 7 – An annual independent audit confirming financial viability with evidence of follow‐up 
on any concerns cited in the audit's accompanying management letter. 
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College’s annual financial information to provide a basis to rate future credit worthiness, revised 
the rating outlook of certain outstanding bond issues of the College to a stable outlook and 
affirmed an A2 rating due in part to strong financial management yields and consistently healthy 
operations (August 11, 2016).124 

Strategic	and	Academic	Planning	

LCCC’s current strategic plan Many Voices, One Vision:  LCCC 2017-2020, is a rolling three-
year plan.  The plan reflects the continued commitment and collaboration of faculty, staff, 
students, and key stakeholders and reaffirms the College Values to ensure an even stronger 
educational community in achieving LCCC’s Mission.   

During the 2007–2008 Middle States Self-Study process, working groups, including members of 
the Board of Trustees, Academic Council, President’s Cabinet, and the Leadership Team, were 
established to expand communication and transparency and to study and assess each of the 
strategic themes.  From those initial meetings, Transformation:  Strategic Plan 2009–2014, 
Many Voices, One Vision:  LCCC 2014–2017, and subsequent versions 2015–2018, 2016–2019, 
and 2017–2020 were developed.  

The Leadership Team is a working group aligned as Task Forces with each of the strategic plan 
Themes.  The Leadership Team is responsible for (1) providing updates to the tasks and goals of 
the various areas of the plan, and (2) making policy recommendations to the President’s Cabinet 
as the recommendations refer to the implementation of the strategic plan.  Standard VII discusses 
the Leadership Team more fully.   

The Academic Council, comprised of the Vice President for Academic Services and Student 
Development, three Academic Deans, and seven faculty members (teaching and service), meets 
monthly to address the Council’s revised Focus, Scope of Activities, and Procedures (June 
2017): 

1. updates and approves the Academic Plan;  
2. reviews standing, strategic, and ad hoc committee recommendations and recommends 

appropriate action to the President’s Cabinet;  
3. reviews and recommends changes and updates to the Policies and Regulations Manual;  
4. participates in the college’s budgeting process of the allocation of college resources in 

order to recommend dollars and resources to achieve the goals of the Academic Plan;  
5. considers the efficiency and effectiveness of College processes relevant to academics and 

student success. 

The Council meets twice annually with the Executive Team and annually with the Leadership 
Team to ensure communication and collaboration (see Table 6.1).125 

 

 

                                                            
124 Standard VI:  Criteria 9 – Periodic assessment of the effectiveness of planning, resource allocation, institutional 
renewal processes, and availability of resources. 
125 Standard VI:  Criteria 2 – Clearly documented and communicated planning and improvement processes that 
provide for constituent participation and incorporate the use of assessment results. 
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Table	6.1.	Alignment	of	Strategic	and	Academic	Plans	

Many Voices, One Vision:  LCCC 2016-2019 Academic Plan 2016-2019 

1. Improve student’s chances for success: 
through college readiness, school 
district, workforce and community 
partners. 

Chapter 1.  Academic Structure – FYE, 
Outreach 

Chapter 5. Outreach – Constituents, College 
partners 

2. Broaden the understanding and 
application of best practices in 
enrollment management. 

Chapter 1.  Academic Structure – Orientation, 
Customer Service, 
Persistence/Completion/Graduation, 
Enrollment Management 

3. Foster student learning, student 
development, academic success, and 
persistence to goal attainment. 

Chapter 1.  Academic Structure – High Impact 
Practices 

Chapter 2.  Current Broad Curricular Initiatives 
– General Education, Developmental 
Education 

4. Ensure a diverse and inclusive 
environment to facilitate student 
learning and engagement. 

Chapter 1.  Academic Structure – Learning 
environment, services at sites 

Chapter 2.  Current Broad Curricular Initiatives 
– Distance Education 

Chapter 3.  Technology – Productive 
educational experiences, Universal Design, 
Academic technology needs 

Chapter 4.  Organizational Framework – Input 
on facilities development 

5. Act responsibly and ethically in the 
stewardship and development of 
institutional resources. 

Chapter 2.  Current Broad Curricular Initiatives 
– Multiculturalism 

Chapter 4.  Organizational Framework – 
Professional Development, Communication, 
Sustainability (greener campus), 
Administrative support 

Foundation	

The Lehigh Carbon Community College Foundation (Foundation), a nonprofit organization, 
provides more than $900,000 annually to the College in the form of grants and scholarships for 
students.  The Foundation awarded $$939,000 to 739 students in 2016–2017 student 
scholarships. (Foundation Scholarship Data FY—17)  Several special events each year generate 
significant funds through both attendance and sponsorships and provide resources to support the 
community college’s mission and goals.  Funds are raised through annual donations from 
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individuals and grants from employment retraining, organizations, corporations, or private 
foundations, such as the National Guard and the Morgan Foundation and have a life changing 
impact for many of LCCC’s students.  The Morgan Foundation supports Tamaqua High School 
graduates (See Table 6.2).   

The Lehigh Carbon Community College Foundation (Foundation) is a not-for-profit, tax exempt 
501(c)(3) organization established in 1975.  The Mission states, “The Lehigh Carbon 
Community College Foundation generates the philanthropic resources to support the Community 
College’s mission, programs, and capital projects that help turn student aspirations into reality 
through education.”  The Foundation is governed by an independent Board of Directors, who are 
separate from the Trustees of the College.  The Foundation Board of Directors follows a code of 
ethics that includes confidentiality of privileged information, holds open and public meetings, 
and adheres to policies that maintain the fiscal stability of the Foundation.   

Foundation policies are in line with the recognized Donor Bill of Rights to ensure proper 
recording, recognition, and use of all donations.  Fundraising activities are managed with ethical 
consideration and according to IRS guidelines for a not-for-profit entity.  A financial firm, 
separate from the financial activity of the College, manages Foundation funds.  Quarterly fund 
disbursements to the College cover expenses against designated grants and gifts.  A service 
agreement requires an annual distribution of undesignated funds raised by direct donation or 
through special events to be transferred to the College and used for student scholarships.   

The College investigated measures to improve Foundation recording and reporting efficiencies.  
As a result of the assessment and  

in accordance with the Governmental Accounting Standards Board (GASB) Statement 
No. 61, The Financial Reporting Entity:  Omnibus – an amendment of GASB Statements 
No. 14 and No. 34, the College has determined that the Lehigh Carbon Community 
College Foundation (Foundation) should be included in the College’s financial statements 
as a discretely presented unit.  A component unit is a legally separate organization for 
which the primary institution is closely related.  (Lehigh Carbon Community College, 
Notes to Financial Statements, Years ended June 30 2016 and 2015.)  

The Foundation’s financial activity is subject to an annual audit made available upon request to 
any donor and is a matter of public documentation.126 

                                                            
126 Standard VI:  Criteria 4 – Fiscal and human resources as well as the physical and technical infrastructure are 
adequate to support the institution's operations wherever and however programs are delivered. 
Standard VI:  Criteria 5 – Clear assignment of responsibility and accountability. 
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Table	6.2.	Tamaqua	High	School	Graduates	
Retention by Entering Class  

 

2003 
Semester Graduates 

2004 
Graduates 

2005 
Graduates 

2006 
Graduates 

2007 
Graduates 

2008 
Graduates 

2009 
Graduates 

2010 
Graduates 

1 Entering Fall* 89 100% 87 100% 70 100% 62 100% 69 100% 66 100% 70 100% 67 100% 

2 Returning Spring 77 87% 77 89% 60 86% 51 82% 60 87% 52 79% 54 77% 54 81% 

3 Enrolled Next Fall 64 72% 65 75% 41 59% 39 63% 41 59% 43 65% 42 60% 38 57% 

4 Enrolled Next Spring 53 60% 58 67% 37 53% 34 55% 38 55% 37 56% 33 47% 33 49% 

5 Enrolled Next Fall 27 30% 26 30% 16 23% 17 27% 26 38% 16 24% 15 21% 18 27% 

6 Enrolled Next Spring 23 26% 22 25% 10 14% 15 24% 22 32% 8 12% 9 13% 12 18% 

7 Enrolled Next Fall 16 18% 9 10% 3 4% 6 10% 15 22% 6 9% 5 7% 7 10% 

8 Enrolled Next Spring 14 16% 7 8% 1 1% 6 10% 8 12% 5 8% 5 7% 7 10% 

9 Enrolled Next Fall 9 10% 8 9% 2 3% 7 11% 7 10% 3 5% 2 3% 4 6% 

10 Enrolled Next Spring 6 7% 8 9% 2 3% 5 8% 5 7% 2 3% 2 3% 4 6% 

11 Enrolled Next Fall 7 8% 6 7% 2 3% 2 3% 1 1% 2 3% 3 4% 2 3% 

12 Enrolled Next Spring 5 6% 5 6% 1 1% 6 10% 1 1% 1 2% 5 7% 3 4% 

13 Enrolled Next Fall 3 3% 5 6% 1 1% 2 3% 1 1% 2 3% 4 6% 1 1% 

14 Enrolled Next Spring 5 6% 4 5% 3 4% 2 3% 1 1% 3 5% 2 3% 0 0% 

15 Enrolled Next Fall 4 4% 5 6% 2 3% 0 0% 1 1% 1 2% 1 1%    

16 Enrolled Next Spring 3 3% 3 3% 2 3% 1 2% 1 1% 1 2% 1 1%    

17 Enrolled Next Fall 3 3% 2 2% 1 1% 2 3% 1 1% 0 0%        

Transfer ** 46 52% 46 53% 33 47% 28 45% 33 48% 28 42% 31 44% 32 48% 

Graduation ** 33 37% 28 32% 22 31% 25 40% 29 42% 11 17% 20 29% 16 24% 

Success Rate *** 62 70% 57 66% 42 60% 41 66% 51 74% 34 52% 38 54% 38 57% 
 

* Each class cohort is comprised of students who graduated in June and started at LCCC in August of the same year. Students who sat out for a 
semester or more prior to starting are not included. 

** Students who graduated and transferred are counted in both numbers 

*** Success Rate is the total # of students who are enrolled, transferred or graduated 
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Semester 
2011 

Graduates 
2012 

Graduates 
2013 

Graduates 
2014 

Graduates 
2015 

Graduates 
2016 

Graduates 

1 Entering Fall* 66 100% 61 100% 63 100% 70 100% 67 100% 65 100% 

2 Returning Spring 56 85% 49 80% 52 83% 53 76% 57 85% 55 85% 

3 Enrolled Next Fall 41 62% 35 57% 38 60% 32 46% 49 73%    

4 Enrolled Next Spring 35 53% 29 48% 35 56% 27 39% 45 67%    

5 Enrolled Next Fall 11 17% 13 21% 18 29% 10 14%        

6 Enrolled Next Spring 10 15% 9 15% 14 22% 8 11%        

7 Enrolled Next Fall 8 12% 6 10% 7 11%            

8 Enrolled Next Spring 4 6% 7 11% 5 8%            

9 Enrolled Next Fall 5 8% 2 3%                

10 Enrolled Next Spring 5 8% 2 3%                

11 Enrolled Next Fall 3 5%                    

12 Enrolled Next Spring 2 3%                    

13 Enrolled Next Fall                        

14 Enrolled Next Spring                        

15 Enrolled Next Fall                        

16 Enrolled Next Spring                        

17 Enrolled Next Fall                        

Transfer ** 30 45% 20 33% 30 48% 31 44% 3 4% 0 0% 

Graduation ** 17 26% 11 18% 15 24% 9 13% 0 0% 0 0% 

Success Rate *** 36 55% 26 43% 39 62% 38 54% 48 72% 55 85% 

 
LCCC Office of Institutional Research, November 2016 
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Academic	Audit	

LCCC continues to comply with Pennsylvania Code, Title 22 Chapter 35.21b by implementing 
program audits every five years.  The academic program audit is a systematic review of selected 
elements of credit programs, academic departments, or academic divisions.  The audit’s purpose 
is to recognize educational reliability, academic excellence, and significance of courses and 
programs with the intent to improve educational offerings to students and community.  The 
program audits are proactive in nature and allow faculty to identify areas of strength as well as 
improvement in the program, resources, and curriculum.  Furthermore, auditing allows course 
and program objectives to be compared with outcomes in order to constitute timely interventions 
to address the meeting of college-wide learning competencies. 

Faculty members are integral to the Academic Audit process as noted in the 2017 Policy and 
Regulations Manual Academic Program Audit Schedule 4-106.  The process is in accordance 
with academic standards and acts to ensure and enhance the quality of teaching and support for 
student learning, institutional strategic planning, and institutional assessment planning.  The 
program audit process begins with approval of a schedule for programs to be audited by the Vice 
President for Academic Services and Student Development.  Upon identification of the program 
audit schedule, the Associate Dean of Professional Accreditation and Curriculum notifies the 
program Coordinator, who identifies the audit team members.  This working team meets over a 
year for planning, data collection, and documentation of the audit that is sent for a final review to 
the Associate Dean of Professional Accreditation and Curriculum, prior to submitting a paper-
bound copy to the Vice President for Academic Services and Student Development.  The data 
collected and documented are evaluations of the program/course’s objectives and outcomes 
consistent with the College’s Mission, Goals, planning and resource allocations.  Retention is 
examined through review of admissions and graduation data, consideration of educational 
support initiatives and general education effectiveness/competencies.  The Office of Institutional 
Research prepares the Academic Program Audit Data 2017 to provide data on enrollment, 
graduation, and retention for use in academic audits (All current programs are included) and 
2017 Program Enrollment Review Report to provide enrollment trend data for all current data 
and list those programs that should be reviewed for low enrollment 

Implementing the program audits with the aforementioned team identifies sustainability, 
marketability, resources, results, and recommendations.  The analysis of the data may reveal 
trends, strengths, and possible improvements, leading to potential priority recommendations to 
align with strategic planning, assessment planning, and resource allocation.  

Example:  As a practical profession, clinical experiences are a very important component 
of achieving Nursing graduates’ clinical skill competencies.  The ADN173 Advanced 
Transition Into Associate Degree Nursing 2015 course audit reviewed the use of 
simulation for student demonstration of learning.  The observation indicated 100% full 
student participation in simulation, summer 2015.  A summer 2016 follow-up survey of 
students revealed the simulation exercises were very effective in the students’ mastery of 
multiple learning outcomes.  The surveys also revealed the need for updated technology 
such as high-fidelity simulators for improved learning.  The College identified the way in 
which clinical simulation can effectively become an added adjunct to the traditional 
clinical setting.  The high-fidelity simulators complemented instruction as a strength in 
achieving student learning for enhancing graduate nurses’ clinical competencies.  The 
college implemented two newly updated simulation labs with advanced technology to 
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elevate students’ achievement of clinical competencies.  The students are better prepared 
for their clinical experiences, improving program marketability, and graduate 
employability.  Update:  Fall 2017, the purchase of a third simulator is planned. 

After completion of the audit process, the Vice President for Academic Services and Student 
Development acknowledges the accuracy and completeness at a review meeting by signature.  
The document is then electronically stored and archived on the network drive in the Academic 
Five-Year Program Audit Folder.  The President’s Cabinet reviews and provides input to all 
program audit recommendations prior to the audit recommendations submission to the Personnel, 
Curriculum, and Government Relations Committee of the Board of Trustees.  Upon completion 
of the Board of Trustees review, Faculty Coordinators of the programs in an audit year are 
notified regarding any required communicated follow-ups.  

The 2016 Academic Audit recommendations were submitted to LCCC’s Board of Trustees 
Personnel, Curriculum, and Government Relations Committee and subsequently to the Board of 
Trustees.  Recommendations for the audits included:   

1. Teacher Education, as high priorities, (1) support to maintain community of partners, 
(2) budgeting for specific teacher education recruiting and marketing, and (3) maintain 
accreditation through high academic standards.  

2. Veterinary Technician (1) plans and funding for a new contemporary veterinary 
technician teaching facility, (2) classroom space at LCCC to accommodate 40 students, 
and (3) equipment.  As of September 2016, planning discussions were underway with 
Northampton Community College, co-host of the program, for barn and classroom 
planning.  Equipment needs were being pursued through Capital Funding and Perkins 
Grant.  As stated in Standard V, in fall 2017 funds were secured through the 
Pennsylvania Department of Education. 

The summary of the AA 2015 Academic Audit Report recommendation and actions included: 

1. Criminal Justice enhanced instructional resources for the forensic studies laboratory.  
September 2015 Board Report indicated discussions occurred with Academic Grants 
Office to explore funding options.  As of fall 2017, the Coordinator is investigating 
Perkins funding. 

English/Reading increased administrative involvement with adjunct and part-time faculty to 
ensure division standards are being met.  September 2015 Board report indicated Academic 
Services will address standards upon hiring new adjuncts as well as run sessions through the 
Teaching Learning Center.  Changes include (1) All new adjunct instructors meet with the 
faculty Program Coordinator and/or a full-time faculty member at their interviews, (2)  The 
faculty program coordinator makes a "shell" available to all part-time and adjunct English 
faculty to make sure that course standards are being followed, and (3) the faculty program 
coordinator has run several workshop sessions for all part-time and adjunct English faculty, 
following the re-design of key English courses.127 

                                                            
127 Standard VI:  Criteria 2 – Clearly documented and communicated planning and improvement processes that 
provide for constituent participation and incorporate the use of assessment results. 
Standard VI:  Criteria 5 – Clear assignment of responsibility and accountability. 
Standard VI:  Criteria 9 – Periodic assessment of the effectiveness of planning, resource allocation, institutional 
renewal processes, and availability of resources. 
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Recommendations	

Through systematic, deliberate, and measured planning of institutional resources that ensure 
continual institutional-wide improvement, LCCC meets the Standard VI Criterion and complies 
with Requirements of Affiliation 10 and 11. 

Strengths	
1. LCCC’s Committee structure contributes to shared governance.
2. The use of results from Institutional self-assessment and outside evaluations contributes to

continuous improvement.
3. The Grants Office and Grant funding to address the needs of the College.
4. The ongoing scholarships ($939,000/739 students in 2016-2017) allow students, who would

otherwise be unable, to attend college and pursue their goals.



 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

 



Standard VII:

Governance, Leadership, 
and Administration
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Standard	VII:	Governance,	Leadership,	and	Administration	

The institution is governed and administered in a manner that allows it to realize its stated 
mission and goals in a way that effectively benefits the institution, its students, and the other 
constituencies it serves.  Even when supported by or affiliated with governmental, corporate, 
religious, educational system, or other unaccredited organizations, the institution has 
education as its primary purpose, and it operates as an academic institution with appropriate 
autonomy. 

Introduction	

This section demonstrates how the governing foundational aspects of Lehigh Carbon Community 
College (LCCC) support the Mission and Goals of the Institution and how LCCC has 
demonstrated recent organizational changes to better facilitate meeting these goals.  Standard VII 
aligns with Many Voices, One Vision:  LCCC 2017–2020 Strategic Theme 5:  Act responsibly 
and ethically in the stewardship and development of institutional resources, and Strategic Goal 
13:  Expand an appreciation and understanding of Organizational Development.  At its highest 
level, a 15-person BOT (BOT)governs the College.  Over the last few years, the College initiated 
many changes in executive administration and organizational structure.  The College continues 
to adapt to recent changes and determine accurate measurements of such and their efficacy to 
inform future improvements.  

Summary	and	Discussion	

Board	of	Trustees	

Operating under the Community College Act of 1963 and the Operating Agreement between the 
Sponsor School Districts and the College, a 15-person BOT comprised of representatives from 
each of the College’s 13 sponsoring school districts and two at-large representatives governs the 
College.  According to the Policies and Regulations Manual, the BOT is charged with oversight 
of the fiscal responsibility and academic quality of the College.    Pursuant to law, local sponsors 
appoint members to the BOT.  An elected Chair, Vice-Chair, Secretary, and Treasurer lead the 
BOT.  According to the Requirement of Affiliation 13, the Chair is independent of the College 
President and the organization of the Institution.  To ensure the integrity of the Institution and 
independence of decision-making, each member of the BOT reviews and signs the Pennsylvania 
State Ethics Commission: Statement of Financial Interest Form, the Trustee Code of Conduct, 
and the Technology Guidelines Form, in addition to adhering to the Policies and Regulations 
Manual specifically addressing potential conflicts of interest.  To ensure that the “institution 
clearly states and fulfills its mission and goals, has fiduciary responsibility, and is accountable 
for the academic planning, and fiscal well-being,” the BOT meets on a monthly basis.128   

                                                            
128 Standard VII:  Criteria 2 – A legally constituted governing body that:  

a. serves the public interest, ensures that the institution clearly states and fulfills its mission and goals, 
has fiduciary responsibility for the institution, and is ultimately accountable for the academic quality, 
planning, and fiscal well‐being of the institution;  

c.  ensures that neither the governing body nor individual members interferes in the day‐to‐day 
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The BOT is comprised of subcommittees, which recently reorganized to better serve the needs of 
the BOT and the College.   

There are three primary trustee committees and each has its own charter:   

1. Finance and Facilities (a combination of the previous Finance and Insurance and 
Building and Site subcommittees),  

2. Personnel, Curriculum, and Government Relations (a combination of the previous 
Personnel and Curriculum and Community and Government Relations 
subcommittees), and  

3. Joint Coordinating Committee, which involves representatives from the Lehigh 
Career and Technical Institute (LCTI), Carbon Career and Technical Institute (CCTI), 
and the Intermediate Unit (IU).129   

Results:  The new committee structure increases efficiency and alignment with the 
sponsoring districts’ School Board meetings, and permits additional collaboration between 
the committees.  Given that these committees rely on information from one another, the order 
in which they meet and the opportunities for sharing of information were re-examined and 
the new committee structure formed.  The reorganization also allows elements of the former 
Strategic Planning Committee (now Personnel, Curriculum and Government Relations 
Committee, and Finance and Facilities Committee) to be absorbed into each subcommittee, 
as strategic planning should be part of the fabric of the BOT committee system integrated 
into all aspects of the College.  In addition, the President is now able to attend each meeting 
without the overlap of the committee meetings. 

Agenda items for the former Strategic Planning Committee appear on the Personnel, Curriculum, 
and Government Relations Committee and the Finance and Facilities Committee agendas.  The 
Finance and Facilities committee is charged with oversight of the policies and financial health of 
the College.  This includes a monthly report at the BOT meetings.  Furthermore, when 
negotiating labor contracts, the BOT charges an Ad Hoc Negotiations Committee to assist with 
the process.  In addition, a Trustee is appointed to the Foundation Board of Directors as well as 
to the PA Commission for Community Colleges Board of Directors.130  

                                                                                                                                                                                                
operations of the institution; 

d.  oversees at the policy level the quality of teaching and learning, the approval of degree programs and 
the awarding of degrees, the establishment of personnel policies and procedures, the approval of 
policies and by laws, and the assurance of strong fiscal management; and, 

h.  establishes and complies with a written conflict of interest policy designed to ensure that impartiality 
of the governing body by addressing matters such as payment for services, contractual relationships, 
interests that could pose or be perceived as conflicts of interest; and, employment, and family, 
financial or other. 

129These documents are available in the President’s Office.  
Standard VII:  Criteria 1 – A clearly articulated and transparent governance structure that outlines its roles, 
responsibilities and accountability for decision making by each constituency, including governing body, 
administration, faculty, staff, and students. 
130 Standard VII:  Criteria 2 – A legally constituted governing body that:  

a.  serves the public interest, ensures that the institution clearly states and fulfills its mission and goals, 
has fiduciary responsibility for the institution, and is ultimately accountable for the academic quality, 
planning, and fiscal well‐being of the institution; and, 

e.  plays a basic policy‐making role in financial affairs to ensure integrity and strong financial 
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Published meeting minutes of both the BOT and the restructured committees demonstrate how 
the BOT works toward ensuring the quality and integrity of the Institution, oversees all facets of 
the Institution at a policy level, and fulfills the Requirement of Affiliation 12.  The BOT also 
promotes transparency by not only posting all meeting minutes on the College website for review 
but also inviting the President of the Faculty Association (or designee) to attend the monthly 
meetings and committee meetings.131  

In 2014, the BOT appointed the fifth President of the College.  Prior to her appointment, Dr. Ann 
Bieber served as Interim President.  This process began in December 2013, involved input from 
a variety of stakeholders across the College community, and started with the appointment of a 
search committee, which was comprised of eight trustees and LCCC faculty, administrators, 
staff, and community representatives.  After interviewing four search firms, the firm of 
Greenwood/Asher was chosen to assist the committee with the search.  The job description and 
qualifications for the position were outlined, and a national search was executed.  After an initial 
paper screening of applicants, Skype interviews were conducted, followed by in-person 
interviews.  Faculty and staff members were invited to meet the finalists on campus during 
spring 2014.  During these presentations, written feedback by the College community was 
provided to the search committee.  The BOT met the finalists and determined the final 
appointment.132      

Executive	Team	

In the past three years, the College experienced a change in all four executive administrative 
positions.  The changes in these positions were healthy transitions for the Institution.  As the 
newly appointed President moved from the role of Interim President/Senior Vice President for 
Administrative Services, the position was repurposed as Vice President for Enrollment 
Management to reflect the needs and challenges of the College in attracting and retaining 
students.  The Vice President for Finance and Facilities assumed responsibility for Human 
Resources, Information Technology, and Public Safety.  The position was retitled Vice President 
for Finance and Administrative Services.  Vacancies in the President’s and the Vice President for 
Academic Services and Student Development offices were due to retirements.  In 2013, after 13 
years of service, Donald Snyder, the fourth President of LCCC, retired.  On October 24, 2014, 
the BOT appointed Dr. Ann Bieber as the fifth president of the College.  Dr. Bieber holds a 
doctorate in educational leadership and management from Capella University, a master of public 
administration from Kutztown University, and a Bachelor of Science degree from Cedar Crest 
College.  The President’s experience in the local community includes membership on the Lehigh 
Valley Partnership Board, the Lehigh Valley Workforce Investment Board, the Manufacturers 

                                                                                                                                                                                                
management. This may include a timely review of audited financial statements and/or other 
documents related to the fiscal viability of the institution. 

131 Standard VII:  Criteria 2 – A legally constituted governing body that:  
b.  has sufficient independence and expertise to ensure the integrity of the institution. Members must 

have primary responsibility to the accredited institution and not allow political, financial, or other 
influences to interfere with their governing responsibilities; and, 

g.  is informed in all its operations by principles of good practice in board governance. 
132 Standard VII:  Criteria 3 – A Chief Executive Officer who:  

a.  is appointed by, evaluated by, and reports to the governing body and shall not chair the governing 
body. 
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Resource Center Board of Directors, the DaVinci Science Center Board of Directors, and 
Futuros Empresarios Foundation Board.133   

The BOT evaluates the President annually.  In prior years, the Trustees utilized a rubric, 
developed in part based on the work of other institutions, which each Trustee completed.  The 
Chair of the Personnel, Curriculum, and Government Relations Committee compiled both the 
quantitative and qualitative feedback and two to three primary themes were identified with an 
overall scoring summary.  These were presented to the BOT in Executive Session. The Chair of 
the BOT and the Chair of the Personnel, Curriculum, and Government Relations Committee 
meet with the President to discuss the evaluation results.  The President’s contract negotiation 
begins a year in advance of the scheduled renewal.  The negotiations are based on the evaluation 
and support succession planning.  Should the President elect to retire or discontinue working at 
LCCC, the BOT has a year to plan for a replacement.  In completing the digitized 2016-2017 
evaluation, the Trustee responses were electronically submitted and compiled by the same third 
party who serves as the Ombudsman.134  

Between December 2013 and July 2015, three new Vice Presidents joined the College:  the Vice 
President for Finance and Administrative Services, the Vice President for Enrollment 
Management, and the Vice President for Academic Services and Student Development.135   

Under the Leadership of the President and her executive team, the College revised and improved 
the strategic plan, Many Voices, One Vision:  LCCC 2014–2017, to better address the needs of 
the College.  Leadership Team Task Forces provide monthly updates on focus areas of the 
rolling strategic plan.  An annual review by the College community on a departmental level 
ensures that all items are current and focus points identified based on the specific department 
needs.  The report Many Voices, One Vision: LCCC 2015–2018:  2015–2016 Year-End 
Dashboard Summary summarizes institutional efforts in support of the plan, including both the 
Leadership Team Task Force focus areas (projects) accomplishments and departmental 
accomplishments.136   

Example:  Of 75 tactical Action Strategies in 2015–2016, 39 percent (n = 29) were 
achieved for the academic year, 56 percent (n = 42) were in progress, and 5 percent (n = 
4) were not achieved.  

                                                            
133 Standard VII:  Criteria 3 – A Chief Executive Officer who:  

b.  has appropriate credentials and professional experience consistent with the mission of the 
organization. 

134 Standard VII:  Criteria 2 – A legally constituted governing body that:  
f.  appoints and regularly evaluates the performance of the Chief Executive Officer. 

135 Standard VII:  Criteria 4 – An administration possessing or demonstrating: 
b.  an appropriate size and with relevant experience to assist the Chief Executive Officer in fulfilling 

his/her roles and responsibilities; 
c.  members with credentials and professional experience consistent with the mission of the 

organization and their functional roles; 
136 Standard VII:  Criteria 3  (see above) 

c.  has the authority and autonomy required to fulfill the responsibilities of the position, including 
developing and implementing institutional plans, staffing the organization, identifying and allocating 
resources, and directing the institution toward attaining the goals and objectives set forth in its 
mission. 
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The Educational Support Services (ESS) department and faculty members identified 
online tutoring and services as a focal point for the 2016–2017 academic year.  Goal 
11b2, which specifically addresses online services for students, is one of the focal points 
of the strategic plan for Task Force 4. Leadership Team funds in the amount of $52,000 
were dedicated to this two-year project.  The 2015–2016 Dashboard reports the following 
activities reflecting cross-functional efforts, across departments, including the work of 
Leadership Team Task Force 4. The project was led by Educational Support Services, and 
this group completed the following:  (1) Convened subgroup with Leadership Team Task 
Force, which met several times with Dean of Educational Support Services and Library, 
and the Educational Support Center lab supervisor, (2) completed feasibility study and a 
pilot using Smarthinking, (3) reviewed Retention Committee survey results, along with 
data from the tutor program to inform conversation with Smarthinking representative 
during summer 2016, and (4) planned a pilot targeted for F2016-Summer I-2017.  Early 
results are detailed in Standard IV (Leadership Team Smarthinking Proposal 2016).   

Example:  Of 55 tactical Action Strategies in 2016–2017, 35 percent (n = 19) were 
achieved for the academic year, 16 percent (n = 9) were achieved and in progress, and 49 
percent were in progress.  Of the 55 Action Strategies in 2016–2017, seven were 
institutionalized.  Both the First–Year Experience and Bridge Programs were sustained 
with the creation of the Director of First–Year Experience position (Many Voices, One 
Vision: LCCC 2016–2019:  2016–2017 Year-End Dashboard Summary).137 

Administration	and	Organizational	Structure	

To ensure a transparent reporting system, the Institution has processes for reporting and decision-
making for all entities within the College.  Specifically, the BOT abides by the Bylaws for the 
LCCC Board of Trustees, the employees of the College abide by the Policies and Regulations 
Manual, and students are expected to follow the Student Code of Conduct.  To remain current 
with proper procedures, as of July 1, 2016, the College had the Bylaws and Policy and 
Procedures Manual (P&P) reviewed and revised by a team of legal experts.  The revised Policies 
and Procedures was retitled the Policies and Regulations Manual, upon review of the College 
Solicitor and determination the Policies and Procedures documents were more accurately 
considered regulations.138  

In addition to these procedural documents, on July 1, 2016, a new organizational chart was 
implemented college-wide based on work during the 2015–2016 academic year.  This works 
towards meeting the Requirement of Affiliation 15.   

Example:  Through a process that involved faculty, staff, and administrative input, a new 
organizational chart was created to alleviate some of the communication and reporting 

                                                            
137 Standard VII:  Criteria 4 – An administration possessing or demonstrating: 

e.  regular engagement with faculty and student in advancing the institution’s goals and objectives; and, 
f.  systematic procedures for evaluating administrative units and for using assessment data to enhance 

operations. 
138 Standard VII:  Criteria 2 – A legally constituted governing body that:  

c.  ensures that neither the governing body nor individual members interferes in the day‐to‐day 
operations of the institution. 

Standard VII:  Criteria 5 – Periodic assessment of the effectiveness of governance, leadership, and administration. 
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issues within the College.  Under the previous structure, one Academic Dean led the 
entire faculty across all of the schools within the College.  This often led to issues with 
communication across a large number of faculty and led to delayed decision-making in 
many circumstances.  The new organizational structure allows seven deans to lead the 
College’s newly organized seven schools (Policies & Regulations Manual Organization 
and Function 3-606).   

The faculty met during 2015–2016 to evaluate and determine how best the departments 
should be structured within the schools.  This process led to the creation of the seven schools, 
most notably:  

1. The School of Business, Education, Legal, and Social Services, with additional 
oversight of the Associate Dean of Curriculum and Professional Accreditation, 
Assessment and Planning, Business Enterprise Center, Early Learning Center, and 
Leadership Team. 

2. The School of Communication Arts, Computers and Technology, with additional 
oversight of the Airport center, Online Education, the radio station, and liaison to the 
Baum Art School. 

3. The School of Employer Engagement and Community Engagement continued its role 
in regional economic development, oversight of grant-funded programs such as 
SHINE and PATH, and expanded to include academic and institutional advancement 
grants. 

4. The School of Health Care Sciences has responsibility for five health care programs. 
5. The School of Humanities and Social Sciences has additional oversight of the Donley 

Center.  
6. The School of Science, Engineering, and Mathematics has additional oversight of the 

Northern Tier sites in Jim Thorpe and Tamaqua. 
7. The School of Student Support and Success was created.  It includes Academic and 

Career Advising, Athletics, Career Development, Counseling, Educational and 
Disability Support Services, First-Year Experience, the Library, Recreation, Student 
Life and Conduct, Transfer Counselor, and the Testing Center.  The Public Safety 
Office moved from reporting to the Student Development Office and to supervision 
by the Vice President of Finance and Administration.139   

Along these lines, committees within the College were also realigned to better support the new 
organizational structure.  For example, based on feedback from faculty and the existing 
committee, the Professional Development Committee was realigned and broken into two 
separate committees.  This facilitated governance of faculty travel to be based on review by 
faculty.   

                                                            
139 Standard VII:  Criteria 4 – An administration possessing or demonstrating: 

a.  an organizational structure that is clearly defined and that clearly defines reporting relationships; 
and, 

e.  regular engagement with faculty and student in advancing the institution’s goals and objectives; 
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Example:  Information Technology.  In 2016, LCCC engaged a consultant to perform 
an independent review of the College’s technology support and services with an emphasis 
on Information Technology (IT) administrative systems, reporting and analytics, staffing, 
infrastructure, security, and services.  Based on the recommendations from this review, 
the College restructured the IT department formerly divided into User Support, 
Infrastructure Services, and Applications Solutions.  The Infrastructure team and the 
Enterprise Software Systems team now report to a new position of Chief Information 
Officer (CIO).  The CIO coordinates process improvements for inclusive planning, 
project management, and IT governance.  IT plays an important role in student success 
and retention and to better support these efforts, the College is implementing Ellucian 
Degree Works and a Customer Relationship Management system (Additional discussion 
in Standard IV).140 

Shared	Governance	

To promote shared governance among faculty and administration, to continue regular 
engagement with faculty and students in advancing the Institution’s goals and objectives, and to 
intentionally commit to improved communication, the College implemented numerous initiatives 
since the President’s 2014 inauguration.   

Examples:   

1. The Executive Team made concerted efforts to connect with staff and faculty 
through consistent, designated office hours.  The office hours are posted in The 
College Voice and allow the College community to meet with the President, the 
three Vice Presidents, and the Academic Deans.   

2. The President of the Faculty Association, Academic Council, and the Educational 
Support Professionals Association are invited to meet with the President and Vice 
Presidents on a monthly basis.   

3. As members of the President’s Cabinet, the Presidents of the Associations also 
contribute to decisions and work that is accomplished at the College on a regular 
basis.   

4. The President originated Pizza with the President, a student engagement initiative 
held at each College site.  These events allow for students each semester to enjoy 
a meal with the President and discuss events on campus.  The President also 
meets with the Student Government Association (SGA) officers and student 
committee representatives each semester to gather feedback from our student 
contingent.  The President and Vice President of the Student Government 
Association provides in person updates to the President’s Cabinet and to the BOT, 
once a semester.  In spring 2017, the SGA President reported on the revision to 

                                                            
140 Standard VII:  Criteria 4  

a.  (as above) 
d.  skills, time, assistance, technology, and information systems expertise required to perform their 

duties; and, 
f.  systematic procedures for evaluating administrative units and for using assessment data to enhance 

operations. 
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the SGA Bylaws, a substantial undertaking.  For faculty and staff, President’s 
Faculty and Staff Roundtables were also established to ensure input across 
campus.141   

Examples:  

1. The Donley Center staff discussed the need to have more computers in the lower 
level computer lab to serve more students.  As a result of these discussions, the 
Vice President for Finance and Administrative Services arranged for eight 
additional computers to be installed, resulting in a computer lab of approximately 
20 computers (September 2016). 

2. The Airport Site staff requested additional staffing and on-site personnel are 
present to register students and answer questions.  Subsequently, the Vice 
President for Enrollment Management assigned an advisor at the Airport Site for 
on-site registration on November 1, 9 a.m.–9 p.m. 

3. Students requested that the Student Portal page have Clubs posted, with important 
information including how officers are elected, etc.  The Director of College 
Relations assigned the Marketing Specialist to meet regularly with the students to 
determine their marketing ideas and work to implement the suggestions.  
Beginning in February 2017, the Marketing Specialist addressed students during 
their Club Council meeting to introduce herself and offer her help will all club-
related marketing activities. Since then, she worked with a few clubs to design 
and print fliers, and to publicize club events.  The Marketing Specialist also 
gathered information about current Student Government and club officers, and 
worked with the Web Communications Specialist and IT team in spring and 
summer 2017 to add that information to the Student Portal. 

4. The urban Donley Center staff suggested providing tables in front of the building 
to provide outdoor seating area for students, faculty, and staff to enjoy between 
classes and at lunch or dinner time.  The surrounding downtown area has many 
restaurants with similar seating.  The outdoor seating was seen as a continuation 
of the community spirit.  The Vice President for Finance and Administrative 
Services purchased patio tables and chairs and they are outside daily. (June 2016) 

5. The Northern Tier stakeholders expressed an interest in Saturday openings for 
placement testing, financial aid, admissions applications.  The Vice President for 
Enrollment Management worked with the team and staffed openings on 
November 19, 2016 and February 18, 2017.  

6. A Student Satisfaction Survey is administered on a regular basis and results are 
reviewed by the Executive Team.   In the spring of 2012, the Institutional 
Research office piloted a general student satisfaction survey at the request of the 
Retention Committee.  The survey has continued to be administered on an annual 
basis.  The online survey asks questions about faculty and instruction, academic 
support services, administrative processes, Schnecksville campus services, the 

                                                            
141 Standard VII:  Criteria 4 – An administration possessing or demonstrating: 

e.  regular engagement with faculty and student in advancing the institution’s goals and objectives. 
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Donley Center, the Carbon Center, and the Morgan Center (Example in Standard 
II).142 

7. Employees are invited to attend sessions with Administrative services, and 
through participation in these sessions, an Ask Administrative Services Frequently 
Asked Questions (FAQS) document was created and posted on the College 
Intranet.   

The President is supported through various subgroups in the College to further achieve shared 
governance.  Specifically, the President’s Cabinet includes all three Vice Presidents, the Chief 
Information Officer, all seven Deans, and the Presidents of both Associations  The Academic 
Council charge:  updates and approves the Academic Plan; reviews standing, strategic, and ad 
hoc committee recommendations and recommends appropriate action to the President’s Cabinet; 
reviews and recommends changes and updates to the Policies and Regulations Manual; 
participates in the college’s budgeting process of the allocation of college resources in order to 
recommend dollars and resources to achieve the goals of the Academic Plan; considers the 
efficiency and effectiveness of College processes relevant to academics and student success 
(Focus, Scope of Activities, and Procedures – Academic Council, 2016).   

The Leadership Team Expanded charge:  The Leadership Team is a working group comprised 
of Associate Deans, Directors, Faculty Leadership, Associate Members, and Leadership Team 
Fellows whose respective areas of responsibility represent the areas of focus in the strategic plan 
and their attention to “the work that we do.”  The Leadership Team focuses on the 
implementation of the tasks/goals for the College’s key strategic initiatives as noted in Many 
Voices, One Vision:  LCCC 2017–2020, LCCC’s rolling three-year strategic plan.  The five inter-
departmental Task Forces develop focus area projects, in which they function as independent, 
self-directed work teams and collaborate to accomplish several of the substantive strategies 
residing within the plan, while building the skills and knowledge required for continued College 
renewal and succession planning.    

The Leadership Team is responsible for providing updates to the tasks and goals of the various 
areas of the plan and making policy recommendation to the President’s Cabinet as they refer to 
the implementation of the strategic plan.  The Team serves as a forum and records the plan’s 
progress.  The Leadership Team and Academic Council hold a joint meeting annually to discuss 
the alignment of the Academic and strategic plans.  Recognizing the strength of any institution 
rests with its employees and their development especially as institutional memory is lost to 
departures and retirements, the Leadership Team facilitated two major succession initiatives, at 
the request of the President, ensuring continuation of an ethical and integrous culture: 

1. The President’s Leadership Institute was created to meet the strategic goal of 
expanding appreciation and understanding of organizational development by utilizing the 
College’s most valuable resource, employees.  In 2016, the first graduates of the Institute 
developed a Conversational Code of Conduct to further the College’s Mission and Goals.  
To further strengthen the program, a partnership with Reading Area Community College 
and Northampton Community College to expand the Institute for 2016–2017 increased 

                                                            
142 Standard VII:  Criteria 4 

f.  systematic procedures for evaluating administrative units and for using assessment data to enhance 
operations. 
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the development of higher education leadership regionally. The ability of the College to 
train employees for leadership positions through succession planning allows for 
continued oversite and understanding of the College’s Mission as well as policies, 
procedures, and regulations.  The training increases transparency in that these future 
leaders can step into a vacant position with knowledge of College functions, mitigating 
the chances that any particular person can operate in a silo. 

2. The Emerging Leaders program is a professional development opportunity that 
addresses the knowledge, skills, and abilities to support succession planning at LCCC.  
The eight-month program will commence in fall 2017 with half-day sessions, one Friday 
per month, during the upcoming academic year.  The program will provide practical 
concepts that participants can apply to their daily work, including Role of the Leader, 
Personal Leadership, Delivering Results at the Leadership Level, Managing Performance, 
Leading Your Team to Excellence, Effective Communication for Leaders, Resolving 
Conflict, and Execution. 

The President’s Cabinet, Leadership Team, and Academic Council each have a calendar of 
activities to assure priorities are addressed and key data are reviewed regularly.  Standing agenda 
items for the President’s Cabinet are an enrollment update and Presidential priority focus, with 
review and discussion of key reports such as the College’s Facts and Figures, Community 
College Survey of Student Engagement (CSSE), Voluntary Framework for Accountability (VFA), 
and external evaluator reports.  The Cabinet additionally approves reports prior to presentation to 
the Board of Trustees Committees.  The Leadership Team receives an update on enrollment, 
budget and finance, and Executive Team activities during their monthly meeting.143   

Assessment	and	Evaluation	

To foster continuous improvement, the BOT conducts a self-assessment every two years.  
Following the self-assessment, a retreat is held to identify focus points and further evaluate areas 
that require attention.  At the conclusion of the fall 2014 retreat, the BOT identified three 

                                                            
143 Standard VII:  Criteria 1 – A clearly articulated and transparent governance structure that outlines its roles, 
responsibilities and accountability for decision making by each constituency, including governing body, 
administration, faculty, staff, and students. 
Standard VII:  Criteria 2 – A legally constituted governing body that:  

i.  supports the Chief Executive Officer in maintaining the autonomy of the institution. 
Standard VII:  Criteria 3 – A Chief Executive Officer who:  

c.  has the authority and autonomy required to fulfill the responsibilities of the position, including 
developing and implementing institutional plans, staffing the organization, identifying and allocating 
resources, and directing the institution toward attaining the goals and objectives set forth in its 
mission; 

d.  has the assistance of qualified administrators, sufficient in number, to enable the Chief Executive 
Officer to discharge his/her duties effectively; and is responsible for establishing procedures for 
assessing the organization's efficiency and effectiveness. 

Standard VII:  Criteria 4 – An administration possessing or demonstrating: 
b. an appropriate size and with relevant experience to assist the Chief Executive Officer in fulfilling his/her 

roles and responsibilities; and,  
d.  skills, time, assistance, technology, and information systems expertise required to perform their duties; 
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priorities:  funding and enrollment, the evaluation of the effectiveness of educational programs 
and their impact on the community, and resistance to change.  Since that time, the BOT has taken 
actionable steps to address these priorities. 

Examples: 

1. Funding and Enrollment 
a. Approved a re-organization of the administrative staff with the 

establishment of an Enrollment Management Division (fall 2014). 
b. Filled the vacant Vice President position (the President’s former Vice 

President position) with the establishment of a Vice President of 
Enrollment Management, which was the first time the College had a 
Vice President focused on this role (spring 2015). 

c. Approved a three year Enrollment Management Plan (fall 2015). 
d. Invited Legislators to the BOT meeting (March 2016). 

i. Evaluate the effectiveness of educational programs and their 
impact on the community 

e. Established a schedule of presentations by College stakeholders for the 
monthly BOT meetings.  There is time also time allotted for questions 
and discussion by the trustees. 

f. Summary of program audits. 
g. Low enrolled program report. 

2. Resistance to change 
a. Trustees led the initiative for the College to move toward a paperless 

institution.  January 2015 began fully electronic monthly BOT 
meetings.  Trustees began fully electronic monthly committee 
meetings beginning September 2015. 

b. Trustees reviewed their long-standing committee structure, and in July 
2016, revised the committee structure to incorporate strategic planning 
into each standing committee.  In addition, four standing committees 
were merged into two committees to increase trustees’ representatives 
at the committees. 

c. Specifically, in order to evaluate the effectiveness of educational 
programs and their impact on the community, the Trustees created a 
monthly professional development seminar, where specific areas 
across the College give a brief presentation on the current 
programming and effectiveness of their area.  

d. On an Institutional level, in order to determine operational needs and 
the effectiveness of governance, leadership, and administration, the 
College regularly completes a College Service Survey through the 
Office of Institutional Research.  Results of this survey are reviewed 
by the Executive Team and President’s Cabinet to make 
recommendations for review and improvement.144   

 

                                                            
144 Standard VII:  Criteria 5 – Periodic assessment of the effectiveness of governance, leadership, and 
administration. 
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Examples: 

1. In September 2016, results were shared with Cabinet regarding all areas under 
review.  Data suggested that stakeholders did not clearly understand the new 
streamlining of services offered through the Finance Office.  In response to this, 
the Vice President for Finance and Administrative Services contacted the Director 
of Organizational and Faculty Development to create additional training for 
employees.  In spring 2017, a video library was being created to demonstrate how 
these processes could be completed.  

2. Feedback regarding the Jim Thorpe site suggested that there were logistical issues 
with the site space.  It was difficult for students to navigate around the common 
areas, due to space arrangement.  Based on this feedback, offices were rearranged 
to provide easily accessible areas for students including a testing center, study 
space, advising office, and educational support services.   

Additionally, the College participates in an annual review of the Policies and Procedures 
Manual.  Notably, in 2016, the manual underwent considerable revisions by the LCCC legal 
counsel.  Specifically, the manual was updated to reflect current Federal and State laws, while 
also eliminating redundancies between the Collective Bargaining Agreements and the manual, 
which rose over time from contract renegotiations.  During the process, the Academic Council 
and the Presidents from each of the Associations were asked by the Executive Team to provide 
comments, many of which were incorporated into the revisions.  The manual was retitled the 
Policies and Regulations Manual.  

On an organizational level, the Academic Services Division is designing a process to evaluate 
the effectiveness of the recent restructuring to seven Deans.  In May 2017, faculty were asked to 
complete a quantitative survey regarding the reorganization in Academic Services. Aggregate 
results overall suggest that the new organizational structure has facilitated a positive change in 
the Academic Services Division (see Table 6.1).  These results were also shared with Academic 
Council and the Academic Services Division.  A followup qualitative feedback survey is being 
conducted in fall 2017.  Results will be shared with the Academic Services Division and Faculty 
to inform improvement. 
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Table	6.1.		Feedback	on	Academic	Reorganization,	May	2017	

Strongly 
Disagree 

Disagree Neutral Agree 
Strongly 
Agree 

n(%) n(%) n(%) n(%) n(%) 

The new organizational chart represents an 
overall change for the better. 

1(3) 3(8) 20(51) 8(21) 7(18) 

*I have difficulty accomplishing my 
professional goals under the new 
organizational chart. 

8(22) 13(36) 11(31) 2(6) 2(6) 

Communication within the new 
organizational chart has improved. 

5(14) 5(14) 17(46) 6(16) 4(11) 

*I have less contact with my supervisor and 
mentorship under the new organizational 
chart. 

8(22) 12(32) 10(27) 3(8) 4(11) 

The new organizational structure allows for 
more advocating of resources within my 
School. 

4(11) 6(16) 16(43) 8(22) 3(8) 

The needs and concerns of myself and my 
colleagues are better understood under the 
new organizational structure. 

5(13) 5(13) 11(29) 11(29) 6(16) 

The new organizational chart leads to 
improved awareness of the quality of 
professional work of the faculty members. 

5(14) 3(8) 16(44) 8(22) 4(11) 

*The new structure inhibits effective 
communication of the Schools priorities to 
the Executive Team. 

5(18) 7(25) 12(43) 4(14) 0(0) 

*The new organizational chart decreases 
work flow and functionality within 
academic services. 

4(13) 10(32) 14(45) 3(10) 0(0) 

The new organizational chart assists with 
better serving my students. 

3(8) 4(10) 22(56) 6(15) 4(10) 

Where applicable, it is helpful to have my 
Dean physically located in my area. 

5(16) 1(3) 10(32) 8(26) 7(23) 

*Indicates a reversal question 
Note: Questions has different participant totals because not all participants answered all questions 

Finally, the College has a “systematic procedure” for evaluation of individual employees.  Data 
from these evaluations are used to design improvement plans for employees who are 
underperforming. 145      

                                                            
145 Standard VII:  Criteria 4 – An administration possessing or demonstrating: 

f.  systematic procedures for evaluating administrative units and for using assessment data to enhance 
operations. 

Standard VII:  Criteria 5 (as above) 
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Recommendations	 	

As evidenced in the above report, the College meets the Standard VII Criteria and complies with 
Requirements of Affiliation 12, 13, and 15.  Through the work of the BOT, the President, and the 
faculty and staff, the College continues to work towards its mission to “serve the community by 
providing quality learning experiences that are affordable and accessible.”   

Strengths	
1. The recognition and initiative to reorganize the College faculty and staff to better 

facilitate communication and productivity across the College is a strength of the 
current leadership.   

2. The interest in examining institutional changes, such as the restructure, to 
determine  effective and efficient benefits to the institution, its students, and other 
constituencies is a strength. 

Recommendation	

While the reorganization to better facilitate College-wide communication and productivity is 
seen as a strength of the current system, the College needs to consider how it will continue to 
monitor the effectiveness of the organizational structure beyond the anecdotal feedback received 
in relation to its effectiveness.  It is imperative that the College continuously design and 
implement a process to monitor the organizational structure to ensure changes and improvements 
are recognized and addressed moving forward to assure the continuity and coherence of the 
institution’s educational programs. 
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Summary	of	Strengths	and	Recommendations 

Standard	I:	Mission	and	Goals	
The institution’s mission defines its purpose within the context of higher education, the 
students it serves, and what it intends to accomplish.  The institution’s stated goals are clearly 
linked to its mission and specify how the institution fulfills its mission. 

Strengths	

1. The Vision, Mission, Value Statement, and Goals serve as core principles and are 
integrally involved in planning and resource allocation determinations. 

2. The Vision, Mission, Value Statements, and Goals are broadly published and understood, 
serving as the partnership protocol for relationships with community partners. 

Standard	II:	Ethics	and	Integrity	

Ethics and integrity are central, indispensable, and defining hallmarks of effective higher 
education institutions.  In all activities, whether internal or external, an institution must be 
faithful to its mission, honor its contracts and commitments, adhere to its policies, and 
represent itself truthfully. 

Strength	

Current and clearly delineated policies, processes, procedures, and review/revision schedule of 
review, which afford the framework for the work of the Institution. 

Standard	III:		Design	and	Delivery	of	the	Student	Learning	Experience	
An institution provides students with learning experiences that are characterized by rigor and 
coherence of all program, certificate, and degree levels, regardless of instructional modality. 
All learning experiences, regardless of modality, program pace/schedule, level, and setting are 
consistent with higher education expectations. 

Strengths			

1. Outside program accrediting agencies. 
2. Quality Matters. 
3. Program advisory boards comprised of current industry personnel support LCCC’s ability 

to maintain program efficacy and currency.  
4. Employer and graduate satisfaction surveys.  
5. The English Division, utilizing Title III funding, recently redesigned Development Ed 

courses and created the ALP.  
6. Increased professional development opportunities for faculty and administrators. 

Standard	IV:	Support	of	the	Student	Experience	
Across all educational experiences, settings, levels, and instructional modalities, the institution 
recruits and admits students whose interests, abilities, experiences, and goals are congruent 
with its mission and educational offerings.   The institution commits to student retention, 
persistence, completion, and success through a coherent and effective support system 
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sustained by qualified professionals, which enhances the quality of the learning environment, 
contributes to the educational experience, and fosters student success. 

Strengths	

1. Streamlining of onboarding process and TargetX CRM implementation. 
2. Addition of the STEM Honors track. 
3. Faculty inspired and homegrown iCARE student success initiative. 
4. Designation as a Veteran-friendly institution. 
5. Embedded advisors into academic departments. 

Recommendations			

1. Identify and fully implement student success software to track and improve coordination 
of efforts to support student success from first semester through graduation, provide 
early-alert interventions, influence persistence, and increase degree completion.   

2. Shift fully into an intrusive, case-management advising model, with career, academic, 
and transfer success plans as the foundation for service.   

3. Research, recommend, and act accordingly on collaborative actions to move the College 
from a focus on academic majors to a focus on career goals and workplace readiness.  

4. Strengthen onboarding and First-Year student support by expanding first-year student 
success courses to other areas, enhancing online orientations, and increasing participation 
in summer Bridge Programs. 

Standard	V:	Educational	Effectiveness	Assessment	

Assessment of student learning demonstrates that the institution’s students have accomplished 
educational goals consistent with their programs of study, degree level, the institution’s 
mission, and appropriate expectations for institutions of higher education. 

Strengths	

1. The Assessment Council is comprised of various stakeholders who bring diverse, 
informed perspectives to the Assessment Process. The Council is faculty led and meets 
monthly to ensure a well-defined process that serves the College well. 

2. The Assessment Council is comprised of members who continually seek professional 
development opportunities for a deeper understanding of assessment best practices. 

Standard	VI:	Planning,	Resources,	and	Institutional	Improvement	

The institution’s planning processes, resources, and structures are aligned with each other 
and are sufficient to fulfill its mission and goals, to continuously assess and improve its 
programs and services, and to respond effectively to opportunities and challenges. 

Strengths	
1. LCCC’s Committee structure contributes to shared governance. 
2. The use of results from Institutional self-assessment and outside evaluations contributes 

to continuous improvement. 
3. The Grants Office and Grant funding to address the needs of the College. 
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4. The ongoing scholarships ($939,000/739 students in 2016-2017) allow students, who 
would otherwise be unable, to attend college and pursue their goals. 

Standard	VII:	Governance,	Leadership,	and	Administration	

The institution is governed and administered in a manner that allows it to realize its stated 
mission and goals in a way that effectively benefits the institution, its students, and the other 
constituencies it serves.  Even when supported by or affiliated with governmental, corporate, 
religious, educational system, or other unaccredited organizations, the institution has 

 Strengths	

1. The recognition and initiative to reorganize the College faculty and staff to better 
facilitate communication and productivity across the College is a strength of the current 
leadership.   

2. The interest in examining institutional changes, such as the restructure, to determine 
effective and efficient benefits to the institution, its students, and other constituencies is a 
strength. 

Recommendation	

While the reorganization to better facilitate College-wide communication and productivity is 
seen as a strength of the current system, the College needs to consider how it will continue to 
monitor the effectiveness of the organizational structure beyond the anecdotal feedback received 
in relation to its effectiveness.  It is imperative that the College continuously design and 
implement a process to monitor the organizational structure to ensure changes and improvements 
are recognized and addressed moving forward to assure the continuity and coherence of the 
institution’s educational programs. 
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Self‐Study	Task	Force	Participants 

Task Force  First Name Last Name Title/Rank Dept. 

Std. I Ms. Mary Kovalchick Chair, Director of Literacy, Donley Workforce and Community Ed 

 Mr. Gary Andrews Assistant Professor Psychology/Sociology 

 Mr.  Brian DeLong Associate Dean Student Success 

 Mr. Jack Gasper Associate Professor/Coordinator Criminal Justice Administration 

 Ms. Tina Dowling-Hackett Room Scheduler College Relations 

 Ms. Nada Veskovic Associate Professor Electronics 

Std. II Mr. Jeffrey Herman Chair, Associate Professor Counseling Services 

 Ms. Wendy Barron Associate Professor/Coordinator Media Communications 

 Ms. Karen Fogle Instructor/Program Coordinator Medical Assistant 

 Mr. Andrew Johnson Director Athletics 

 Ms. Linda Mesics Director Academic Grants 

 Dr. Brad Prutzman Associate Professor Physics/Chemistry 

 Ms. Deborah Romig Word Processing Specialist Word Processing 

 Mr. Jonathan Sponsler Associate Professor English 

 Ms. Diane Tallarita Professor/Coordinator Paralegal 

 Ms.  Melanie Wursta Professor Education 

Std. III Mr. Scott Keim Chair, Assistant Professor English 

 Ms. Jennifer Aquila Director Enrollment Management 

 Mr. Scott Aquila Associate Dean Curriculum and Accreditation 

 
Ms.  Cheryl Doll Director  

Academic Services: Organizational 
and Faculty Development 

 Ms. Holly Morris Professor Biology 

 Ms. Jennifer Myskowski Associate Professor/Coordinator English/Reading 

 Mr. Rick Paterick Assistant Professor Library 

 Ms. Janet Seggern Professor Business    

 
Ms. Jennifer Stephens Instructional Technologist 

Academic Services - Distance 
Education 

 Mr. Eric Werley Instructor of Mathematics Mathematics 

Std. IV Mr. Erik Csikos Chair, Instructor Mathematics 

 Ms. Kathy  Baker Assistant Director, Title III Planning and Assessment 

 Mr. Dominic Christison Associate Dean Distance Education 

 Ms. Alexandra Gallagher Student  

 Ms. Dianne Melnychuk Assistant Professor Library 

 Ms. Michelle Mitchell Associate Professor Disability Support Services 

 Ms.  Diane  Stanus Student Services Assistant Registration and Student Records 

Resource Ms. Peggy Heim Dean Student Development  

Std. V Dr. Mary Black Chair, Associate Professor Advising 

 Ms. Gail Cummings Associate Professor  Nursing 

 Ms. Miriam Harris-Botzum Associate Professor/Coordinator Mathematics 

 Ms. Teresa Heisey Associate Professor Biology 

 Ms. Christina Moyer Director Career Development 

 Mr. Mark Reimann Instructor Aviation 
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Task Force  First Name Last Name Title/Rank Dept. 

Std. VI Ms. Melanie Turrano Chair, Professor English 

 Dr.. Mary Brinker Instructor Nursing 

 Mr. Thomas Bux Director of Workforce Training Workforce and Community Ed 

 Ms. Cheryl Fisher Site Supervisor Northern Tier 

 Ms.  Susan  Fread Director Advising 

 Ms. Kristel Hernandez Accounts Payable Analyst Finance 

 Mr. Richard Warner Professor Business Administration 

Std. VII Dr. Betsy Swope Chair, Assistant Professor Psychology 

 Ms. Monica Cottrell Associate Professor Advising 

 Dr. Karl Maehrer Assistant Professor Paralegal 

 Ms. Maureen Maikner Instructor Mathematics 

 Ms. Susan Miner Associate Professor Computer Science 

 Mr. Dan Nagy Shipping/Receiving Clerk Facilities Operations 

 Ms. Stefanie Nestor Director of Audits and Reporting Finance 

 Ms. Evelyn Petrash Professor Physical Therapy 

 Mr. Anne Ryan Instructor  English 

TF VIII – 
Verification 

Dr. Robert Blum Chair, Professor Biology 

 Ms. Elizabeth Erwin Instructor Library 

 Mr. Greg Goletz Director  Registration and Student Records 

 Ms.  Shannon Helmer Director  Finance 

 Ms. Rose Hrizuk Information Systems Tech Institutional Research 

 Mr. Alan Jeffery Adjunct Computer Science 

 Ms. Rachel Plaksa Professor/Coordinator Business 

 Ms. Jodi Rowlands Professor Criminal Justice Administration 

 Ms. Marian Snyder Director Financial Aid 
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