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It gives me great pleasure to present Lehigh Carbon Community 
College’s self study document.  I hope you will fi nd this 
document to be a comprehensive assessment of where the College 
is currently and where we are headed.  This self-renewal process 
has been very rewarding for the staff.  

First, I would like to express my sincere gratitude to 
Dr. Barbara Kistler, Professor of Mathematics, Dr. Christine 
Bowditch, Associate Professor of Sociology and Rachel Plaksa, 
Professor of Business, for serving as co-chairs.  Secondly, I 
would like to thank the rest of the College that was involved in 
the process – it truly was a collaborative effort.  

For your reference, the fi ndings of this report can also be found 
on the web site – www.lccc.edu/middlestates.

Regards – 
 

Donald W. Snyder, 
LCCC President 
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VISION FOR EXCELLENCE AT LCCC:  National prominence and academic excellence as a 
comprehensive community college. 

MISSION:  Responding to the community by providing affordable, accessible, and high quality 
education. 

VALUE STATEMENT: (Approved by LCCC Board of Trustees August 2007, effective fall 
2008):  As a student-centered learning institution, Lehigh Carbon Community College values: 

• LEARNING - the development of foundational knowledge, critical thinking skills, and 
self-awareness, that advance intellectual, ethical, and social responsibility.  

• STUDENT DEVELOPMENT - best practices that engage and challenge students; foster 
individual growth, leadership and service; and intentionally support holistic development. 

• INSTRUCTIONAL EXCELLENCE - an environment of best practices that engages 
and challenges students, advances intellectual curiosity; fosters lifelong learning with 
quality teacher-student contact and use of current technology. 

• DIVERSITY - differences, open dialogue and increased understanding of diverse 
thoughts and experiences. 

• OPEN ACCESS - opportunity for students to pursue learning in an environment that 
supports identification and achievement of goals within their ability. 

• PARTNERSHIPS - relationships that provide innovative and entrepreneurial solutions 
to meet the demands of the community and region’s economic development and 
workforce needs. 

• EMPLOYEES  - contributions, capabilities, collegiality, teamwork  and professional 
development of our employees. 

• CONTINUOUS IMPROVEMENT - decision-making based on assessment, solid 
planning, and effective management of resources. 

GOALS:  The specific objectives of these goals change annually; however, the College’s 
emphasis on these four goals remains constant. 

• ENROLLMENT:  LCCC is committed to serving the residents of the Lehigh Valley 
region by providing high quality, affordable, and accessible education. 

• RETENTION:  LCCC is committed to improving student life and student learning. 
• ACADEMIC EXCELLENCE:  LCCC provides the highest quality education through 

its commitment to academic standards, faculty professional development and innovative 
course offerings.  

• PROFESSIONAL DEVELOPMENT: LCCC is committed to expand and support 
professional development activities for college employees.  

COMPONENTS of a COMPREHENSIVE COMMUNITY COLLEGE: Lehigh Carbon 
Community College seeks to offer to those individuals who have the ability to benefit, programs 
and services related to the following components: 

• career programs; 
• developmental and remedial education; 
• lifelong learning and community education; and 
• transfer programs. 



 

 

 



Executive Summary 
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EXECUTIVE SUMMARY  
A selected topics model was chosen for the Lehigh Carbon Community College Middle States 
Commission on Higher Education Self Study; the Institution focused on 6 of the 14 Middle 
States standards: 

Chapter 1, Standard 1 – Mission and Goals, examines the College’s Mission and Goals, 
as currently formulated, and their influence guiding the process of planning, budgeting, 
assessment, and improvement necessary to achieve the LCCC Vision for Excellence 
outlined in the 2003 Strategic Plan, 2020 Vision:  Student Learning Strategic Plan 2004-
2013.  

 Chapter 2, Standard 2 – Planning, Resource Allocation and Institutional Renewal, 
considers the existing planning processes and asks, “Do the College’s processes ensure 
the thoughtful, considered use of its resources in achieving current and future goals, and 
provide for institutional renewal?”    

Chapter 3, Standard 3 – Institutional Resources, discusses LCCC’s budgeting process 
and considers whether that process makes available the necessary resources to pursue the 
College’s Mission and Goals efficiently and effectively.  

Chapter 4, Standard 7 – Institutional Assessment, analyzes whether the system LCCC has 
created provides the Institution with sufficiently useful, cost-effective, and accurate data 
to guide its plans for institutional improvement.  

Chapter 5, Standard 12 – General Education, studies the current general education 
program at Lehigh Carbon Community College to determine if it meets accreditation 
standards, is consistent with the College’s Mission, is clearly described in College 
publications, and is assessed for curricular improvement. 

Chapter 6, Standard 14 – Assessment of Student Learning, explains the review process 
that all academic courses and programs undergo ensuring student curricula encompass 
the appropriate program and degree knowledge, skills, and competencies. The chapter 
then researches whether Institutional assessments of these skills present evidence that the 
College’s students are, indeed, learning what the College wants them to learn and, when 
they are not, whether LCCC is using assessment results to improve its programs. 

The Self Study was comprehensive in its scope, involving animated and heart-felt, campus-wide 
discussion at all levels.  Over half of the College’s full-time faculty, staff and administrators 
participated in Steering Committee or Task Force activities.  Faculty meetings had focus 
question agendas, and meetings were held with administrative and student groups.  All 
stakeholders had an opportunity to view and comment on the final draft documents. 
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Institutional Preparation 
In fall 2005, President Donald Snyder appointed three faculty members as co-chairs of the 
Middle States Self Study Steering Committee: Assistant Professor Christine Bowditch, Professor 
Barbara Kistler, and Professor Rachel Plaksa. In consultation with Vice President for Academic 
and Student Affairs, Nancy Becker, Director of Planning and Assessment, Ceil Connelly-Weida, 
and President Snyder, the Steering Committee chairs selected colleagues to chair each of 14 Task 
Forces. Those Task Forces, comprised of a mix of 127 faculty, staff, and administrators, 
produced the research questions contained in the original comprehensive self-study design 
document.   

During her site visit in May 2006, Middle States Commission on Higher Education liaison, Linda 
Suskie, recommended the College consider a selected topics model.  On Ms. Suskie’s 
recommendation, Onondagua Community College was consulted and shared its Self-Study 
Design and Roadmap as a model document.  Brookdale Community College kindly shared their 
Self-Study Design as well.  LCCC’s revision was submitted in August 2006 and accepted shortly 
thereafter.  The Self Study Task Forces were realigned to fit the new model.  As previously 
stated, measures were taken to ensure campus-wide discussion. 

The Steering Committee began writing the final document in spring 2007.  Community colleges 
which had recently undergone self study were approached and graciously shared their final 
documents and expertise.  Lehigh Carbon Community College acknowledges this most generous 
support from:  Ann Arundel Community College, Butler Community College, Frederick 
Community College, and Monroe Community College.   

I Introduction 

Institutional Context 
Lehigh Carbon Community College (LCCC, the College or the Institution), established in 1966, 
is a comprehensive, publicly supported, two-year, community college with a mission to provide 
affordable, accessible, and high-quality education. The College serves Lehigh and Carbon 
counties in eastern Pennsylvania, with the main campus located in Schnecksville, approximately 
ten miles north of Allentown in Lehigh County. Additional educational centers are located in 
Allentown (Donley Center, Airport Center, Cedar Eatery, Baum School of Art), Nesquehoning in 
Carbon County (Carbon Center), and, through a special relationship with Schuylkill County, 
Tamaqua (Morgan Center). The College also offers programming at other locations throughout 
the service area. 

LCCC serves a diverse range of students, from the rural, coal-country of Carbon and Schuylkill 
Counties, to the affluent suburban communities of Lehigh County, to the inner-city population of 
Allentown. In keeping with the Institution’s role as a comprehensive community college, LCCC 
offers its students transfer programs, career programs, developmental and remedial education, 
lifelong learning, and community education. Specifically, the College offers 19 transfer associate 
degree programs (Associate in Arts and Associate in Science), 55 career associate degree 
programs (Associate in Applied Science), 25 certificate programs, and 13 specialized credit 
diploma programs. Albright College, Kutztown University, and Temple University offer upper-
level courses on the main campus that lead to seven different baccalaureate degrees. Kutztown 
University also offers one bachelor degree program and selected courses from other disciplines 
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at the Donley Center.  Bloomsburg University offers degree completion for Education in the 
Northern Tier.  LCCC has articulation agreements with over 35 four-year colleges and 
universities, which include more than 60 program-to-program agreements with 15 institutions, 
and the Academic Passport and Student Transfer Policy that facilitates the transfer of LCCC 
students to the 14 state system universities. 

Through these programs, the College provides the resources that make both developmental and 
higher education affordable and accessible in previously underserved areas. For instance:  prior 
to LCCC opening its campus in Schuylkill County two four year higher education institutions 
served the entire county (Alvernia College, Penn State Schuylkill). LCCC created the 
Technology Success Center to improve the skills of students in that area and, in 2003, opened the 
Morgan Center, which provides local access to College programs for both Schuylkill and Carbon 
County students. In that same year, through scholarships established by the Morgan Trust, 
Tamaqua Area High School graduates began receiving two years of free tuition to attend the 
Morgan Center or other LCCC locations. 

In center city Allentown, programming serves the needs of an inner-city population. Forty-three 
percent of adults in the downtown area do not have a high school diploma; 42 percent of students 
in the Allentown School District do not speak English as their first language (almost half of those 
students are Spanish speaking, with the remaining students come from more than 39 different 
language groups). Consequently, LCCC offers a full Adult Literacy Program, which includes 
Adult Basic Education (ABE), English as a Second Language (ESL), and coursework in both 
English and Spanish, leading to a General Education Diploma (GED).  The Donley Center also 
offers a range of workforce initiatives, vocational training, specialized diplomas, and full degree 
course work.  

To serve the most academically gifted students in LCCC’s region, an Honors Scholars Program 
was started in 2004-2005. This program provides intellectually rigorous coursework, within the 
context of a learning community.  Each year up to 22 students, who meet the competitive 
standards for admission, participate. Students selected for the program receive a two year 
scholarship for tuition at LCCC, provided the required academic standards are maintained.  

To assure program accessibility, LCCC has also dramatically expanded credit and noncredit 
offerings through distance learning. Between spring 2001 and spring 2007, unduplicated, online 
distance learning enrollment grew from 216 to 1580 students.  Degrees (AA or AAS), certificate, 
and specialized credit diplomas are offered online.  

The Institution offers noncredit programming in a wide range of areas, from workforce 
development, vocational and personal enrichment, and youth programs.   

High school students are served with dual enrollment courses offered in 31 schools across 5 
counties. 

Across the College’s centers, credit enrollment for the fall 2006 semester totaled 7,076. The 
majority (62%) of LCCC’s students attend part time.  Females (61%) outnumbered males (39%), 
students 25 years and older accounted for 36% of the student body, and the minority population 
was nearly 16.3%.  Noncredit registrations totaled 17,571 in 2006-2007. 

In fall 2006, the college employed 106 full-time and 418 part-time faculty members, creating a 
student-faculty ratio of 13:5. Seventy-six full-time administrative  and administrative support 
staff (including 3 restricted funded positions), 74 full-time classified staff, 11 full-time special 
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term staff, and 735 part-time staff members (including 657 part-time community service staff 
members) work for the College. 

Major Developments since the Last Site Visit 
Lehigh Carbon Community College has changed significantly since the 1998 Middle States site 
visit. In the fall of 2000, Donald Snyder, a 1971 LCCC graduate, was selected as president. 
Before coming to LCCC, President Snyder, who holds an MBA, JD, and LLM, served for 20 
years as a local representative to the State General Assembly. Under his leadership, LCCC has 
changed the internal governance structure, refocused its energies on reaching out to the regional 
community; initiated a process of systematic assessment and renewal, and significantly expanded 
services, facilities, faculty, and student body. All of this has occurred during a time when, as a 
result of state funding formulas, LCCC has faced considerable financial uncertainty.  

Administrative Reorganization 
Following his appointment, President Snyder initiated a reorganization of the College (see 
Appendix A). The Executive Team is comprised of the President, the Vice President for 
Academic and Student Affairs, the Vice President/Controller, and the Vice President for 
Workforce and Community Services.  

Within the new structure, the College’s Leadership Team includes the Executive Team, Deans 
and Associate Deans, (including the Dean of Academic Services, the Dean of Students, the Dean 
of Learning Resources, the Dean of Professional Accreditation and Curriculum, two Associate 
Academic Deans, the Associate Dean of Admissions, the Associate Dean of Workforce and 
Community Services, the Associate Dean of Institutional Advancement, the Associate Dean of 
Educational Support Services, the Associate Dean of Information Technology and the Associate 
Dean of Institutional Research and Planning), and the Faculty Association President. 

In 2001, the previous faculty organizational structure, which involved four academic clusters, 
each headed by a dean, was changed. In place of the clusters, each of the academic divisions is 
now led by a faculty coordinator. Full-time faculty members, including the coordinators, report 
directly to their respective dean or director. Part-time faculty members report to the associate 
academic deans. 

LCCC has also seen considerable change in administrative personnel. In recent years, the college 
promoted or hired new people for the positions of Vice President for Academic and Student 
Affairs, Vice President/Controller, Dean of Students, Dean of Academic Services, Dean of 
Professional Accreditation and Curriculum, Associate Dean of Workforce and Community 
Services, Associate Academic Deans, Associate Dean of Admissions, Associate Dean of 
Educational Support Services, and Associate Dean of Information Technology. These new 
positions accompanied a major reorganization of the administrative offices. The most significant 
of those reorganizations were in Admissions, Student Services, Academic Services, Educational 
Support Services, and Information Technology. By reorganizing those areas the College created 
an improved chain of command minimizing duplication of effort. 

Title III grant funding allowed the creation of two new positions: Director of Planning and 
Assessment and Director of Learning Communities and Faculty Development.  
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The LCCC Foundation with Marketing and Publications were relocated organizationally in 
Institutional Advancement, a new department.  

There are two grant writing offices which focus on academic grants and institutional 
advancement grants. 

Strategic Plan 
In 2003, LCCC announced a four-phase strategic plan that maps out goals through 2013 
(Appendix B). The first phase of the program, Focus on the Northern Tier, began in 2003 and 
continued through 2005. During this time, the Morgan Center in Tamaqua, Schuylkill County 
was opened.  The Title III grant committee was created to strengthen academic programs through 
improved assessment and teaching-learning strategies. As part of the Title III effort, the 
Competency Council was reformed into the Assessment Council, to examine institutional 
effectiveness and student learning objectives. 

The second phase began in 2005 and will continue through 2008. During this phase, Focus on 
Reaching Out to the Community, LCCC is engaged in strengthening the College’s partnerships 
with government, business, and educational organizations; expanding programs and services 
offered at the Donley Center in Allentown and through the distance education program; and 
exploring the feasibility of building a Regional Mid-Atlantic Emergency Responder Training 
Center on the Schnecksville campus. As part of the overall growth plan, LCCC purchased the 
Carbon-Lehigh Intermediate Unit 21 building, adjacent to the main campus, which has been 
renovated and used for the library and technology offices, freeing old library for classrooms and 
lab space. Also, in the Institution’s efforts to reach out to the community, a federal grant has 
been secured, Project FLAGSHIP, which will allow the College to meet an expanding need for 
more paraeducators trained in special education. 

Phase III of the strategic plan was to occur in 2008 through 2011.  LCCC was to focus on the 
College’s vision of national prominence and academic excellence by emphasizing programs that 
internationalize the curriculum, building innovative ties to business and industry beyond the 
region, seeking national certification for the developmental programs, and strengthening the 
Honors Scholars Program.  From 2011 through 2013, the College was to focus on completing its 
transformation to an institution that is recognized regionally, nationally, and internationally for 
academic excellence and trend-setting practices.  

By 2006-2007, majority of the 2020 Vision:  Student Learning Strategic Plan 2004-2013 
benchmarks had been achieved.  The President outlined the framework for the 2009-2014 
Strategic Plan, which will be implemented in fall 2009.  Transformation:  Strategic Plan 2009-
2014 will incorporate the Self-Study findings; assure a direct linkage and guidance between 
Institutional Mission, Values and Goals and the plan itself; and further serve as a guide in 
program and curricular development and their outcomes.   

Systematic Assessment 
Since the last site visit, the College has continued to implement the systematic assessment of 
both institutional effectiveness and student learning. To assess institutional effectiveness, 
administrative, faculty, and staff teams meet throughout the year. Under the direction of the 
Office of Planning, Assessment, Institutional Research, those teams review institutional goals, 
evaluate accomplishments, and identify initiatives requiring additional resources. Empirical data 
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collected from assessments is used to inform strategic and tactical planning, budgeting, and 
institutional renewal. 

LCCC assesses student learning, whether students meet and acquire the Collegewide Student 
Learning Competencies, program outcomes, and course objectives. As early as 1992, the College 
established and defined collegewide student learning competencies and subsequently identified 
the courses wherein those competencies were addressed. Academic teams began to develop tools 
to assess the achievement of those competencies in 2004, and based on those data, strategies 
were identified to improve teaching and learning in 2005.  Academic teams have begun to 
expand assessment to include selected program outcomes and course objectives. A primary goal 
of this self-study is to review the assessment process and determine whether the College has 
“closed the loop” in the cycle and demonstrating effective use of the data.    

More recently, the President directed the 2006-2007 revision of the existing planning cycle to 
include three years of the linked planning, budgeting, and assessment activities, further 
coordinating the process and more closely aligning it with the cycle of the funding school 
districts.   

Growth 
LCCC began a period of double-digit enrollment growth in 2001. Between fall 2000 (3,768) and 
fall 2006 (7,076), the number of students taking credit courses grew by more than 88 percent. 
The number of students taking noncredit courses grew by 26 percent. 

During that same period from fall 2000 (78) to fall 2006 (106), the College’s full-time faculty 
grew by almost 36 percent and part-time faculty by almost 158 percent ((418-162)/162). 
Administrative personnel grew by close to 38 percent in that period.  

LCCC’s facilities have also grown. Since the last site visit, a Student Union has been 
constructed, which bridges the area between the Administration Building and Science Hall on the 
main campus. A wing was added to the Science Hall that now houses the Educational Support 
Services Center. Most recently, the 50,639 square-foot Technology Center was built and 
equipped with state-of-the-art facilities for computer science, digital media and communications, 
and a broad array of technical programs. 

The College purchased the Allentown building housing the Donley Center, expanded to all seven 
floors, and added a biology/chemistry lab, two computer classrooms, a lobby with a 
reception/waiting area, a fitness area, and a student lounge. 

In August 2003, the college opened the 36,705 square-foot John and Dorothy Morgan Center for 
Higher Education in Schuylkill County. The LCCC Foundation began leasing the South Ward 
Fire Company Building, across from the Morgan Center, in the spring of 2005.  The site and 
surrounding property was purchased during 2006-2007.  The renovated Scheller Student Center 
will serve as a bookstore and student center and will provide the College an additional 40 
parking spaces.    

A new wing has also been added to the Carbon Center in Nesquehoning, which provides space 
for classrooms and a student lounge. 
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Funding 
Prior to 2005, when the state of Pennsylvania changed its funding system for community 
colleges, LCCC faced an unpredictable revenue stream based on student enrollment, which made 
planning and budgeting difficult. Budgets recommended by the College require approval by 9 of 
LCCC’s 13 sponsoring school districts, politicizing the process and restricting the Institution’s 
ability to implement long-term plans. Although, in theory, sponsoring districts provide one-third 
of the college’s budget, in practice the percentage has ranged between 9 and 11 percent.  As a 
consequence, both faculty and administrators have become much more active in pursuing grants. 

During 2004-2005 and 2005-2006, LCCC received multi-year grant awards approximating $4 
million.  The funding reflects LCCC’s history of successful grant administration and close 
community ties to organizations such as the Workforce Investment Board(s), foundations and 
corporations, as well as state and federal sources. Grants have supported institutional 
effectiveness in the areas of improved assessment and teaching-learning strategies; curricula, 
capital, and equipment improvements; workforce training; GED and ESL instruction; 
scholarships; programming for students in the college's sponsoring school districts; educational 
support services for disadvantaged students; child care; early childhood initiatives; 
manufacturing technology, science, and information technology advancement; health careers; 
and leadership development throughout the three-county service area.  Over 13,000 students 
have benefited from this grant funding in each of the last two years. 

One goal of the Self-Study, as it relates to funding, is to examine the connection between 
planning and budgeting.  

 

II NATURE AND SCOPE OF SELF STUDY 
Lehigh Carbon Community College initially selected the comprehensive model for its Self-Study 
and, after review, elected to complete the selected topics study.   

Design Model 
In its November 2003 letter to President Snyder, the Middle  States Commission on Higher  
Education (MSCHE) wrote: “At its sessions on November 19-20, 2003, the Middle States 
Commission on Higher Education acted to accept the Periodic Review Report submitted by 
Lehigh Carbon Community College to reaffirm accreditation, and to request a monitoring report 
by October 1, 2005, documenting (1) continued progress in the implementation of a plan for the 
assessment of institutional effectiveness, and (2) implementation of a comprehensive plan for 
assessment of student learning, with evidence that student learning assessment information is 
used to improve teaching and learning.”  LCCC submitted the Monitoring Report in September 
2005 and MSCHE accepted it. This Self-Study affords the College an opportunity to review the 
assessment tools and processes in place and determine how best to integrate these components 
into a comprehensive system. The research for the Self Study was organized to follow the 14 
Standards of Accreditation established by MSCHE and a selected topics model was chosen, in 
which the institution focused on 6 of the standards: 

Standard 1 − Mission and Goals 
Standard 2 − Planning, Resource Allocation, and Institutional Renewal 
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Standard 3 − Institutional Resources 
Standard 7 − Institutional Assessment 
Standard 12 − General Education 
Standard 14 − Assessment of Student Learning 

 
On thorough review of the Standards of Accreditation, LCCC documented the College meets the 
Commission’s eligibility requirements, the fundamental elements, for the following standards: 
 

Standard 4 − Leadership and Governance 
Standard 5 − Administration 
Standard 6 − Integrity 
Standard 8 − Educational Effectiveness 
Standard 9 − Student Support Services 
Standard 10 − Faculty 
Standard 11 − Educational Offerings 
Standard 13 − Related Educational Activities 
 

Task force members for the individual standards assembled documents related to each standard 
and corresponding fundamental elements.  In addition, each document was annotated, providing 
evidence and further validating Institutional achievement with MSCHE standards. 

Intended Outcomes 
The specific, intended outcomes of the Self-Study are to: 

• Gain an overview of the changes the College has made in the last five years; 
• Document the Institution’s achievement of the Standards of Excellence outlined by 

MSCHE; 
• Identify where LCCC needs to “close the loop” in the cycle of planning-assessment-

improvement; 
• Review, coordinate, and connect the assessment of institutional effectiveness and 

student learning into a comprehensive system, with special attention to strengthening 
lines of vertical and horizontal integration; 

• Communicate to the various constituencies the importance of data-driven planning 
and change; 

• Aid in the identification of areas requiring redirection of resources. 

Communication Plan 
During the faculty development day in January 2006, President Snyder launched the Middle 
States Self-Study, introduced the three co-chairs of the Steering Committee and called for broad 
participation in the research process.  

Comprehensive assessment procedures have been in place since 2001 and have been 
implemented with varying levels of enthusiasm and effectiveness across the various academic 
divisions and institutional departments. A major Self-Study goal has been to engage the entire 
community in the review and evaluation of those procedures ensuring involved personnel 
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understand the value of the cycle of planning, assessment, and improvement, including the 
importance of the use of empirical data and the methods of collecting and analyzing such data.  

While most members of the community have been involved in some aspect of the research, it 
was important for all have ready access to an overview of the process and the findings and 
recommendations of other teams. To provide this access, the College established a website 
(www.lccc.edu/middlestates) that contains an introduction to the Self-Study process, email links 
to the chairs of the Steering Committee, regularly updated announcements, links to Self-Study 
documents, and links to relevant external resources.  

In addition to the website, the college community was updated on the Self-Study through email 
reports. Progress of the Self-Study has also been highlighted at Board of Trustees meetings, 
Leadership Team meetings, Advisory Council meetings, Assessment Council meetings, Faculty 
meetings, Administration meetings, Development Day assemblies, meetings with the Student 
Government Association, and publications such as The President’s Desk and Aspire Magazine,  
Broadcast emails have been sent to all students.  The Draft was posted in the Library Reference 
Desks at all centers, the Planning, Assessment and Institutional Research website, and Faculty 
website.  
 

III COMMITTEE STRUCTURE 

Steering Committee 
The Steering Committee is comprised of the three co-chairs, the 14 original Task Force chairs, 
the Director of Assessment and Planning, the Associate Dean of Institutional Research and 
Planning, and the Vice President for Academic and Student Affairs (ex officio).  

It has been the responsibility of the Steering Committee Chairs to: 
• Oversee the development of a Self-Study Design; 
• Recommend the appointment and monitor members of the Task Forces; 
• Provide leadership and guidance to all participants in the research process; 
• Establish and enforce clear goals and deadlines; 
• Update Board of Trustees, Executive Team, and college community on the progress 

of the Self Study; 
• Develop the structure, format, and style of the Self-Study Report.  
• Coordinate web page content, time table, and site visit arrangements; 
• Edit the Design, drafts of Task Force reports, and the final draft of the Self-Study 

Report; 
• Write an executive summary highlighting the history of the institution and the Self-

Study’s most important findings and recommendations. 
 

It is the responsibility of the Steering Committee, as a whole, to: 
• Review and coordinate the work of each Task Force; 
• Review and approve the Self-Study Design; 
• Review reports from each Task Force; 
• Maintain a record of all activities associated with the Self-Study; 
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• Communicate the progress of the Self-Study process to the college community; 
• Review and approve the Self-Study Report. 

Task Forces 
There were originally 14 Task Forces, each charged with investigating one of the 14 Standards 
presented in the MSCHE’s Characteristics of Excellence (Appendix C). In May 2006, the Task 
Forces were realigned to accommodate the revised selected topics and roadmap design, resulting 
in seven Task Forces, including the Roadmap, and four faculty focus groups (Appendix D).  
Each Task Force has been comprised of a chair and between 8 and 12 members drawn from the 
college community.  

It has been the responsibility of Task Force Chairs to: 
• Familiarize the Task Force members with the expectations established by the 

MSCHE; 
• Lead members through the Steering Committee’s charge to the Task Force; 
• Delegate and coordinate the work of the Task Force; 
• Communicate with the Steering Committee chairs; 
• Present Task Force reports to the Steering Committee; 
• Ensure that Task Force members meet scheduled deadlines; 
• Write - or designate another to write - the Task Force’s final report within the 

guidelines established by the Steering Committee chairs. 
 
It has been the responsibility of Task Force members to: 

• Examine critically the area of the College set out in the Task Force charge; 
• Develop measurable research questions that address the fundamental elements of the 

standard under study; 
• Establish criteria of success for each element of the study; 
• Provide empirical evidence to document whether the College has successfully 

achieved the standard investigated by the Task Force; 
• Make recommendations for changes in college policies, procedures, and practices, 

given the findings of the Task Force. 

Co-Admin Team 
Beginning in January 2007, a team of administrators met with the three co-chairs to support them 
in obtaining further data and in writing a draft of the Self-Study and Documentation Roadmap.  
The “Co-Admin” Team of eight has convened weekly since September 2007, discussing 
suggested revisions and mobilizing the College community in preparation for the site visits. 
Members of the team include the three faculty co-chairs, Vice President for Academic and 
Student Affairs, Nancy Becker, Dean of Professional Accreditation and Curriculum, Dianne 
DeLong, Associate Dean of Institutional Research and Planning, Lisa Gerancher, Director of 
Planning and Assessment, Ceil Connelly-Weida and Title III Secretary, Brenda Frana.   A 
special recognition of appreciation is given to Ceil Connelly-Weida who wrote self-study 
revisions and to Dianne DeLong and Brenda Frana who labored to bring understanding and 
consistency to the Documentation Roadmap.  
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Appendix B  Vision 2020:  Student Learning 2004-2014 



 

 

 



2020 Vision: Student Learning
S t r a t e g i c  P l a n  2 0 0 4 - 2 0 1 3
Lehigh Carbon Community Col lege



The next ten years will be transformational years 

for Lehigh Carbon Community College. From

expanding services in our

Northern Tier to reaching

out to the community and

beyond the Lehigh Valley,

LCCC will emerge as a

national leader among 

comprehensive community

colleges. Throughout this

exciting time, the college

will focus on the importance

of student learning as its primary emphasis.
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■ F o c u s  o n  t he  No r t he r n  T i e r
LCCC is expanding its educational services for
residents of Carbon and Schuylkill Counties. 
With the opening of The John and Dorothy
Morgan Center for Higher Education in
Schuylkill County, LCCC is offering affordable
educational opportunities in a region that, until
now, has been grossly underserved in terms of
higher education. With campuses in both Carbon
and Schuylkill counties, LCCC now offers dozens
of degrees, programs, workforce training and 
noncredit options. LCCC also created a
Technology Success Center in Schuylkill County
to bolster the skills of area students. Plans are also
in place to deliver high-speed telecommunications
capabilities to the town.

D e a r  F r i e nd :
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■ F o c u s  o n  t he  C o m mu n i t y
Being an integral part of the community is an important 
part of our mission. At a time when some educational 
institutions are unable to support growth, LCCC continues 
to flourish because of its strong community partnerships.
During the next five years, we pledge to strengthen those
partnerships, develop new ones and cultivate stronger, more
vital connections to the communities we serve, thereby
enhancing our ability to deliver meaningful — and practical
— higher education. Our commitment to the community 
will be strengthened by the expansion of services at the
Donley Center in downtown Allentown, the creation of an
Arts Campus, and the building of a Regional Public Safety
Training Center.

■ F o c u s  o n  t he  V i s i o n
As LCCC continues to grow in terms of people served and
programs offered, we will build a national and international
reputation. The LCCC Vision for Excellence: National
Prominence and Academic Excellence as a Comprehensive
Community College, established a common vision for all 
of the college’s efforts. This shared vision will also help 

to establish “Flagship Programs of
Excellence” that demonstrate our
commitment to excellence in 
everything we do. In 2002-2003,
more than 5,300 people enrolled 
in credit courses at LCCC. By 
2008, enrollment may exceed 8,000 
students, including distance learners.

■ Focu s  on  the  Fu tu re
During the next 10 years, Lehigh
Carbon Community College will
transform itself from the hidden
gem of Schnecksville to a nationally
prominent and academially excellent
comprehensive community college.
In addition to changes in the 
facilities on campus, the college
will be transformed in terms of

technology, curriculum, equipment, human resources, and
funding. As a progressive institution, LCCC will readily
adapt to the inevitable changes that the future will bring. 
One thing, however, will not change — our focus on 
student learning.

On behalf of the board of trustees, faculty and staff, 
I invite you to learn more about the LCCC strategic plan,
LCCC 2020 Vision: Student Learning. Through partnerships
and teamwork, our focus on our students and our future 
will be successful.

Sincerely,

Donald W. Snyder, President
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C u r r i c u l a  &  P ro g r a ms
The college currently has in excess of 110 different majors.
During the next ten years we will continue the current 
five-year audit process to assess program relevance, 

effectiveness and needs. We will also continue to engage 
in ad hoc program review on an annual basis, as needed.
New programs will be added in response to community
needs and current programs will be modified or deleted. 

S t r a t e g i c  C o m p o ne n t s
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New programs currently at different stages of development
include: optoelectronics, biotechnology, fashion and design,
computer forensics, and human resources management. The
college has successfully expanded its developmental and
remedial support programs through grant-funded positions
and increased funding in the college’s operating budget. 
We will renew the efforts to internationalize the curriculum
by creating several new programs including a study 
abroad program. The primary emphasis of all curricula and
programs will be student learning.

E n ro l l me n t  Ma na ge me n t
Continued increases in 
enrollment will result from the
expansion of the number of sites
and the geographic service area
to include Schuylkill County. 
The comprehensive Enrollment
Management Plan (EMP) will
identify areas of enrollment
growth for the college in terms
of different locations and 
programs. The success of this
EMP will be dependent on 
the availability of adequate 

marketing, recruitment, admissions, facilities, programs and
qualified faculty. The Enrollment and Retention plans will 
be reviewed and revised on a three-year cycle.

Hu ma n  R e s o u r c e s
During the past several years, the 
initial group of faculty who were hired
when the college was in its infancy are 
gradually retiring. Also during this time,
the college has experienced significant
increases in enrollment necessitating the

hiring of additional full-time faculty. Consequently, nearly
half of the full-time faculty have been at LCCC for 10 years
or less. This trend is likely to continue. Therefore, during the
next five years human resources and the hiring of qualified
full-time and adjunct faculty will be a major area of emphasis.
For fiscal year 2003-2004, the college included sixteen new
faculty positions in the operating budget. The college plans 
to add new faculty positions as enrollment demands and 
revenue enables.

Pa r t ne r s h i p s
Partnerships are a key component to 
the success of any community college.
During the next five years the college will
expand its partnerships with various organizations to support
our funding, curriculum development, enrollment increases,
facilities expansion, and technology availability. These 
partnerships will include the college’s foundation, local
school districts; vocational technical schools; other colleges
and universities; federal, state, and local governments; and
business and industry.
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Te c h no l o g y
The college’s technology infrastructure will be expanded and
enhanced dramatically during the next ten years. There are
four primary areas for technology use at LCCC: the library,
classroom instructional technology, distance learning, and
administrative/student services system. The decision to move
toward greater wireless access has been made by college
administration. Several traditional classrooms have been 
converted to technology enhanced classrooms. Several state
Digital District grants helped to fund purchase of state-of-
the-art equipment to support instructional technology. The
college is expanding distance learning course offerings. A
Link-to-Learn grant has helped to fund the further automation
of the library and its services. While it is difficult to predict
future technological advancements, the college is committed
to remaining on the cutting edge with regard to each of these
areas. In light of the rapid changes in technology, the college
will use a two-year cycle for technology assessment.

E q u i p me n t  &  F a c i l i t i e s
Increasing enrollment will lead to the need for
expansion of facilities and additional equipment.
During 2002-2003, a facilities assessment was 
completed and resulted in the development of
a master facilities plan. In the future, facilities assessments

will be conducted at five-year intervals. In fall 2003, a new
technology building was completed on the Schnecksville
campus. In August 2003, the college opened the new site 
in Schuylkill County, The John and Dorothy Morgan Center
for Higher Education. This site, located in Tamaqua will 
help address the facilities and enrollment needs of students
from both Schuylkill and Carbon Counties. The college is
also considering future plans to provide classes at other 
educational sites throughout the northern and western areas
of Schuylkill County. Another planned expansion of college
facilities is at our Donley Center in downtown Allentown,
Pennsylvania. Currently, the college occupies six of the
seven floors of the building. Plans are underway to move 

into the seventh floor. The college
is currently negotiating with the
local intermediate unit to lease
from them a large building on 
our Schnecksville campus to 
house our administrative offices 
and certain academic programs. 
This initiative, that is dependent 
on adequate funding from the 
state, is projected for Fall 2005.
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Another building project, planned for 2006-2007, is the
Institute for Tactical Emergency Services Training. This 
center will be built on nearby county property. Other future
building projects that are currently being considered are an
auditorium/conference center, a health care sciences wing,
renovations to the learning resources center, and an athletics
fieldhouse renovation.

F u nd i ng  &  F i na nc e s
During the next two years, the college will pursue Schuylkill
County sponsorship. A state grant funded a National Center
for Higher Education Management Systems (NCHEMS)
study on the viability of adding this county as a LCCC sponsor.
The college will continue to provide responsive educational
service to its current school district sponsors in Lehigh and
Carbon counties. The LCCC Foundation will play a greater
role in supporting future college initiatives. Furthermore, the
college is exploring ways to leverage external partnerships to
provide needed equipment and facilities. Grant acquisition will
continue to play a major role in supporting college programs
and innovative projects. For instance, the administration is in
the early stages of establishing a Title III task force to work
towards submitting a 2004 Grant Application. The college is
researching the potential of submitting an application to Fund

for the Improvement of Postsecondary Education
for the 2004 competition. The college has also
submitted a multi-million dollar grant request to a
private foundation for the expansion of one of the
college’s premier programs.

As s e s s me n t
Assessment of institutional effectiveness
and student learning are areas of
emphases at LCCC. Across the college,
we have established institutional and
departmental plans, set goals, identified
budgetary support, gathered data, and
assessed effectiveness and outcomes. We have established
three-year cycles for planning in retention, enrollment, 
academic excellence, and human resources. With the rapid
changes in technology, the college will conduct formal 
technology assessments every two years. Facilities will
undergo a five-year assessment cycle. We are engaging in
regular year-long reviews of our collegewide student 
learning competencies and have recently formed a College
Competency Council. Five-year audit cycles continue to 
be used for individual program and department assessment.
Ad hoc reviews of identified programs are conducted on 
an annual basis. The Strategic Planning Committee of the
Board of Trustees has established a procedure for review 
of the college’s new strategic initiatives, while the Office 
of Institutional Research and Effectiveness assists in 
identifying and supplying data needs. The assessment 
process will be reviewed and revised as needed to allow
LCCC to efficiently and appropriately evaluate institutional
effectiveness and outcomes. The college submitted a Middle
States Periodic Review Report in June 2003. We will be
forming a self-study steering committee, preparing a 
self-study and hosting a site visit between now and 2008.
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P h a s e     2 0 0 4 - 2 0 0 5

During Phase I, from 2003 through 2005, the college 
will develop and strengthen partnerships, programs 

and services in Carbon and Schuylkill counties. The 
primary initiative was the creation of the Morgan Center 
in Tamaqua. In addition to the new building, the college 
may add the adjacent property for parking and future 
expansion. This will be followed by the possibility of 
gaining Schuylkill County as an LCCC sponsor. The 
college will add programs and facilities throughout the
Northern Tier as need dictates. These programs will 
include our current partnerships with local school districts
through dual enrollment, workforce training initiatives, 
and contracts to provide educational programs at state and
federal prisons in the region. The college will continue 
to emphasize outcomes, assessment and institutional 
effectiveness as it grows into a nationally recognized 
comprehensive community college. Department Teams 
will assist in identifying Flagship Programs of Excellence.
Activities will be initiated to support the Northern Tier,
Community, and National initiatives, as credit 
enrollment reaches 7,000 students. The 
college’s emphasis on student learning will 
permeate the Northern Tier expansion.

During Phase II, from 2005 through 2008, LCCC 
will focus on reaching out to the local community. 

We will strengthen our partnership with Lehigh Career 
and Technical Institute (LCTI), whose facilities expansion
will allow additional shared resources related to our
Manufacturing Technology and other programs. The 
college will expand services, programs and partnerships in
Downtown Allentown, at the Donley Center and in relation
to the planned “Arts Campus” with organizations including
the Baum School of Art. At the Schnecksville campus, 
the college will expand by adding the Carbon Lehigh
Intermediate Building. Furthermore, LCCC, in partnership
with Federal, State, and Local agencies, will complete the
building of the Institute for Tactical Emergency Services
Training. Enrollment will continue to increase, peaking at
8,000 students by 2008. We plan to build an auditorium/
conference center, renovate the Learning Resources Center,
and construct a health care sciences wing onto the Science
Technology Building. As enrollment increases, so will the
size of the faculty and the scope of academic programs.
Assessment and student learning will be highlighted as 
the college prepares for a Middle States Self-Study and
undergoes a site visit.

I

FOCUS ON THE NORTHERN TIER

P h a s e     2 0 0 5 - 2 0 0 8II

FOCUS ON REACHING OUT TO THE

COMMUNITY
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From 2008 through 2011, the college will achieve its
vision of national prominence and academic excellence.

Our Flagship Programs of Excellence in developmental
education, career degrees, transfer studies, and continuing
education will serve as national leaders and will draw 
individuals from throughout the United States and beyond
to study best practices at LCCC. We will solidify LCCC 
as a leader in internationalizing the curriculum through 
our innovative contacts with business and industry 
throughout the world. There will be a move toward greater
regionalization of community college services, perhaps 
culminating in the creation of a “Lehigh Valley Community
College.” LCCC administrators, faculty, and staff will be
known throughout higher education, business, and industry
as the trend setters for excellence as a comprehensive 
community college.

A completely new Lehigh Carbon Community College 
will emerge in the next ten years. The best of the old,

including personalized service, will be combined with the
exciting technologies and opportunities at the leading edge 
of  higher education in the future. New forms of teaching and
learning will be created, practiced, and advanced at LCCC.
The college’s student learning theme will be an integral 
part of who we are and what we stand for. The college will
be regionally, nationally, and internationally recognized 
for Academic Excellence and innovative practices. The
Schnecksville campus will be completely transformed with
the addition of several new buildings. Programs will be
available at multiple locations across Lehigh, Carbon, and
Schuylkill counties. LCCC will be answering the call from
underserved and unserved regions to fulfill its mission by
providing high quality, accessible, and affordable education.

P h a s e     2 0 0 8 - 2 0 1 1III

FOCUS BEYOND THE LEHIGH VALLEY

REGION

P h a s e     2 0 1 1 - 2 0 1 3IV

FOCUS ON TRANSFORMATION



P h a s e 2004-2005 Focus on the Northern Tier

P h a s e 2005-2008 Focus on Reaching out to the Community

P h a s e 2008-2011 Focus Beyond the Lehigh Valley Region

P h a s e 2011-2013 Focus on Transformation

I
II

III
IV

F o
c u

s  
o n  S

t u
d e n t  

L e a r n
i n

g

2 0 2 0  V i s i o n  S t r a t e g i c  P l a n

S t r a t e g i c  C o m p o ne n t s
The college has identified eight Strategic Components of 
the 2020 Vision Strategic Plan. These are: Curricula and
Programs, Enrollment Management, Human Resources,
Partnerships, Technology, Equipment and Facilities, 
Funding and Finance, and Assessment. For each of the
themes of the 2020 Vision Strategic Plan, we will address 
the influence of these strategic components throughout 
the ten-year period of the plan.

S t ude n t  L e a r n i ng
Student Learning is the primary theme that will be the
bedrock of Lehigh Carbon Community College’s 2020 
Vision Strategic Plan. With that in mind, we will continually
assess the impact of Curricula and Programs, Enrollment
Management, Human Resources, Partnerships, Technology,
Equipment and Facilities, Funding and Finance, and
Assessment on improving student learning.
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Reaching Out to the Community
Beyond the Lehigh Valley Region
Transformation

Northern Tier
Beyond the Lehigh Valley Region
Transformation

Reaching Out to the Community
Northern Tier
Transformation
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Reaching Out to the Community
Northern Tier

S t r
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g i c
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h em
e : • Programs & Curricula

• Enrollment Management

• Human Resources

• Partnerships

• Technology

• Equipment & Facilities

• Funding & Finances

• Assessment

T he me s  t h r o u g h  t he  P h a s e s
While the 2020 Vision Strategic Plan has identified four
phase themes that will be emphasized during specific 
years of the plan (i.e. Phase I-The Northern Tier, 
Phase II-Reaching Out to the Community, Phase III-Beyond
the Lehigh Valley Region, and Phase IV-Transformation), 
the college will address the strategic components for each 
of these themes throughout the entire ten-year period. 

For instance, we will focus on The Northern Tier during
Phase I; however, we will continue to assess and address 
the Strategic Components as they relate to The Northern 
Tier through phases II to IV. We will focus Beyond the
Lehigh Valley Region during Phase III; however, we will 
be addressing the curricula, partnerships, and technology 
related issues associated with national programs during
Phases I, II, and IV as well.
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L e h i g h  C a r b o n  C o m m u n i t y  C o l l e g e
610.799.1575 / www.lccc.edu / Schnecksville / Allentown / Nesquehoning / Tamaqua

■ L C C C  M I S S I O N

Responding to the community with high-quality 
education through open access and affordability.

■ L C C C  V I S I O N  F O R
E X C E L L E N C E

National prominence and academic excellence 
as a comprehensive community college.

■ L C C C  C O L L E G E W I D E
G O A L S

E N R O L L M E N T : LCCC is committed to serving 
the residents of the greater Lehigh Valley region 
by providing high quality, affordable and 
accessible education.

R E T E N T I O N : LCCC is committed to improving 
the quality of student life and student learning.

A C A D E M I C E X C E L L E N C E : LCCC provides 
the highest quality education through its commitment
to academic standards, faculty professional 
development, and innovative course offerings.
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Appendix C  Revised Selected Topics Self-Study Participants – fall 
2006 to Present 
First Name Last Name Title/Rank Dept. 

Middle States Tri-Chairs: 
1. Christine  Bowditch Assistant Professor Social Science 
2. Barbara Kistler Professor Mathematics 
3. Rachel Plaksa Professor Business 

Steering Committee:                                                                                          
1. Christine Bowditch Assistant Professor Social Science 
2. Barbara Kistler Professor Mathematics 
3. Rachel  Plaksa Professor Business 
4. Terri Keefe Director of Community Services Workforce & Community 

Services 
5. Jack  Gasper Associate Professor Criminal Justice 
6. Diane Tallarita Assistant Professor Paralegal Studies 
7. Lisa Gerancher Director of Institutional 

Research & Effectiveness 
Academic & Student Services 

8. Virginia  Mihalik Professor Counseling 
9. Laura  Segatti Associate Professor Education 

10. Janet Seggern Professor Business 
11. Diana DiCosmo Associate Professor Learning Specialist 
12. Linda Mesics Director of Academic Grants Academic Services 
13. Peggy Heim Dean of Students Student Services 
14. Ned Schillow Professor Mathematics 
15. Dianne DeLong Dean – Prof. Accredit./Curric. Academic and Student Services 
16. Winona Schappell Professor Social Sciences 
17. Ceil Connelly-Weida Director of 

Planning/Assessment 
Academic and Student Services 

18. Nancy Becker VP for Academic & Student 
Affairs/Director of Nursing 

 

19. Brenda Frana Secretary Academic Services 
Standard 1 – Mission, Vision                                                               Liaison: Chris Bowditch 

Chair Terri Keefe Director of Community Svcs.  Workforce & Community 
Services 

2. Terry Blackman Student  
3. Carol  Bowen Corporate Relations/Training Contract Instruction–

Business/Ind. 
4. Margaret  Defrain Human Resources Asst. Human Resources 
5. Curvin Huber Assistant Professor Digital Multimedia & the Arts  
6. Robin Musselman Associate Professor Social Science 
7. Pauline Rowan Professor Student Services 
8. Mary 

Karen 
Shoff Associate Professor Nursing 

9. Walter Sweedo Professor Business 
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First Name Last Name Title/Rank Dept. 
10. David Voros Dean – Learning Resources/IT Academic and Student Affairs 
11. Jonathan  Sponsler Instructor English 
12. Jason  Malozzi Assistant Professor Mathematics 

Standard 2 – Planning, Resource Allocation, & Institutional Renewal             
Liaison: Barbara Kistler

Chair John Gasper Associate Professor Criminal Justice Admin. 
2. Patrick  Clarke Director of Auxiliary Services Finance and Operations 
3. Susan Logorda Associate Professor Accounting 
4. Maria Esposito Roberts Assoc. Dean/Instit. Advance. Community Relations and Publ. 
5. Susan Lindenmuth Financial Operations Asst. Finance and Operations 
6. George  Peters Associate Professor Health Information Technology 
7. James Roberts Director of Facilities Ops Operations and Maintenance 
8. Bethany  Zornek Assistant Professor World Languages 
9. Judith  Ehninger Assistant Professor Medical Assistant 

10. Barbara  Platt Community Srvcs Coordinator Workforce & Community 
Services 

11. Larry Clees Associate Dean of IT Information Systems 
12. Michelle Strein Assoc. Dean - Ed. Support Svcs. Academic and Student Affairs 
13. Marcey DiGiacomo Assistant Controller Finance and Operations 

Standard 3 – Institutional Resources                                          Liaison: Barbara Kistler 
Chair Diane Tallarita Assistant Professor Paralegal Studies 

2. James DePietro Professor Mechanical Technology 
3. Sandra Mosser Director of Enrollment Services Enrollment Services 
4. Dolores Newhard Administrative Assistant Academic and Student Affairs 
5. Larry Ross Vice President – Controller Finance and Operations 
6. Jodi Rowlands Instructor Criminal Justice Administration 
7. Ellen Sutjack Grants/Projects Analyst Grants and Special Projects 

Acct. 
8. Jason  Laubach Director of Annual 

Giving/Foundation 
Institutional Advancement 

9. Pam Cwitkowitz Benefits Manager Human Resources 
10. Marian  Snyder Director of Financial Aid Financial Aid 
11. Juanita Kaness Professor Nursing 
12. Richard  Paterick Assistant Professor Library 
13. Jennifer Myskowski Assistant Professor English 
14. Marsha Felsten Associate Dean Workforce & Community 

Services 
Standard 7 – Institutional Effectiveness                                    Liaison: Rachel Plaksa 
Chair Lisa Gerancher Director of Institutional 

Research and Effectiveness 
Academic and Student Affairs 

2. Ann Bieber VP for Workforce/Community Workforce & Community 
Services 

3. Guy Faylor Web Manager Institutional Advancement 
4. Myra Handwerk Academic Services Secretary Academic Services 
5. Erv Mease Dir. – Information Technology Information Systems 
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First Name Last Name Title/Rank Dept. 
6. Patricia Riola Professor Computer Science 
7. Diane Trainer Bursar Finance & Operations 
8. Elaine Trimble Student Services Assistant Enrollment Services 
9. Donna Williams Director of Human Resources Human Resources 

10. Fran Shellhammer Office Assistant - Admissions Admissions 
11. Mary Kovalchick Instructor Grant/Spec. Term Coordinator of Literacy - 

Donley 
12. Cheryl Fisher Site Suprv. - Carbon/Morgan Workforce  &Community 

Services 
13. Cynthia Levis Project Director Student Support Services-TRIO 
14. Jane Gilbert Assistant Director of Enrollment Enrollment 

Standard 12 General Education                                       Liaison: Chris Bowditch 
Chair Virginia Mihalik Professor  Student Services 

2. Mary Black Assistant Professor Student Services 
3. Charles Molano Assistant Professor World Languages 
4. Susan Fread Director of Academic Advising Student Services 
5. Francisco  Rivera Assistant Professor Educational Support Services 
6. Dianne Melnychuk Assistant Professor Library 
7. Carrie Myers Associate Professor English 
8. David Longenbach Associate Academic Dean Academic Services 
9. Theresa Cebulski-Field Instructor Nursing 

10. Michal Kubik Assistant Professor Biology 
11. Carol Smith Instructor Mathematics 
12. Creed Hyatt Assistant Professor Social Science 

Standard 14 – Student Learning Assessment                    Liaison: Rachel Plaksa 
Chair Laura Segatti Associate Professor Teacher Education 

2. Linda Kvamme Dir – Learning Comm./Fac. 
Dev. 

Academic and Student Affairs 

3. Jeanette Polizzi Associate Professor Educational Support Services 
4. Cindy Rifenburg Associate Professor Occupational Therapy 
5. Cynthia Terry Associate Professor Nursing 
6. Joyce Thompson Assistant Professor Computer Science 
7. Richard Warner Professor Business 
8. Brad Prutzman Associate Professor Physics/Chemistry 
9. Holly Morris Professor Biology 

10. Ruth Munilla Professor World Languages 
11. Julie  Labbiento Associate Professor Mathematics 
12. Beth Ritter-Guth Instructor English 
13. Kim Kortze Associate Academic Dean Academic Services 

Roadmap Task Force 
Chair Dianne DeLong Dean – Prof. Accredit./Curric. Academic and Student Affairs 

2. Janet  Seggern Professor Business 
3. Barbara Balas Professor Library 
4. Diana  DiCosmo Associate Professor Educational Support Services 
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First Name Last Name Title/Rank Dept. 
5. Ned  Schillow Professor Mathematics 
6. Winona  Schappell Professor Social Science 
7. Linda  Kelly Assistant Professor Educational Support Services 
8. Doug  Rigby Assistant Professor English 
9. Mary Rasley Professor Computer Science 

10. Ilona McGogney Assistant Professor Student Services 
11. Peggy  Heim Dean of Students Student Services 
12. Brenda Frana Title III Secretary Academic Services 

Focus Group A 
1. Kimberly Bruno Instructor Student Services 
2. Dana Burnside Assistant Professor Digital Media & the Arts 
3. Eileen Gaffney Assistant Professor Student Services 
4. Joanne Gerken Professor English 
5. Elizabeth Hummer Professor Student Services 
6. Rosemary Kradel Professor Mathematics 
7. Donna Kulik Assistant Professor Student Services 
8. Susan Miner Assistant Professor Computer Science 
9. Edward Troyan Professor Electronics Technology 

10. Sharon Dornhoff Assistant Professor Biology 
11. New Faculty  Accounting 
12. New Faculty  Occupational Therapy 

Focus Group B 
1. Wendy Barron Instructor Digital Media & the Arts 
2. John Callahan Associate Professor Reading 
3. Joseph Davis Instructor Teacher Education 
4. Timothy Gibbons Assistant Professor Hospitality Education 
5. John Hefner Assistant Professor Biotechnology/Chemistry 
6. Peter Karch Professor Biology 
7. Anthony Lepre Professor Mathematics 
8. Lori Madiara Assistant Professor Physical Therapy 
9. Michelle Mitchell Instructor Educational Support Services 

10. Melanie Turrano Associate Professor English 
11. Nancy Velazquez Instructor Educational Support Services 
12. New Faculty  Technology 
13. New Faculty  Science 

Focus Group C 
1. Ronald Blue Assistant Professor Social Science 
2. Eric DeAngelo Associate Professor Biology 
3. William DiGiacomo Professor English 
4. Teresa Heisey Assistant Professor Horticulture 
5. Jeffrey Herman Instructor Student Services 
6. Misty Kershner Instructor Nursing 
7. Karl Maehrer Assistant Professor Paralegal Studies 
8. Lisa Martini-Johnson Assistant Professor Veterinary Technician 
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First Name Last Name Title/Rank Dept. 
9. Michael Mutarelli Instructor HVAC 

10. Linda Novak Professor English 
11. James Walp Assistant Professor Aviation Science 
12. Christine Wargo Instructor Student Services 
13. Melanie Wursta Professor Early Childhood Education 
14. New Faculty (A)  Nursing 

Focus Group D 
1. Robert Blum Assistant Professor Biology 
2. Jenna Duke Assistant Professor Social Science 
3. Joseph Flaherty Instructor Physical Education 
4. Deborah Hock Professor Student Services 
5. Nils Hovik Professor Social Science 
6. Janet Kirkpatrick Instructor Nursing 
7. Kathleen Mayberry Associate Professor English 
8. Diane McDemus Professor Physics 
9. Christine Orban Instructor Student Services 

10. Evelyn Petrash Professor Physical Therapy 
11. Peter Weiksner Associate Professor Business 
12. Pamela Weldon Instructor Culinary Arts 
13. Jane Yagerhofer Instructor Library 
14. New Faculty (B)  Nursing 
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Appendix D  Original Comprehensive Self-Study Participants – spring 
and summer 2006 

First Name Last Name Title/Rank Dept. 
Middle States Tri-Chairs: 
 Christine  Bowditch Assistant Professor Social Sciences 
 Barbara Kistler Professor Mathematics 
 Rachel Plaksa Professor Business 

Standard 1 – Mission, Vision, Goals 
Chair Terri Keefe Director of Community Svcs.  Workforce and Community Svcs. 
 Terry Blackman Student  
 Carol  Bowen Secretary Workforce Development 
 Eric DeAngelo Associate Professor Biology 
 Margaret  Defrain Human Resources Asst. Human Resources 
 Curvin Huber Assistant Professor Digital Multimedia Communication 
 Robin Musselman Assistant Professor Social Sciences 
 Pauline Rowan Professor Counseling 
 MaryKaren Shoff Associate Professor Nursing 
 Walter Sweedo Professor Business 
 David Voros Dean–Learning Resources/IT Academics and Student Affairs 

Standard 2 – Planning, Resource Allocation, and Institutional Renewal 
Chair Susan Logorda Associate Professor Accounting 
 Brian Blenis Asst. Controller – Acct Finance 
 Patrick Clarke Director of Auxiliary Svcs. Duplicating and Graphics Cntr. 
 Maria Esposito Roberts Assoc. Dean/Instit. Advance. Community Relations and Publ. 
 John Gasper Associate Professor Criminal Justice Admin. 
 Susan Lindenmuth Financial Operations Asst. Finance and Operations 
 Clarence Myers Network Supervisor Information Systems 
 George  Peters Associate Professor Health Information Technology 
 James Roberts Director of Facilities Ops Operations and Maintenance 

Standard 3 – Institutional Resources 
Chair Diane Tallarita Assistant Professor Paralegal Studies 
 James DePietro Professor Mechanical Technology 
 Sandra Mosser Director of Enrollment Services Enrollment Services 
 Dolores Newhard Administrative Assistant Academic and Student Affairs 
 Larry Ross Vice President – Controller Finance and Operations 
 Jodi Rowlands Instructor Criminal Justice Administration 
 Ellen Sutjack Grants/Projects Analyst Grants and Special Projects Acct. 

Standard 4 – Leadership and Governance 
Chair Janet Seggern Professor Business 
 Barbara Haberen Secretary to the President Office of the President 
 Teresa Heisey Assistant Professor Biology 
 Karl  Maehrer Assistant Professor Paralegal Studies 
Standard 5 – Administration 
Chair Diana DiCosmo Associate Professor Learning Specialist 
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First Name Last Name Title/Rank Dept. 
 Dana  Burnside Assistant Professor Digital Media 
 Larry  Clees Associate Dean of IT Information Systems 
 Pamela Cwitkowitz Benefits Manager Human Resources 
 Nils Hovik Professor Social Sciences 

Standard 6 – Integrity 
Chair Linda Mesics Director of Academic Grants Academic Services 

 Nadine Hasenecz Dir. – Marketing & Publications Institutional Advancement 
 Creed Hyatt Instructor Social Sciences 
 Kim Kortze Associate Academic Dean Academic Services 
 Susan Moyer Academic Services Secretary Academic Services 
 Richard Paterick Assistant Professor Library 
 Douglas  Rigby Instructor English 
 Jennifer Scott Student  
 Jonathan Sponsler Instructor English 
 Donna Williams Director of Human Resources Human Resources 

Standard 7 – Institutional Effectiveness 
Chair Karen Kemmerer Assistant Controller-Services Finance 
 Ann Bieber VP for Workforce/Community Workforce and Community Svcs. 
 Ceil Connelly-Weida Director–Planning/Assessment Academic and Student Affairs 
 Guy Faylor Web Manager Institutional Advancement 
 Myra Handwerk Academic Services Secretary Academic Services 
 Erv Mease Dir. –Information Technology Information Systems 
 Patricia Riola Associate Professor Computer Science 
 Diane Trainer Bursar Finance 
 Elaine Trimble Student Services Assistant Enrollment Services 
 

Standard 8 – Student Admissions 

Chair Patricia Gardner Dir.–Prior Learning/Credential. Academic Services 
 Judith Ehninger Assistant Professor Medical Assistant 
 Elizabeth  Holloway Instructor World Languages 
 Juanita Kaness Professor Nursing 
 Mary Kovalchick Instructor Grant/Spec. Term Coordinator of Literacy 
 Rafael Limon-Vigoritto Associate Dean of Admissions Admissions 
 Ilona  McGogney Instructor Counseling 
 Elizabeth Ritter Admissions Assistant Admissions 
 Frances Shellhammer Office Assistant – Admissions Admissions 
 Marian Snyder Director of Financial Aid Academic and Student Affairs 
Standard 9 – Student Support Services 
Chair Suzy Welliver Director of Literacy-Donley Workforce and Community Svcs. 

 Jocelyn Beck Director of Athletics Student Services 
 Robert Blum Assistant Professor Biology 
 Martha Campano Director of Child Care Academic and Student Affairs 
 Gene Eden Director of Student Life Student Services 
 Eileen Gaffney Assistant Professor Counseling 
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First Name Last Name Title/Rank Dept. 
 James  Garraway Director of Career Services Student Services 
 Jane Yagerhofer Instructor Library 
 Peggy Heim Dean of Students Student Services 
 Neal Jones Student  
 Shelly Keck Super. – Student Tech. Support Information Systems 
 Linda Kelly Assistant Professor Learning Specialist 
 Michelle  Strein Assoc. Dean–Ed. Support Svcs. Academic and Student Affairs 
 Melanie Turrano Assistant Professor English 
Standard 10 – Faculty 

Chair Ned Schillow Professor Mathematics 
 Joanne Gerken Professor English 
 John Hefner Assistant Professor Biotechnology/Chemistry 
 Jim McCarty Dean Academic Services 
 Holly Morris Professor Biology 
 Brad Prutzman Associate Professor Physics/Chemistry 
 Beth Ritter-Guth Instructor English 
 Robyn Sell Academic Services Secretary Academic Services 
 John  Vlot Academic Advisor Student Services 

Standard 11 – Educational Offerings 
Chair Dianne DeLong Dean–Prof. Accredit./Curric. Academic and Student Affairs 
 Mary Black Instructor Counseling 
 Sharon  Dornhoff Assistant Professor Biology 
 Susan Fread Director of Academic Advising Student Services 
 Julie Labbiento Assistant Professor Mathematics 
 Dianne Melnychuk Assistant Professor Library 
 Mary Rasley Professor Computer Science 
Standard 12 – General Education (Distance Ed.) 
Chair Virginia Mihalik Professor Counseling 
 Beverly Benfer Director of Distance Learning 

& Instructional Tech 
Academic and Student Affairs 

 Theresa Cebulski-Field Instructor Nursing 
 Michael Kubik Assistant Professor Biology 
 David Longenbach Associate Academic Dean Academic Services 
 Jason  Malozzi Instructor Mathematics 
 Charles Molano Assistant Professor World Languages 
 Carrie  Myers Associate Professor English 
 Francisco Rivera Assistant Professor Counselor 
 Carol Smith Instructor Mathematics 

Standard 13 – Related Educational Activities 
Chair Winona Schappell Professor Social Sciences 
 Barbara Balas Professor Library 
 John  Callahan Associate Professor Reading 
 Marsha Felsten Associate Dean Workforce and Community Svcs. 
 Cheryl Fisher Site Sprvsr. – Carbon/Morgan Workforce and Community Svcs. 
 Timothy  Gibbons Assistant Professor Hospitality Education 
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First Name Last Name Title/Rank Dept. 
 Carol Kistler Prior Learning Secretary Academic Services 
 Cynthia Levis Project Director Student Support Svcs. – TRIO 
 Kathleen  Mayberry Associate Professor English 
 Ruth Munilla Professor World Languages 
 Barbara Platt Community Services Coord. Workforce and Community Svcs. 
 James Walp Assistant Professor Aviation Science 
 Jane Wilchak Site Supervisor – Donley Workforce and Community Svcs. 
Standard 14 – Student Learning Assessment 
Chair Laura Segatti Associate Professor Teacher Education 
 Ceil Connelly-Weida Director–Planning/Assessment Academic and Student Affairs 
 Linda Kvamme Dir–Learning Comm./Fac. Dev. Academic and Student Affairs 
 Linda Novak Professor English 
 Jeanette Polizzi Associate Professor Learning Specialist 
 Cindy Rifenburg Associate Professor Occupational Therapy 
 Cynthia Terry Associate Professor Nursing 
 Joyce Thompson Instructor Computer Science 
 Richard Warner Professor Business 
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Standard One:
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CHAPTER 1: 
STANDARD ONE:  MISSION AND GOALS 
The institution’s mission clearly defines its purpose within the context of higher education and 
indicates who the institution serves and what it intends to accomplish.  The institution’s stated 
goals, consistent with the aspirations and expectations of higher education, clearly specify how 
the institution will fulfill its mission. The mission and goals are developed and recognized by the 
institution with the participation of its members and its governing body and are utilized to 
develop and shape its programs and practices and to evaluate its effectiveness. 

Context 
Following the 1997 self-study and 1998 site visit, Lehigh Carbon Community College (LCCC) 
updated and revised its Mission, Beliefs, Goals and Guiding Principles.  During the summer of 
2000, the College faced the imminent challenges of decreasing enrollment and inadequate 
funding.  Donald Snyder began his Presidency in fall 2000.  With President Snyder’s leadership 
and broad consultation with the College community and constituencies, the Strategic Plan, 
Mission, and Goals were reviewed and revised.  The Mission was restated 1999-2000 and the 
Vision statement developed during 2002-2003.  Goals reflecting the comprehensive community 
college were identified as such in 2002-2003, and the present targeted goals identified.  2020 
Vision:  Student Learning Strategic Plan 2004-2013 was finalized in 2003. During the recent 
Middle States Self-Study process and at the suggestion of Middle States liaison, Linda Suskie, 
the College’s Value Statement was developed during 2006-2007.  The President further directed 
the linked planning, budgeting and assessment process which had been in place since 2001 to be 
realigned and further strengthened during 2006-2007.  The Vision, Mission and Goals have been 
published widely on the campus including the College Catalog and LCCC website.  Approved 
by the Board of Trustees in August 2007, the Value Statement has been published and will be 
effective fall 2008.  Results of planning and assessment activities are posted on the secure LCCC 
faculty/staff website pages with selective results shared in multiple forums.1  The Vision, 
Mission, Value Statement and Goals are currently stated: 

VISION FOR EXCELLENCE AT LCCC:  National prominence and academic 
excellence as a comprehensive community college. 

MISSION:  Responding to the community by providing affordable, accessible, and high 
quality education. 

                                                 
1 Fundamental Element:  Clearly defined mission and goals that (1) guide faculty, administration, staff and 
governing bodies in making decisions related to planning, resource allocation, program and curriculum 
development, and definition of program outcomes; (2) include support of scholarly and creative activity, at levels 
and of the kinds appropriate to the institution’s purposes and character; (3) are developed through collaborative 
participation by those who facilitate or are otherwise responsible for institutional improvement and developments; 
(4) are periodically evaluated and formally approved; (5) are publicized and widely known by the institution’s 
members; (6) mission and goals that relate to external as well as internal contexts and constituencies; (7) 
institutional goals that are consistent with mission; and (8) goals that focus on student learning, other outcomes and 
institutional improvement. 
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VALUE STATEMENT (Approved by LCCC Board of Trustees August 2007, effective 
fall 2008):  As a student-centered learning institution, Lehigh Carbon Community 
College values: 

• LEARNING - the development of foundational knowledge, critical thinking skills, and 
self-awareness, that advance intellectual, ethical, and social responsibility.  

• STUDENT DEVELOPMENT - best practices that engage and challenge students; foster 
individual growth, leadership and service; and intentionally support holistic development. 

• INSTRUCTIONAL EXCELLENCE - an environment of best practices that engages 
and challenges students, advances intellectual curiosity; fosters lifelong learning with 
quality teacher-student contact and use of current technology. 

• DIVERSITY - differences, open dialogue and increased understanding of diverse 
thoughts and experiences. 

• OPEN ACCESS - opportunity for students to pursue learning in an environment that 
supports identification and achievement of goals within their ability. 

• PARTNERSHIPS - relationships that provide innovative and entrepreneurial solutions 
to meet the demands of the community and region’s economic development and 
workforce needs. 

• EMPLOYEES  - contributions, capabilities, collegiality, teamwork  and professional 
development of our employees. 

• CONTINUOUS IMPROVEMENT - decision-making based on assessment, solid 
planning, and effective management of resources. 

GOALS:  The specific objectives of these goals change annually; however, the College’s 
emphasis on these four goals remains constant. 

• ENROLLMENT:  LCCC is committed to serving the residents of the Lehigh Valley 
region by providing high quality, affordable, and accessible education. 

• RETENTION:  LCCC is committed to improving student life and student learning. 
• ACADEMIC EXCELLENCE:  LCCC provides the highest quality education through 

its commitment to academic standards, faculty professional development and innovative 
course offerings.  

• PROFESSIONAL DEVELOPMENT: LCCC is committed to expand and support 
professional development activities for college employees.  
  

Introduction 
Each year, LCCC’s Executive and Leadership Teams have identified particular targets for each 
of the four Institutional Goals.  Focus on the goal targets has seen the number of full-time 
students double between fall 2000 and fall 2006, and part-time students increase by almost 80 
percent. LCCC has consistently exceeded the national average for retaining first-time, full-time 
students and introduced many programs that have enhanced the academic strength of the 
College. The Institution has expanded the opportunities for the professional development of the 
faculty and staff.   The College’s financial situation is slightly more stable than it was a decade 
ago, although the Institution now faces challenges associated with a new funding formula created 
by the state. LCCC’s long-term financial security continues to be a presidential priority.   
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The College’s attention to Enrollment, Retention, Academic Excellence, and Professional 
Development has served the Institution well. This chapter examines the College’s Mission and 
Goals, as currently formulated, and their influence guiding the process of planning, budgeting, 
assessment, and improvement necessary to achieve the LCCC Vision for Excellence outlined in 
the 2003 Strategic Plan, 2020 Vision:  Student Learning Strategic Plan 2004-2013.  

Mission 
LCCC has demonstrated it holds to the guiding principles of the Mission “responding to the 
community by providing affordable, accessible, and high-quality education.”  The 
community’s needs serve as the touchstone for the development of the College’s transfer, career, 
developmental and remedial education programs, as well as the programs in lifelong learning and 
workforce development.  To meet the needs of LCCC’s sponsoring school districts; the College 
has expanded its dual enrollment program, created a Middle College for Lehigh Career and 
Technical Institute students, and, most recently, created the PA Academy for Arts, Sciences, and 
Advanced Technologies.  

The cost of many colleges has moved beyond the reach of working-class and middle-class 
families, and students increasingly have turned to LCCC as an affordable way to attain credits 
toward a four-year degree.  LCCC has responded by enhancing the students’ college experience. 
The College has expanded its extracurricular activities and student-life programs and improved 
educational support services. To facilitate the transfer of LCCC’s students into four-year 
programs, articulation agreements have been developed with many colleges and universities.  
Partnerships with Temple University, Albright College, Kutztown University and Bloomsburg 
University allow students to complete baccalaureate degrees at LCCC.  The Honors Scholars 
Program, which enhances the academic experience for talented and motivated students and 
prepares them for transfer to highly-selective colleges and universities, has also been developed. 

LCCC has been equally responsive to the needs of students preparing for direct entry into the 
labor market. The College’s programs in the Applied Sciences continually adjust to reflect 
regional employment opportunities.  Assuring this, membership in program Advisory 
Committees includes employers, professionals, guidance counselors, and alumni among others.2  
For example:    

• LCCC’s Teacher Education program recently secured two multi-year grants to meet 
the urgent regional need for paraeducators who serve school-age children with high-
incidence disabilities and early childhood/early intervention paraprofessionals who 
serve infants, toddlers, and preschool children with disabilities or developmental 
delays. 

• The specialized credit diploma in Medical Billing is another example of the 
Institution’s efforts to meet identified community needs, as are LCCC’s Computer 
Specialist programs and various technology degrees.  

• Placement Reports for the classes of 2004, 2005 and 2006 have indicated 97%, 95% 
and 97% respectively of all graduates were either employed or continuing their 

                                                 
2 Fundamental Element:  Mission and goals that relate to external as well as internal contexts and constituencies.   



LCCC MSCHE Self-Study Report November 2007                                     

Page 56 of 138 

education.  Also notable is that the majority of AAS degree (career program) 
graduates become employed in a field related to their studies.  From the 
aforementioned classes, 86%, 89% and 84% respectively reported employment in a 
field related to their academic program at LCCC.3 

Additionally, the College offers an array of credit and noncredit coursework for students 
requiring adult basic education, English language acquisition, General Education Development 
(GED), skill development or academic remediation.  For example: 

• Basic skills credit coursework, MAT 098 was developed and MAT 099 was 
designed to support students unable to meet the minimum requirements for MAT100, 
a beginning algebra developmental mathematics course.   

• Low income, academically unprepared, and first-generation college students 
receive assistance, counseling and/or remediation through ACT 101 (STEP) and 
TRIO/Student Support Services Programs.   

• A sequence of noncredit and credit English as a Second Language (ESL) courses 
enables non-native speakers of English to pursue coursework based on student 
proficiency level and progress along a seamless pathway culminating in college 
credit courses. 

• LCCC’s current efforts to gain certification from the National Association for 
Developmental Education further demonstrates the College’s commitment to 
respond to the basic educational needs of the community.      

The College is similarly responsive to area employers.  For instance:  

• LCCC has developed customized employee training workshops at the requests of 
firms in several industries: healthcare, logistics and transportation, metals, plastics 
and chemicals.   

• The College has also provided workplace courses for local hotel and conference 
center English language learner personnel.  

All of the Institution’s programs, collegewide, explicitly respond to the needs of the community. 

Beyond responsiveness, the College also strives to make education affordable.  LCCC’s tuition 
is the lowest among all accredited colleges and universities in Lehigh, Carbon, and Schuylkill 
Counties.  The Cougar Payment Plan allows students to pay in monthly, interest-free 
installments.  

In line with the Institution’s Mission, education at LCCC is accessible,  as it is open to any 
resident of Pennsylvania “without reference to prior educational achievements” (Pennsylvania 
Code §35.29a) and within easy commuting distance for sponsoring school district residents.  
Currently, a range of degree programs and courses is offered at the Main Campus 
(Schnecksville), the Donley Center (Allentown), the Carbon Center (Nesquehoning), and the 
Morgan Center (Tamaqua); special programs and courses are available at the Airport Center 
(Lehigh Valley International Airport, Allentown), the Baum School of Art (Allentown), and the 

                                                 
3 Source:  Career Services Placement Reports 2004, 2005, 2006 
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Cedar Eatery (Allentown). Dual Enrollment courses allow secondary students participation in 
credit courses while remaining at their high schools.  LCCC provides support services at all of its 
centers. Day and evening classes are scheduled to accommodate student obligations such as 
family and employment.  The College has dramatically expanded the distance learning program, 
creating a Virtual College, through which a full range of credit and noncredit classes are offered 
online, increasing accessibility for the College’s constituents and beyond.   At present, required 
course work for degrees, certificate, and specialized credit diplomas can be completed online.  

The final component of the Mission, high-quality education, is demonstrated through the 
faculty qualification and credentialing process; commitment to best practices in teaching and 
learning; student development and educational support services; use of appropriate instructional 
technologies; and professional/personal development and student enrichment programming. In 
addition to the Pennsylvania Department of Education approval and Middle States Accreditation, 
the College has at least thirteen academic areas which undergo the further scrutiny of an industry 
accreditation.  Students have consistently performed at or above national norms on standardized, 
credentialing examinations. Internally, the Dean of Professional Accreditation and Curriculum 
provides oversight of the quintennial academic reviews for all programs and courses.4 

Analysis and Discussion 
In May 2006, Linda Suskie, Executive Associate Director and LCCC’s Middle States liaison, 
visited the College’s campus. During her meeting with the President and the Board of Trustees, 
Ms. Suskie observed, “the college Mission and Goals must:  guide… [the college] in making 
decisions; be used to develop and shape programs and practices; evaluate the college’s 
effectiveness; and  relate to external as well as internal contexts and constituencies.” As a result 
of the Middle States Self-Study and Assessment Council activity, a cross functional sub-
committee of the Assessment Council was formed.  The Assessment Council Sub-committee 
met, considered and discussed the recommendations of the College’s Middle States Self Study, 
faculty focus group and administrative responses.  It was determined LCCC’s Mission and 
Vision met the Institution’s understanding of the appropriate scope and purposes of a 
comprehensive community college.  However, the Mission statement may provide only limited 
guidance in making decisions such as planning, resource allocation, programs and practices. 
Acknowledging this limitation, the Assessment Council Sub-committee initiated collegewide 
discussions of the College’s institutional values. Through the Value Statement that came out of 
this process, LCCC articulates the distinctive qualities, identifies the major aspirations, and 
clarifies the terms used in the College’s Mission.  Approved by the Board of Trustees, LCCC’s 
Value Statement will be effective fall 2008 and published in the 2008-2009 Catalog.5 

                                                 
4Fundamental Element:  Clearly defined mission and goals that (1) relate to external as well as internal contexts and 
constituencies and (2) goals that focus on student learning, other outcomes and institutional improvement. 
5 Fundamental Element:   Clearly defined mission and goals that [through the implementation of the Value 
Statement will further] guide faculty, administration, staff and governing bodies in making decisions related to 
planning, resource allocation, program and curriculum development, and definition of program outcomes. 
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Goals 
As a result of his consultation with campus focus groups, following his appointment in fall 2000, 
President Snyder initially identified the goal categories of Enrollment, Retention, and 
Academic Excellence. The goal of Professional Development was added in 2004-2005, further 
demonstrating the importance the Institution places on scholarly and creative activity6.  Since 
then, the Executive and Leadership Teams, the Strategic Planning Committee of the Board of 
Trustees and the Board of Trustees have reviewed and approved specific, annual Institutional 
Goals for each of the goal categories. The College’s Institutional Goals explicitly guide its 
processes of planning, budgeting, assessment, and improvement. The College’s 23 Planning 
Teams identify Team Goals that, using conclusions drawn from assessment, are aligned with and 
advance the next fiscal year’s Institutional Goals.  Planning Team Goals are developed in 
conjunction with budgets and assessment plans.  Planning Team Supervisors review the Goals 
and results providing feedback using the locally developed Institutional Strategic Plan Comment 
Sheet.  Once supervisor review of Goals and budget is complete, the annotated budget is 
forwarded to the Executive Team for review and approval.  Goals are aligned to the Institutional 
Plan within TracDat, a planning and assessment software package.7  

Examples of 2006-2007 Goals and results include:   

• ENROLLMENT:  Increase collegewide credit student and credit hour enrollment, in 
accordance with the College’s Enrollment Management Plan with focused emphasis on 
increasing the growth of full-time students. 

o INSTITUTIONAL:  In fall 2006, LCCC’s full-time credit enrollment (2,679) 
increased 3.5%, not quite reaching the goal of 2,733, and part-time credit enrollment 
(4,397) increased by 10.6%, reaching the goal of 4,392.  Overall for fall 2006, credit 
enrollment increased 7.8%. 

o PLANNING TEAM:  Business, Hospitality and Sport Management – Goal: 
Increase total enrollment in team programs by 5% (headcount) and 6% (credit hours), 
with the following program subgoals (headcount): Hospitality Management (HMN)  
5%, Sport Management (SPM) 5%.  Result:  Overall program headcount increased 
2.6% and credit hour increased 4.6%.  Specifically, Culinary headcount decreased 
3.8% and Sports Management headcount increased 26.3% 

• RETENTION:  LCCC’s first-time, full-time retention rate for fall 2006 student cohort will 
be at or above the national average, or increase from prior year, by two percentage points, 
whichever is higher. 

o INSTITUTIONAL:  The LCCC first-time, full-time retention rate from fall 2005 to 
fall 2006 was 56% which is well above the national average of 51.6%. 

                                                 
6 Fundamental Element:  Clearly defined mission and goals that include support of scholarly and creative activity, at 
levels and of the kinds appropriate to the institution’s purposes and character. 
7 Fundamental Element:  Clearly defined mission and goals that (1) are developed through collaborative 
participation by those who facilitate or are otherwise responsible for institutional improvement and development; (2) 
are periodically evaluated and formally approved; (3) are publicized and widely known by the institution’s 
members. 
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o PLANNING TEAM:  Academic Services, Grants Development – Goal:  Develop 
and submit grant proposals to external funding sources for projects that will increase 
retention.  Results:  3 grants approved - $81,000; 2 grants denied - $60,576; 3 grants 
pending - $676,232; and 3 grants were in development.  Faculty and staff from the 
following areas were involved in grant development, reflecting diversity in grant 
projects and in external funding sources: Library, Humanities/ESL, Teacher 
Education, Technology - HVAC, Nursing, Student Life, Learning Communities and 
Faculty Development, Computer Science, Mathematics, and Educational Support 
Services. 

 

• ACADEMIC EXCELLENCE: Assess, document and identify improvements in 
institutional effectiveness and student learning through evidence of national recognition, 
innovation, best practices and  customer service. 

o INSTITUTIONAL:  Socio-Economic Impact Study  A recent study by CCbenefits 
Inc. illustrates the many ways that the college benefits the region and even the state. 
The study stresses LCCC’s integral role in the community and its positive socio-
economic impact. 

• LCCC employed 264 full-time and 1,218 part-time faculty and staff during 
fiscal year 2005-2006,with an annual payroll of $23.3 million. 

• LCCC had an operating budget of $42.1 million, of which $28.6 million (or 
68%) was spent in the local region. 

• Approximately 31% of LCCC’s student body came from outside the region. 
It is estimated that these students spent approximately $12.9 million while in 
attendance. 

• LCCC activities in the workforce contribute $148.4 million in earnings and 
$63.9 million in property income (i.e., dividends, interest, and rent) to the 
regional economy each year. 

• The LCCC service area economy owes roughly $212.3 million of its current 
income to the annual operations of LCCC and the cumulative effects of its 
past students. 

o PLANNING TEAM – Educational Support Services – Goal:  Assess 
documents and identify improvements in ESS student learning. Selected Result:  
Tutoring - Reading lab usage has increased (74%) due to incorporation of peer 
tutoring in study skills.  Overall, ESS usage increased 28% for Educational 
Support Services in tutoring.  In spring 2007, prescriptive tutoring was 
implemented in the math lab.  Prescriptive tutoring is a one-to-one session with a 
math tutor with an instructor's prescription of the specific math skill(s) which need 
to be addressed.   This helped the tutor to concentrate on the math skill(s) most in 
need of clarification (deficient) and also supported the student in getting the 
immediate help needed instead of waiting until he/she was at the risk of failure 
(previous condition in receiving one-to-one in the math lab).  

o PLANNING TEAM:  Health Care Sciences – Goal:  All HCS programs' 
students who have graduated in May 2006 will meet or exceed the national pass 
rate on licensing/professional exams.  Results:  All HCS programs' students have 
exceeded the national pass rate on their respective licensing/professional exams.  
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HCS programs' students (May 2006 graduates; August 2005 PN graduates) pass 
rates on professional examinations are as follows (LCCC pass rate/National pass 
rate):  
• Associate Degree Nursing (ADN) 98%/National 88%;  
• Practical Nursing (PN) 100%/National 88%;  
• Physical Therapy Assistant (PTA) 100%/National 71%;  
• Medical Assistant (MA) 80%/National 70%;  
• Occupational Therapy Assistant (OTA )100%/National 92%; and  
• Health Information Technology (HIT) 100%/National 71%.   

NOTE:  Data from 2005 is being used to reflect the PN programs' student pass 
rates on professional examinations since the 2006 PN graduates' pass rates will 
not be available until late spring 2007 or fall 2007. 

o PLANNING TEAM:  Operations and Maintenance – Goal:  To assure the 
institution uses the latest technologies available to maintain college systems with 
available resources (e.g. budget).  Results:  The Master Facilities Plan for 
buildings and grounds was updated during 2006-2007.   

• PROFESSIONAL DEVELOPMENT:  Assess, analyze, expand, and support professional 
development programs for College employees. 

o INSTITUTIONAL:  A specific budget line was established during the 2004-2005 
fiscal year with available funds for professional development activities.  During 
2006-2007, ~$112,660 of this budget, departmental and grant budgets was 
allocated to and utilized by College faculty and staff taking advantage of 
professional development opportunities.  This amount spent does not include in-
kind trainings, or in-house trainings led by subject matter experts.  Examples of in-
house professional development programs include:  Leadership Edge; nationally 
known, Dr. Michael Middaugh, Assistant Vice President of Institutional Research 
and Planning, University of Delaware and co-author of “Instituting Higher 
Education Planning and Assessment:  A Practical Guide,” discussed “Planning 
and Assessment:  Accountability in Colleges and Universities;” and Elizabeth 
Barkley, Ph. D., faculty member at Foothill College, CA, co-author of 
“Collaborative Learning Techniques: A Handbook for College Faculty,” a 
National Carnegie Scholar, presented “Collaborative Learning Techniques.”    

o Additionally, Human Resources acknowledged in LCCC’s 2006-2007 Profiles in 
Excellence 10 faculty promotions; 30 awards, designations, degrees and 
achievements for 16 faculty and staff; 4 external grant recipients; 32 presentations 
(national, regional and local levels) and publications for 14 faculty and staff with 
topics ranging from  Latino generation literature-based writing, grant writing, 
wireless security in the classroom, rhetorical bridges, gaming, blogging in English, 
learning community collaboration and promoting K-12 success through family 
literacy. 

During 2006-2007, the President directed the revision of the existing planning cycle to include 
three years of planning, budgeting, and assessment activities to further coordinate the process 
and more closely aligning it with the cycle of the funding school districts. The Institution’s 
Vision and Mission underwent review during 2006-2007.  The review process resulted in the 
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development of the Value Statement.   The Vision, Mission and Value Statement will undergo 
review by the Strategic Planning Committee of the Board of Trustees no less frequently than 
every three years, the next review occurring in 2010.8 

As subsequent chapters explain in detail, team budget requests and assessment plans are 
explicitly linked to Team Goals. This process, therefore, represents a recursive loop of planning, 
budgeting, assessment, and improvement.  

Analysis and Discussion 
The Institution has made great strides since the Periodic Review Report.  The Vision, Mission 
and Goals have been reviewed, revised and integrated.  The Value Statement was developed to 
provide additional clarity in the Institution’s decision making process.  LCCC’s Institutional 
Mission is reflected in the College’s Goals of Enrollment, Retention, Academic Excellence and 
Professional Development.  The Vision, Mission and Goals are publicized in the College 
Catalog and website and are well known by the Institution’s members.9   

The Strategic Plan, 2020 Vision:  Student Learning Strategic Plan 2004-2013, defines Academic 
Excellence as a “commitment to academic standards, faculty professional development, and 
innovative course offerings.” The measures LCCC has used for Academic Excellence include 
student success outcomes such as:  increases in graduation rates, students’ satisfaction with their 
college experience, and opportunities for service learning or civic engagement. Through 
Academic Excellence, the Institution supports various accreditation and certification 
opportunities, which demonstrate student learning of key program outcomes.  The assessment of 
student learning through the assessment process and Academic Program Review also serve to 
demonstrate the Institutional focus on student learning.10   

During the October 2002 faculty meeting, the faculty was asked to share markers of excellence 
which were relevant to their programs.  Among the markers identified were:  (1) transfer to 
bachelor programs, articulation agreements, acceptance of courses “as is,” transferability; (2) 
satisfaction/feedback (employer, student, graduate); (3) national exam pass rate, industry 
certification, national recognition, first-time pass rate; (4) job placement, advancement, industry 
demands, internship, post-graduation employment retention; (5) accreditation, approval, 
certification, certification as training site; (6) increase in graduation rates, graduation, high 
completion rate; (7) retention and success in next level courses (persistence).  While the 
discussion was beneficial, it has been several years since the conversation occurred.  The Middle 
States Steering Committee began an online discussion of academic excellence that was open to 
the whole college community, with additional discussions in the 2007-2008 academic year, a 
more universal and operational definition of academic excellence will be developed. 

2020 Vision: Student Learning Strategic Plan 2004-2013, identifies student learning as the focus 
for College efforts through 2013. That document specifies eight strategic components of the 
plan: Curricula and Programs, Enrollment Management, Human Resources, Partnerships, 

                                                 
8 Fundamental Element:  Clearly defined mission and goals that are periodically evaluated and formally approved.   
9 Fundamental Element:  Clearly defined mission and goals that are publicized and widely known by the institution’s 
members. 
10 Fundamental Element:  Clearly defined mission and goals that focus on student learning… 
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Technology, Equipment and Facilities, Funding and Finances, and Assessment.  The Strategic 
Plan describes some of the actions that will be necessary for each of these components if LCCC 
is to realize its Vision of Excellence.  

LCCC has tied the process of planning, budgeting, assessment, and improvement to the four 
Institutional Goals.    

 

Table 1.1 2020 Vision:  Student Learning Strategic Plan 2004-2013Strategic 
Component Alignment with Institutional Goals 

2020 Vision:  Student Learning Strategic Plan 2004-2013Strategic 
Components Alignment with Institutional Goals Institutional Goals 

2006-2007 2007-2008 and 2008-2009 

Enrollment Curricula and Programs 
Enrollment Management 

Curricula and Programs 
Enrollment Management 
Partnerships 
Funding and Finance 

Retention Enrollment Management 
Partnerships 

Enrollment Management  
Human Resources 

Academic Excellence 
institutional effectiveness 

Assessment 
Partnerships 
Funding and Finance 
Technology* 
Equipment and Facilities* 

Assessment 
Partnerships  
 
Technology* 
Equipment and Facilities* 

Professional Development Human Resources Human Resources 

*It should be noted there are separate, integrated Facility and Technology Plans which were developed or revised during 2006-2007. 

 The linkages of mission, vision, and strategic plan components with institutional goals, while 
present, have not been as apparent as they might have been.  Self-Study discussions noted the 
importance of clear relationships (linkage) in providing guidance in planning, assessment, 
budgeting, and Institutional decision making. 

In a parallel activity during spring 2007, recognizing achievement of the principal benchmarks 
outlined in 2020 Vision:  Student Learning Strategic Plan 2004-2013, the President outlined the 
framework for the 2009-2014 Strategic Plan.  Targeted for implementation fall 2009, the plan 
will consider the valuable work which has been accomplished by the Self-Study; assure a direct 
linkage and guidance between Institutional Mission, Values and Goals and the plan itself; and 
further serve as a guide in program and curricular development and their outcomes.  With a 
theme of Transformation: Strategic Plan 2009-2014, the Strategic Planning Steering Committee 
will work to assure campus-wide collaboration and constituent representation in the Strategic 
Planning document recommended to the President.11  

                                                 
11 Fundamental Element:  Clearly defined mission and goals that (1) guide faculty, administration, staff and 
governing bodies in making decisions related to planning, resource allocation, program and curriculum 
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Strengths 
• The Institution effectively demonstrates the Fundamental Elements;  
• The Value Statement that articulates LCCC’s distinctive qualities, identifies the College’s 

major aspirations, and clarifies the terms used in the Mission statement was developed 
during 2006-2007 and is indicative of the campus-wide collaboration which occurs; 

• The College is responsive to the educational needs of the community, in accordance with 
its Mission; 

• The Strategic Plan, 2020 Vision:  Student Learning Strategic Plan 2004-2013, outlines a 
plan to achieve LCCC’s Mission; 

• The Institution supports scholarly and creative activity; 
• There is a process in place for aligning department/division-level planning, budgeting, 

and assessment with Institutional Goals. 

Recommendations 
• Convene a broadly representative task force to discuss and clarify the concept of 

Academic Excellence, as it applies to student learning; 

• Develop Transformation:  Strategic Plan 2009-2014, with goals expressed in terms of 
outcomes, assuring the document emerges from LCCC’s Vision, Mission and Values and 
provides concrete steps toward institutional improvement.  

Supporting Documentation 
• 2006-2007 Planning Team and Institutional Goal Alignment Report; 
• Annual Cycle of Planning, Budget, and Assessment Activities—2007-2008; 
• Charter – Board of Trustees Committees – Strategic Planning Committee 
• College Catalog for 2006-2007; 
• Economic Contribution of Lehigh Carbon Community College, Analysis of Investment 

Effectiveness and Economic Growth; 
• Faculty Meeting Notes, October 2002;  
• Fall 2006 Factbook; 
• Institutional Assessment 2005-2006 Results; 
• Institutional Strategic Goals for 2005-2006, 2006-2007, 2007-2008; 
• Institutional Strategic Plan: 2020 Vision:  Student Learning Strategic Plan 2004-2013; 
• Pennsylvania Code §35.29a;  
• President’s Goals for 2006-2007; 2007-2008. 

                                                                                                                                                             
development, and definition of program outcomes; (2) are developed through collaborative participation by those 
who facilitate or are otherwise responsible for institutional improvement and developments; (3) and are periodically 
evaluated and formally approved. 



 

 

 



Chapter 2:
Standard Two:

Planning, Resource Allocation and 
Institutional Renewal
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CHAPTER 2: 
STANDARD 2:  PLANNING, RESOURCE ALLOCATION, AND 
INSTITUTIONAL RENEWAL 
An institution conducts ongoing planning and resource allocation based on its mission and 
goals, develops objectives to achieve them, and utilizes the results of its assessment activities for 
institutional renewal. Implementation and subsequent evaluation of the success of the strategic 
plan and resource allocation support the development and change necessary to improve and to 
maintain institutional quality. 

Introduction 
LCCC has devoted considerable time and energy to the process of planning, budgeting, 
assessment, and continuous improvement since the 1998 Middle States Site visit.  The College 
prepared a comprehensive, four-phase, strategic plan for the years 2004-2013, 2020 Vision:  
Student Learning Strategic Plan 2004-2013.  President Snyder developed the plan with broad 
input from the College community, including two retreats with administrators, staff members, 
and faculty coordinators. The Executive Team worked with the recommendations that emerged 
from those discussions and submitted the document to the Strategic Planning Committee of the 
Board of Trustees with a further presentation to the Board of Trustees in 2003.  During that same 
time and through 2007, with broad collegewide participation, the College’s Vision, Mission, and 
Goals have been reviewed and revised; and the Value Statement created, assuring alignment and 
providing guidance in decision making and resource allocation.  In the future, the Vision, 
Mission and Value Statement will undergo review by the Strategic Planning Committee of the 
Board of Trustees no less frequently than every three years, the next review occurring in 2010. 12  

More recently, the President, with the Vice President of Academic and Student Affairs, Vice 
President of Finance, Associate Dean of Institutional Research and Planning, and Assistant 
Controller, directed the 2006-2007 revision of the existing planning cycle to include three years 
of the linked planning, budgeting, and assessment activities, further coordinating the process and 
more closely aligning it with the cycle of the funding school districts.  In addition, the College 
Capital Plan, Facility Master Plan, and Enrollment Management Plan were updated; and the 
Technology Capital Plan was developed.  The Virtual College Plan was also developed for the 
expansion of Distance Learning. 13 

                                                 
12 Fundamental Element:  (1) Goals and objectives or strategies, both institution-wide and for individual units that 
are clearly stated, reflect conclusions drawn from assessment results, are linked to mission and goal achievement, 
and are used for planning and resource allocation at the institutional and unit levels; (2) planning and improvement 
processes that are clearly communicated, provide for constituent participation, and incorporate the use of assessment 
results; (3) well defined decision-making processes and authority that facilitates planning and renewal; and (4) 
periodic assessment of the effectiveness of planning, resource allocation and institutional renewal processes. 
13 Fundamental Element:  (1) Planning and improvement processes that are clearly communicated, provide for 
constituent participation, and incorporate the use of assessment results; (2) well defined decision-making processes 
and authority that facilitates planning and renewal; and (3) periodic assessment of the effectiveness of planning, 
resource allocation and institutional renewal processes.  Optional Evidence:  (1) Evidence that planning processes 
are continuous and systematic; (2) review of resource allocation procedures and their relationship to planning, 
mission, goals and objectives; and (3) evidence of quality improvement activities. 
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As previously stated in Chapter 1, the President outlined the 2009-2014 Strategic Plan 
framework as the principal benchmarks outlined in 2020 Vision:  Student Learning Strategic 
Plan 2004-2013 had been achieved.  It is expected the plan will be implemented in fall 2009; 
will consider the valuable work, which has been accomplished by LCCC’s Middle States Self-
Study; assure a direct linkage and guidance between the Institutional Mission, Value Statement, 
Goals and the plan itself; and further serve as a guide in program and curricular development and 
outcomes.  With a theme of Transformation, the Strategic Planning Steering Committee will 
work to assure campus-wide collaboration and constituent representation in the Strategic 
Planning document recommended to the President. 14  

Through a 2004 Title III grant award, Strengthening Institutions, the College hired a full-time 
Director of Planning and Assessment.  With the additional focus, the collegewide community has 
developed a deeper understanding of the institution-wide, integrated process of planning, 
budgeting, assessment, and improvement. The process involves 23 Planning Teams, representing 
all the College’s academic and administrative divisions. The Planning Teams link budget 
requests to their plans, and identify methods and criteria for assessing the achievement of their 
Goals.  Teams use the data from assessment to inform their planning and budgeting activities.  
Planning Team Supervisors review the plans and their alignment, providing feedback using the 
locally developed Institutional Strategic Plan Comment Sheet.  Once supervisor review is 
complete, the annotated budget is forwarded to the Executive Team for review and approval.  
Institutional improvement is expected as the final piece of this ongoing cycle.  Results of 
planning and assessment activities, including 2006-2007 Planning Team and Institutional Goal 
Alignment, are posted on the secure LCCC faculty/staff website pages with selective results 
shared in multiple forums.15 

LCCC has in place a process that aligns individual Planning Team Goals to the College’s 
Institutional Goals.  Chapter 2 will examine the existing planning processes and ask, “Do the 
College’s processes ensure the thoughtful, considered use of its resources in achieving current 
and future goals, and provide for institutional renewal?”   Subsequent chapters focus on 
budgeting (Chapter 3), assessment and improvement (Chapters 4 and 6).  

Developing the Process  
In addition to the full-time Director of Planning and Assessment, the 2004 Title III grant award, 
Strengthening Institutions, allowed the College to hire a Project Secretary. In collaboration with 

                                                 
14 Fundamental Element:  (1) Planning and improvement processes that are clearly communicated, provide for 
constituent participation, and incorporate the use of assessment results; (2) well defined decision-making processes 
and authority that facilitates planning and renewal; and (3) periodic assessment of the effectiveness of planning, 
resource allocation and institutional renewal processes.  Optional Evidence:  Evidence of renewal strategies, 
rationales for changes made, and anticipated impact. 
15 Fundamental Element:  (1) Goals and objectives or strategies, both institution-wide and for individual units that 
are clearly stated, reflect conclusions drawn from assessment results, are linked to mission and goal achievement, 
and are used for planning and resource allocation at the institutional and unit levels; (2) planning and improvement 
processes that are clearly communicated, provide for constituent participation, and incorporate the use of assessment 
results; (3) well defined decision-making processes and authority that facilitates planning and renewal; (4) the 
assignment of responsibility for improvements and assurance of accountability; and (5) a record of institutional and 
unit improvement efforts and their results. 
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the Office of Institutional Research, the grant has permitted the ongoing work of developing a 
continuous, systematic, data-driven planning and assessment process that has transformed 
procedures at LCCC.16 The College has offered a series of professional development activities, 
outside speakers, and faculty workshops to emphasize the importance of planning and 
assessment and reinforce the deeper integration of those processes in the Institution’s culture.  

Dr. James O. Nichols and Ms. Karen Nichols conducted a day-long, collegewide program, 
“Improving Student Learning and Support Services Through Assessment,” during the fall 2005 
Development Day.  The program discussed in a workshop format the assessment process and the 
five-column model, which the College has since adopted. During the debriefing session, the 
Nichols offered suggestions to improve LCCC’s processes. One specific recommendation was to 
create a distinct process to assess student learning outcomes separately from the assessment of 
strategic goals.  The suggestion was implemented during spring 2006. 

In fall 2006, Dr. Michael Middaugh, Assistant Vice President for Institutional Research and 
Planning, University of Delaware, and past president for the Association for Institutional 
Research and the Society for College and University Planners, spoke with selected faculty and 
administrators (Middle States Self Study Task Force participants) on “Planning and Assessment:  
Accountability in Colleges and Universities.”  His presentation refined LCCC’s understanding of 
strategic goals and measurable objectives (see Chapter 1).  

The Office of Planning, Assessment and Institutional Research in conjunction with the Finance 
Office facilitates the work of the 23 Planning Teams, which represent each division/department 
of the College. Planning Teams are responsible for developing specific Team Goals aligned with 
the Institutional Goals identified by the Executive and Leadership Teams. Planning Teams also 
specify the assessment of goal achievement. The Associate Dean of Institutional Research and 
Planning provides the data Teams use to develop goals and to assess the attainment of those 
goals. Those data include reports generated internally, such as surveys (graduating student and 
recent graduate), Facts and Figures, enrollment and retention statistics, and external data from 
environmental scans, County Data books, the National Community College Benchmark Project, 
the Community College Survey of Student Engagement, Economic Contribution of Lehigh 
Carbon Community College – Analysis of Investment Effectiveness and Economic Growth and 
other studies.17 

Goals and assessment activities are entered into TracDat, an assessment management software 
package purchased with Title III grant money. TracDat reports allow Supervisors to review 
Team Goals and monitor progress toward goal achievement. TracDat also reports an integrated 
Institutional Plan which facilitates goal comparison across Planning Teams as well as between 
Planning Teams and the College. This process fosters accountability and improvement within the 
Institution.  

Institutional assessment is additionally supported through the activities of the Assessment 
Council (formerly the Competency Council).  The ad hoc Competency Council was formed in 
2002 to regularly review and discuss the continued relevance of LCCC’s Collegewide Student 

                                                 
16 Optional Evidence:  Evidence that planning processes are continuous and systematic. 
17 Optional Evidence:  Evidence of environmental scans and other processes in place for evaluating the economic, 
political, and social climate in which the institution operated and expects to operate. 
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Learning Competencies to the curriculum. The Council oversaw early efforts to assess student 
learning and was expanded in 2004 to form the Assessment Council. With a broader membership 
that is representative of the College community, and wider mission, the Assessment Council 
currently facilitates the assessment of student learning and institutional effectiveness, as well as 
the continued Collegewide Student Learning Competencies discussion. A key task of the Council 
is to provide regular, systematic peer review of the Planning Team Assessment Plans, Mid-Year 
and Year End results. Oversight by the Council assures that planning and assessment are taking 
place and facilitates the link between assessment results and the next phase of planning.18 

During the fall of 2006, following a review of resource allocation procedures and their 
relationship to planning, the Finance Department reemphasized the formal linkage of the 
budgeting process to planning and assessment needs. Planning Teams specify, through 
annotation, the relationship of the submitted budget requests to Goals, assessment processes, 
accreditation activities, or audit recommendations. The revised budget request form includes a 
column for Supervisor and/or the Executive Team comments (feedback) on the disposition of 
particular requests. 19 

Since the implementation of plans depends upon adequate funding, Planning Team leaders have 
the opportunity to appeal budget denials on a case-by-case basis. In addition, the College has 
reinstituted its Strategic Initiative Allocation Fund with a budget line of $25,000 for the 2007-
2008 and 2008-2009 fiscal years. Teams can apply for up to $3,500 for items/projects that 
support Team or Institutional Goals. This fund replaces two separate funding options (Strategic 
Initiative Allocation and the Innovative Project Fund) that had been discontinued several years 
ago because of financial constraints. 

All Planning Teams submit annual strategic plans and assessment plans, with mid-year updates 
and year-end reports. Documentation of the planning process and its results resides on the 
Planning, Assessment, and Institutional Research (PAIR) web page for easy reference by any 
member of the College community. Periodically throughout the year, the Strategic Planning 
Committee of the Board of Trustees, Executive Team, Leadership Team, Faculty Coordinators, 
Faculty and individual Division Meetings review, discuss, and assess the planning process. 20 

                                                 
18 Fundamental Elements:  (1) Planning and improvement processes that are clearly communicated, provide for 
constituent participation, and incorporate the use of assessment results; (2) well defined decision-making processes 
and authority that facilitates planning and renewal; and (3) the assignment of responsibility for improvements and 
assurance of accountability. 
19 Fundamental Elements:  (1) Planning and improvement processes that are clearly communicated, provide for 
constituent participation, and incorporate the use of assessment results; (2) well defined decision-making processes 
and authority that facilitates planning and renewal; (3) the assignment of responsibility for improvements and 
assurance of accountability; and (4) periodic assessment of the effectiveness of planning, resource allocation, and 
institutional renewal processes.  Optional Evidence:  Evidence of quality improvement activities. 
20 Fundamental Elements:  (1) A record of institutional and unit improvement efforts and their results; and (2) 
periodic assessment of the effectiveness of planning, resource allocation, and institutional renewal processes.  
Optional Evidence:  (1) Evidence that planning processes are continuous and systematic; and (2) evidence of quality 
improvement activities. 
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Analysis and Discussion 
Over the last several years, LCCC has made tremendous progress in developing its system of 
planning and assessment.  The process is rational and integrates department/division plans with 
the Institution’s formal Goals.   The College’s processes ensure the thoughtful, considered use of 
its resources in achieving current and future goals and promote institutional renewal.  

The process has been created for alignment of Institutional and Planning Team Goals and 
TracDat has the capability to report the connections.   The College has found opportunities to 
improve lateral integration at the College.  Institutional-level plans, such as the Technology Plan 
and the Master Facilities Plan, provide a means for identifying and integrating efforts across 
Planning Teams.  

In considering an academic plan, the College noted a number of standing committees address 
elements of LCCC’s academic activities. The Curriculum Committee oversees the process 
through which academic divisions create, revise or delete courses and programs. The Academic 
Standards Committee reports to the Vice President of Academic and Student Affairs and makes 
policy recommendations to the President regarding academic procedures, including entrance 
requirements, grading standards, and graduation requirements. A subcommittee of Academic 
Standards is currently examining LCCC’s General Education requirements and the educational 
philosophy which serves as its basis (see Chapter 5). The Assessment Council reviews LCCC’s 
collegewide, academic competencies and its process of academic assessment (see Chapter 5). In 
addition to these committees, the College has a formal cycle of Academic Program Reviews in 
which, every five years, each academic program audits its curriculum and use of resources.  The 
College has identified and funded initiatives such as the creation of an Honors Scholars Program, 
the promotion of interdisciplinary learning communities, the development of the PA Academy (a 
program of advanced courses for high school students), the expansion of the dual enrollment 
program, and the growth of Distance Learning.  The Institution will develop a formal Academic 
Plan.  The plan will unify these activities and those of the individual departments and divisions, 
clarify long-term academic goals (such as providing measurable objectives for LCCC’s 
Institutional Goal of “Academic Excellence”) and coordinate activities across the campus. The 
plan will provide additional guidance in the prioritization of resources in pursuit of LCCC’s 
academic goal achievement. 

Further, responding to the increasing demand for developmental coursework and student support, 
LCCC has funded the expansion of developmental courses, the construction of an Educational 
Support Center, and National Association of Developmental Education (NADE) certification.  
Growing enrollment of at-risk, academically underprepared students and the Institution’s interest 
in the success of all of its students and their persistence to graduation, has resulted in the 
recommendation to create the Developmental Committee.  As a cross-functional standing 
committee of the College with representation from the general education core disciplines, the 
Committee will investigate, discuss, and make recommendations as related to the unique 
challenges of at-risk students, the benefits of full-time faculty instruction in developmental and 
remedial courses, and  persistence to graduation. 



LCCC MSCHE Self-Study Report November 2007                                     

Page 72 of 138 

Strengths 
• The Institution effectively demonstrates the Fundamental Elements; 

• The College has created a culture of planning and assessment in which the process is 
systematic and universal; 

• A Director of Planning and Assessment has been hired to oversee and coordinate the 
process; 

• The PAIR web page provides consistent and up-to-date planning and assessment data; 

• The existing planning, budgeting, and assessment cycle has been expanded to a three-
year planning, budgeting, and assessment cycle that ties division-level plans to the 
College’s Institutional Goals; 

• There is a record of the process through which LCCC has developed and refined its 
planning and assessment procedures.  

Recommendations 
• Establish a formal Academic Plan that identifies, prioritizes, and coordinates policies and 

practices, improving student learning; 

• Review the role of the standing committees as they relate to an academic plan; 

• Create the Developmental Committee to investigate, discuss, and make recommendations 
as related to the unique challenges of at-risk students. 

 

Supporting Documentation 
• 2006-2007 Planning Team and Institutional Goal Alignment Report; 

• 2020 Vision Update 2005-2006; 

• Annual Cycle of Planning, Budget, and Assessment Activities—2007-2008; 

• College Capital Plan; 

• Enrollment Management Plan; 

• Evaluation Rubric used by Assessment Council; 

• Institutional Assessment 2005-2006 Results; 

• Institutional Strategic Goals for 2005-2006, 2006-2007, 2007-2008; 

• Institutional Strategic Plan: 2020 Vision:   Student Learning Strategic Plan 2004-2013; 

• Master Facilities Plan; 

• Planning Team – Institutional Assessment Plan (IAP); 

• Planning Team – Institutional Strategic Plan (ISP); 
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• President’s Goals for 2006-2007, 2007-2008; 

• Strategic Initiative Allocation application form; 

• Technology Capital Plan. 



 

 

 



Chapter 3:
Standard Three:

Institutional Resources
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CHAPTER 3:  
STANDARD THREE:  INSTITUTIONAL RESOURCES 
The human, financial, technical, facilities, and other resources necessary to achieve an 
institution’s mission and goals are available and accessible. In the context of the institution’s 
mission, the effective and efficient uses of the institution’s resources are analyzed as part of 
ongoing outcomes assessment. 

Introduction 
Beginning in 2000, LCCC began a period of rapid enrollment growth. Between the fall of 2000 
and the fall of 2006, the number of students grew from 3,768 to 7,076.21  LCCC has had to 
respond to the demands created by this growth by anticipating and budgeting for the necessary 
increases in institutional resources. The challenge has been to do this despite an uncertain and 
sometimes inadequate revenue stream.  

As Chapter 2 outlines, the College has an integrated process of planning, budgeting, assessment, 
and improvement. This chapter examines LCCC’s budgeting process and considers whether that 
process makes available the necessary resources to pursue the College’s Mission and Goals 
efficiently and effectively.  

Financial Resources 
State, sponsoring school districts, student tuition, and workforce and community services 
comprise the Institution’s four primary funding sources. Prior to changes in 2005, the state’s 
appropriation to the College’s operating budget was reliant upon student enrollment, which made 
the College’s planning highly dependent upon its ability to forecast enrollment trends. The 
state’s allocation is currently calculated using a three-part formula.  The state funding formula is 
determined: (1) by the share of state funds the College received in the 2005-2006 base year; (2) 
by the proportion of the Institution’s students, among all students in the state, who study in high 
priority economic programs (Pennsylvania has set aside a pool of funds for high priority 
economic programs.); and (3) on LCCC’s growth.   Allocation of the third criterion of funding 
lags two years behind measured increases in enrollment and fund disbursement has not been 
consistent.22  

Pennsylvania’s Community College Act initially planned for local sponsors to provide one-third 
of the College’s revenue. In practice, LCCC’s sponsoring school districts provide approximately 
9 to 11 percent of its operating expenses.23  The budgets proposed by the College require the 
approval of 9 of LCCC’s 13 sponsoring districts. This situation politicizes the process and 
further restricts the Institution’s ability to implement long-term plans.  

                                                 
21 Source:  Fall 2006 Facts and Figures.  p. 3. 
22 Source:  Finance Office 
23 Source:  National Community College Benchmark Project 2005 Data Report PA Aggregate % Funds from Local 
Sources:  (FY 2003) LCCC – 11%    National Median – 24%   PA Median 15%   LCCC Ranking 9th lowest of 12 
(tied w/ Beaver)   National Community College Benchmark Project 2006 Data Report PA Aggregate % Funds from 
Local Sources:  (FY 2004) LCCC – 9.10%    National Median – 22.25%   PA Median 14.66%   LCCC Ranking 13th 
lowest of 13  Additional Information:  (FY 2005)  9%  (FY 2006) 11.1% 
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Student tuition comprises the third source of funding. According to state statute, no more than 
one-third of LCCC’s operating expenses may come from tuition income.  

Beyond these regular sources of revenue, the College depends increasingly upon the Lehigh 
Carbon Community College Foundation (Foundation) and grants to meet goals that cannot be 
funded through the regular operating budget.  Established in 1975, the independent, nonprofit 
Foundation managed $10,562,221 in tangible assets, raised $972,912 in gross contributions, and 
secured $552,755 in earned revenues in FY 2007.24   LCCC was awarded grants approximating 
$4.46 million (2004-2005) and $4.48 million (2005-2006). In 2005-2006, 53 percent of those 
grants came from federal sources; 36 percent came from the state. Foundations and corporations 
made up the remaining 10 percent. 25 26 

Grants have supported workforce and literacy training, instructional technology, curricular and 
faculty development, student support services, program equipment, student scholarships, youth 
programs, 2+2+2 programs, child care, and numerous other educational initiatives throughout 
LCCC’s three-county service area. The College also relies upon gifts made to the LCCC 
Foundation to fund scholarships, special programs and, in some instances, buildings and 
renovations. 

The construction of budgets is part of an integrated planning, budget, and assessment cycle at 
LCCC. What had been a two-year process was expanded into a three-year continuous cycle in 
2006-2007.  

 

Table 3.1  Planning and Budgeting Process Highlights 
Planning and Budgeting Process Highlights 

March • The Finance Department prepares the prior years’ budgets, year to date (YTD) 
budgets, and projected budgets for the next fiscal year for distribution to 
Planning Teams and Budget Directors. 

April • Fifteen months before the start of the fiscal year: 

                                                 
24 Source:  Institutional Advancement 
25Source:   Summary of College and Foundation Grant Funding Sources for Grants Submitted during  
 2004-2005 Approved Amounts for 

Multi-Year Grants 
2005-2006 Approved Amounts for 

Multi-Year Grants  
Federal 16 $3,326,014 – 75% 18 $2,392,838 – 53% 
State 14 $872,833 – 20% 17 $1,622,609 – 36% 
Corporations 6 $66,000 –   1% 7 $64,418 –   1% 
Foundations and Nonprofit Organizations 7 $195,462 –   4% 10 $402,500 -  9% 
Total 43 $4,460,309 – 100% 52 $4,482,365 – 100% 

 
26 Source:  Grant Activity Summary (Posted on PAIR Website)  
Source Linda Mesics, Director of Academic Grants 2004-2005 Grant Summary* 

Income Received in FY 
2005-2006 Grant Summary* 

Income Received in FY 
Federal $2,325,845 – 61% $2,374,217 – 59% 
State 1,261,056 – 33% 1,358,800 – 34% 
Foundations and Nonprofit Organizations    150,864 – 4% 228,353 – 6% 
Corporations       6 1,900 – 2% 35,918 – 1% 
Total $3,799,665 – 100% $3,997,288 – 100% 
*NOTE:  Income does not include capital campaign grants or contracted training funding through WEDnetPA and WIN. 
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Planning and Budgeting Process Highlights 
o Planning Teams review and report initial Year End results for the current 

year’s Strategic and Assessment Planning activity, in addition to 
reviewing the current year’s budget status.  The next year’s Strategic 
Plan, Budget and Assessment Plan is reviewed and revised and the 
following year’s Strategic Plan, Budget and Assessment Plan are 
developed. 

o Planning Teams recommend revisions to their operating budgets (current 
and next year projected), based on their assessment results, and project 
their operating budget for the following two years.   

o The ~ 50 Budget Directors, (President, Vice Presidents, Deans and 
Associate Deans, department heads, coordinators or directors) who are 
members of the College’s 23 Planning Teams, submit their projected 
operating budgets and associated plans to their Supervisors, who in turn 
submit the budgets to the Finance Office.. Budgets are based upon 
anticipated expenses associated with the Team Plans. Applications for 
Strategic Initiative Allocations are also submitted at this time.  

• The Executive Team reviews the third quarterly report and considers 
adjustments.   

May and 
June 

• The Finance Department reviews all requests, and compiles the following year’s 
draft Institutional Operating Budget for Executive Team review;      

• Sponsoring school districts vote on the next fiscal year’s Operating Budget.  
Nine out of 13 districts must approve the budget. 

July • The Executive Team reviews the fourth quarterly report and considers end of 
year adjustments; 

• The next fiscal year begins for the College and the Operating Budget takes 
effect. 

August • The Finance Office puts together a preliminary operating budget. 
September • The Finance and Insurance Committee of the Board of Trustees reviews the 

preliminary operating budget. 
October • The Executive Team reviews the first quarterly report for the current fiscal year 

and considers adjustments; 
• The Finance and Insurance Committee of the Board determines the sponsor 

appropriations. 
January • The Executive Team reviews the second quarterly report for the current fiscal 

year and considers adjustments, and the Board of Trustees adopts the budget for 
the upcoming academic year; 

• The President then takes the budget to the sponsoring school districts to gain 
their feedback and approval.  Nine of the 13 sponsoring school districts must 
approve the final budget for it to take effect.  
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The Board of Trustees is involved in the process on a regularly scheduled basis.  The Finance 
and Insurance Committee of the Board of Trustees meets monthly throughout the year with a 
prescribed agenda and reports to the Board.27 28 

The  2006-2007 operating budget allocated 54 percent of revenues to salaries, 16 percent to 
benefits, 21 percent to other operating expenses,  4 percent to transfers for capital expenses 
(deferred maintenance), and 1 percent to refunds due the state.29 

Once the operating budget is in effect, LCCC assigns responsibility for controlling costs to 
department heads and coordinators. Budget ledgers are available online for continuous 
monitoring.  As department heads or coordinators receive purchase requisitions, they must verify 
adequate budget funds are available prior to approval.  All requisitions require written or 
electronic approval by the person with budget oversight responsibilities.  Supervisors, Budget 
Directors and the Vice-President of Finance monitor these expenditures. 

Because LCCC receives resources for student financial assistance from the federal and state 
governments, an independent examination or audit of the school's financial transactions, 
accounts, reports, and compliance with applicable laws and regulations is conducted by an 
independent auditing firm on an annual basis.  The compliance audit provides an assessment of 
institutional adherence to federal requirements for administering federal student aid programs, 
and a financial audit provides an opinion on the school's financial statements.  The audit 
examines the effectiveness and efficiency of operations, reliability of financial reporting, and 
compliance with applicable laws and regulations.  LCCC is responsible for follow-up and 
corrective action on all audit findings.30  

                                                 
27 Source:  Strategic Planning Update July 2007 Tab 1 – 2020 Vision Strategic Plan, Planning Process, pp. 9-15 and 
Committee Charter Finance and Insurance 2006-2007. 
28 Fundamental Element: (1) Strategies to measure and assess the level of, and efficient utilization of institutional 
resources required to support the institution’s mission and goals; (2) rational and consistent policies and procedures 
in place to determine allocation of assets; (3) financial planning and budgeting process aligned with the institution’s 
mission, goals, and plan that provides for an annual budget and multi-year budget projections, both institution-wide 
and among department; utilizes planning and assessment documents; and addresses resource acquisition and 
allocation for the institution and any subsidiary, affiliated, or contracted educational organizations as well as for 
institutional systems as appropriate; (4) adequate institutional controls to deal with financial, administrative and 
auxiliary operations, and rational and consistent policies and procedures in place to determine allocation of assets; 
and (5) periodic assessment of the effective and efficient use of institutional resources. 
29 Source:  2020 Vision Update – July 2006 Tab 9 Three Year Operating Budget Summary 
06-07 Salaries and Wages - $16,635,000 / $30,851,000 Total Operating Budget = 54%  (.5392) 
06-07 Benefits - $5,040,000 / $30,851,000  Total Operating Budget = 16% (.1634) 
06-07 Other Expenditures* - $7,176,000 / $30,851,000  Total Operating Budget = 23% (.2326) 
06-07 Capital Expenditures - $1,242,000 / $30,851,000  Total Operating Budget = 4%  (.0403) 
06-07 Refunds due the State - $379,000 / $30,851,000  Total Operating Budget = 1% (.0123) 

 Other Expenditures calculated as Total Operating Budget – (Salaries and Wages, Benefits, Cap.Expend, Refunds) 
30 Fundamental Element:  An annual independent audit confirming financial responsibility, with evidence of follow-
up on any concerns cited in the audit’s accompanying management letter. 
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Analysis and Discussion 
Prior to 2005, the state allocated funds based upon FTEs (Full Time Equivalent students). During 
the early 2000s, during a period of rapid growth, there were times when FTE enrollment 
increases were over-projected, particularly in the areas of variable stipend (high cost programs). 
Also, at that time, adequate accounting controls were not in place to reflect the rising rate of aged 
accounts receivable and the College failed to submit all requirements for capital funding 
reimbursement.   Since then, the College has made audit, personnel, and policy changes to 
tighten the Institution’s financial processes. The percentage of the College’s operating budget 
noted as “refund to the state” is declining over time from an actual of 1.1% in 2006-2007 to a 
projected 0.9% in 2007-2008.31 

Additional budgetary strain occurred in 2003-2004, when the state did not meet the funding per 
statutory FTE formula. Student enrollment surpassed the state funds budgeted for community 
colleges, and as a result, the Institution received less funding than anticipated. In 2004 and 2005, 
stringent purchasing policies were enacted requiring the signature of both a Dean and a Vice 
President.  Fiscal oversight remains a priority; however, policies have been normalized to 
facilitate the course of business.32 

There are additional budgetary constraints which remain beyond the College’s control. For 
instance: 

• the Pennsylvania Assembly during its 2005 session enacted ACT 46, House Bill 628, 
Article XVI-B Opportunities for Educational Excellence which fixed the reduced 
tuition charged to Dual Enrollment students.33   

• LCCC has introduced only nominal increases in its regular tuition or student fees, 
despite the need for a larger operating budget. In fall 2006, LCCC’s regionally based 

                                                 
31 Source:  Operating Budget Summary Fiscal Year 2007-2008 Revised, updated July 27, 2007. 

2006-2007 Refunds Due the State $347,405 / $30,630,852 = 1.1% (.0113) 
2007-2008 Refunds Due the State $275,594 / $32,149,466 = 0.9% (.0086) 

32 Source:  Interview with Finance Office, August 2, 2007. 
33 Source:  Patricia Gardner, former Director of Concurrent Enrollment - July 20, 2007 and www.project720.org.  In 
establishing tuition rates for concurrent enrollment (dual enrollment), a survey of rates charged by other 
Pennsylvania schools offering this program was done.  California University of Pennsylvania was charging $25 per 
credit.  Pittsburgh was charging $100/3 credits.  The rates LCCC charged to sponsoring school districts were 
competitive.  After the institution of LCCC’s concurrent enrollment (dual enrollment) program and during the 
summer of 2005, the Pennsylvania legislature fixed the tuition rate “’Allowable tuition.’ The portion of tuition 
charged to a school entity that is eligible for grant funding under this article, which funding does not exceed:…(3) 
for any postsecondary institution that offered postsecondary credit to students of the school entity prior to the 
effective date of this section, the tuition rate charged to those students….” (p. 25-26 – ACT 46 - House Bill 628 – 
General Assembly of PA Session of 2005 - Article XVI-B Opportunities for Educational Excellence.  
(http://www2.legis.state.pa.us/WU01/LI/BI/BT/2005/0/HB0628P2564.pdf) )  The rates LCCC charged prior to the legislation and 
charges now, by legislative mandate are:  sponsoring school districts – LCCC faculty $45/credit, school district 
personnel meeting LCCC adjunct faculty criteria $30/credit; non-sponsoring school districts – LCCC faculty 
$68/credit, school district personnel meeting LCCC adjunct faculty criteria $45/credit hour.  
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tuition was 6 percent lower than the average, Pennsylvania in-state, community 
college tuition.34    

The fact LCCC’s sponsoring school districts have contributed only 9 to11 percent of the 
College’s budget,35 rather than the 33 percent envisioned by state statute, makes it imperative 
that the Institution seek a different system for collecting local funding. With approval from the 
Board of Trustees, the President appealed to the school districts during 2005-2006 and sought 
approval for a separate line item on the property tax bills with a common millage rate for all the 
sponsoring districts. The governance provisions of the operating agreements with the school 
districts would not have changed except that the funds for the College would no longer be 
included in the districts’ general fund budget.  Another benefit of this approach would be the 
removal of the College’s appropriation from the limitations of the state’s property tax relief act.  
A County system of funding, an alternative that other Pennsylvania Community Colleges have 
adapted, would require a change of governance.   

The tightness of the College’s budgets underlies several factors:  the importance placed on 
resource allocation and priority setting; the close attention the Budget Directors have paid to 
their budget development; and the significance of Supervisor and Executive Team feedback. 
LCCC’s process:   

• Budget requests are submitted by Budget Directors, who are members of the Planning 
Team, to their Supervisors with annotations.   

• The Supervisors, after consideration, pro re nata conversation with the Budget Director 
and consultation with their respective Executive Team member, forward appropriate 
budget proposals and recommendations to the Executive Team via the Finance Office.   

• The Finance Office compiles the draft institutional budget from the proposed budgets and 
recommendations for the Executive Team to deliberate.   

• The Finance Office and/or Executive Team may ask the Budget Director for additional 
clarification during compilation and deliberations.   

For several years, student in-class retention rates have fallen below the national median in 
developmental, core classes, and institution-wide credit classes, in part, resulting in the return of 
over ~$180,000 to the financial aid funder in AY2006-2007.36  The College will study ways in 

                                                 
34 Source:  National Community College Benchmark Project (NCCBP) 2005 Data Report PA Aggregate Tuition and 
Fees per Credit Hour:  (fall 2003) LCCC – $83    National Median – $78   PA Median $83   PA Average $83   
LCCC Ranking 6th of 12 (tied w/ Reading)   National Community College Benchmark Project 2006 Data Report PA 
Aggregate Tuition and Fees per Credit Hour:  (fall 2004) LCCC – $84    National Median – $69   PA Median $91   
PA Average $90   LCCC Ranking 9th of 13   Additional l info:  (fall 2005)  LCCC $90  (fall 2006) LCCC $93 
35 Source:  NCCBP  - % Funds from Local Sources (FY 2003) LCCC – 11%    (FY 2004) LCCC – 9.10%  
Additional Information:  (FY 2005)  9%   (FY 2006) 11.1% 
36 Source:  NCCBP – (fall 2003) Average in-class retention for credit developmental/remedial coursework 79.67%, 
national median 86%. (fall 2004) Average in-class retention for credit developmental/remedial coursework 79.14%, 
national median 86.10%.   Additional info:  (fall 2005) LCCC 75.95%  (fall 2006) LCCC 75.77%.   

Source:  NCCBP - (fall 2004) Average in-class retention for core academic skill areas 75.75%, national median 
84.75%. (fall 2004) Average in-class retention for core academic skill areas 74.47%, national median 84.91%.  
Additional info:  (fall 2005) LCCC 75.97%  (fall 2006) LCCC 84.91%.   
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which to improve in-class retention rate, thereby, securing funds already in place and improving 
student success in goal achievement.   

In fall 2006, the Finance Office revised the budget form to include (1) Budget Director’s budget 
request rationale; (2) linkage to Mission, Strategic Plan, Audit Recommendations, etc.; and (3) 
Supervisor/Executive Team comments regarding the disposition of the request(s). 37  The Self-
Study findings have indicated that feedback on a regular and ongoing basis can be improved.  
The College will continue to fully implement the Planning, Budgeting and Assessment Process 
including the formal, scheduled feedback from the Executive Team to Budget Directors stating a 
rationale for the Director.  The College has also recommended the Finance Office publish a 
budget guide, with Executive Team approval, which includes the principal criteria the Executive 
Team uses in resource allocation as a beneficial tool.38 

Human Resources 
The explosive growth of LCCC’s student body since 2000 has put an enormous demand on the 
College’s human resources. As a consequence, the College has engaged in extensive hiring. 
Between fall 2001 and fall 2006, full-time (credit) faculty grew by 37.7 percent and part-time 
(credit) faculty grew by 69 percent. Administrative personnel grew by 19.7 percent in this 
period.39  

                                                                                                                                                             
Source:  NCCBP - (fall 2003) institution-wide credit grades percent withdrew 17, national median 12%%. (fall 
2004) institution-wide credit grades percent withdrew 16.08%, national median 12.25%.  Additional info:  (fall 
2005) LCCC 15.68%  (fall 2006) LCCC 16.48%.   

Source:  Financial Aid Office.   
37 Fundamental Element: (1) Strategies to measure and assess the level of, and efficient utilization of institutional 
resources required to support the institution’s mission and goals; (2) rational and consistent policies and procedures 
in place to determine allocation of assets; and (3) financial planning and budgeting process aligned with the 
institution’s mission, goals, and plan that provides for an annual budget and multi-year budget projections, both 
institution-wide and among department; utilizes planning and assessment documents; and addresses resource 
acquisition and allocation for the institution and any subsidiary, affiliated, or contracted educational organizations as 
well as for institutional systems as appropriate. 
38 Source:  August 3, 2007 Middle States Co-Chair response using Task Force Material, responding to inquiry 
determining statement as statement of fact: “Our research (and that of the Task Force) had not been able to turn up 
any written standards or criteria that guide how the ET makes decisions or evaluates the relative value of one request 
over another. Our presumption is that our mission and goals provide general guidance, but they are too general to 
provide clear standards for particular decisions. We are also unaware of any minutes or reports from ET that explain 
the decision-making process to relevant constituencies. Indeed, it is a common (though not formally documented) 
complaint that people do not know how or why ET made the decisions it did. If such documents exist, we are not 
aware of them.”  
Source:  August 8, Middle States Co-Chair response:  The new budget request form has a column for feedback on 
why requests were not approved. The Co-Chair has solicited information as to whether or not this information was 
communicated; so far nine budget directors have responded that they did not receive this information, two stated that 
they specifically requested it and it was not provided.  
 
39 Source:  p. 27 Fall 2006 Facts and Figures – Total FT Credit Faculty f2001 77 – f2006 106 (106/77= 1.3776) = 

37.7%                                               PT Credit Faculty f2001 247 – f2006 418 (418/247 = 1.6923) =  69% 
(FT Administrative f2001 28 + FT Administrative Support 33)*  61 – f2006 73** (73/61 = 1.1967) = 19.7% 
• Factbook notes Administrative Support and Administrative are combined starting fall 2003 
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Requests for additional full-time faculty members and administrative staff begin with the April 
budget-building process (prior to 2007, this process began in the fall). Division coordinators and 
department heads make written requests for new or replacement positions. Academic division 
coordinators support requests with data on faculty/student ratios, full-time/adjunct ratios, the 
requirements of external credentialing/accrediting agencies, and the availability of qualified 
adjuncts. Department heads of administrative offices use equivalent types of data to demonstrate 
staffing needs. The requests are then taken by the appropriate Vice President to the Executive 
Team. The Executive Team determines both the number of new full-time positions and the 
allocation of those positions to particular divisions or departments.  

Analysis and Discussion 
The College has done well to meet the demands placed on human resources as the student 
population has grown. The region has been in a period of full employment for about ten years, 
with unemployment rates lower than the state and US average unemployment rates for the same 
period. 40  The College has completed the rigorous criteria and submitted applications to the 
2004, 2005, and 2006 Best Places to Work in Pennsylvania.  The 2004 Best Places to Work in 
PA Workplace Practices Summary Report demonstrated that in a majority of the criteria, LCCC 
scores met or exceeded the scores of 50 Best Large Companies.41  Faculty and staff members 
have been aware of the difficulty of balancing priorities for funding personnel versus facilities in 
meeting the needs of the College’s growing enrollment.  The rationale for priority ranking has 
not been fully understood.  Although there have been severe constraints on hiring, LCCC was 
able to devote 70 percent of revenues on salaries and benefits (54 percent - salaries, 16 percent - 
benefits), 21 percent on other operating expenses, and 4 percent of the operating budget on 
capital expenses (deferred maintenance) in 2006-2007. 42  It should be noted, one of the means to 
offset the need for capital has been the increased role of the LCCC Foundation in identifying 

                                                                                                                                                             
• ** Source:  Human Resources, September 5, 2007.  Reported number of 76 included current restricted 

funded positions, 2 day care positions and 1 radio station position.  The administrative positions funded by 
the operating budget are 73. 

40 Source:  PA Department of Labor and Industry, Bureau of Research and Statistics:  Lehigh County 
Unemployment Rate from 1997-2006 ranged from 3.3% - 5.7% with an average rate of 4.6%; Lehigh Valley 
Unemployment Rate from 1997-2006 ranged from 3.4% - 5.6% with an average rate of 4.6%; compared to a 
Pennsylvania average rate of 4.9%; and US average rate of 5% 
41 Source:  Human Resources.  2004 Best Places to Work In PA Workplace Practices Summary Report.  LCCC 
classified as Large Company.  On comparison, LCCC scores met or exceeded scores of 50 Best Large Companies 
69 percent of the time.  (51 criteria – met or exceeded in 35 of 51 criteria = .6863 or 69%) 
42 Source:  2020 Vision Update – July 2006 Tab 9 Three Year Operating Budget Summary 

06-07 Salaries and Wages - $16,635,000 / $30,851,000 Total Operating Budget = 54%  (.5392) 
06-07 Benefits - $5,040,000 / $30,851,000  Total Operating Budget = 16% (.1634) 
06-07 Other Expenditures* - $7,176,000 / $30,851,000  Total Operating Budget = 23% (.2326) 
06-07 Capital Expenditures - $1,242,000 / $30,851,000  Total Operating Budget = 4%  (.0403) 
06-07 Refunds due the State - $379,000 / $30,851,000  Total Operating Budget = 1% (.0123) 

 Other Expenditures calculated as Total Operating Budget – (Salaries and Wages, Benefits, Cap.Expend, 
Refunds) 
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new resources for capital projects, including the Foundation’s Capital Campaign.  The 
Foundation’s assets have grown from $487,636 in 2001 to $10.5 million in 2006.43    

In considering resource allocation for new staff positions, the College found that faculty and 
administrative department heads have not had a clear understanding of the Institutional rationale.  
The Self-Study findings have indicated feedback on a regular and ongoing basis can be 
improved.44 45 

The unwritten goal of the College has been to maintain the full-time to part-time faculty ratios in 
line with national medians. Using IPEDS data, the National Community College Benchmark 
Project in its 2005 and 2006 reports indicated in 2003 LCCC met the national median with 53 
percent of credit hours taught by full-time faculty.  Additional IPEDS data indicated that by 
2006, the credits taught by full-time faculty had dropped to 38.5 percent.46 Moreover, the statistic 

                                                 
43 Source:  Lehigh Carbon Community College Foundation Statement of Financial Position June 30, 2001.  p. 3. 

Buskno Lisicky & Company.  Component Unit Financial Statement Lehigh Carbon Community College Statements 
of Financial Position June 30, 2006 and 2005.  p. 12 
44 Source:  April 5, 2007 Voluntary submission excerpted minutes Faculty Association:  This excerpt from the 
Faculty Association’s General Membership Meeting of 4/5/07 is being voluntarily provided, without precedent, to 
document a statement about faculty concerns in the 2006-2007 Middles States Self-Study Draft. While these 
minutes have received preliminary approval from the Faculty Association’s Executive Committee, they should be 
considered “unofficial” since they have not yet been approved by the general membership.  Rachel Plaksa, 
President-Elect, LCCC Faculty Association, August 9, 2007 

MINUTES  Lehigh Carbon Community College Faculty Association General Membership Meeting 
Thursday, April 5, 2007 2:30PM AD 113-115  New Business/Discussion: A lengthy discussion took place 
regarding the membership’s decreasing confidence in the administration. Numerous examples were offered 
in which the decision making process appears to display a lack of respect for our expertise and a lack of 
understanding about academics in general. The most striking example is the announcement that a new, full-
time faculty member will be hired to teach Chinese, despite the fact that no one requested this position, and 
a much stronger case can be made to hire faculty in other disciplines. This spring was the first time a credit 
section of Chinese has been offered and next fall only three sections are proposed.   Recorded by Rachel 
Plaksa 

August 3, 2007 Middle States Co-Chair response using Task Force Material and independent research, responding to 
inquiry determining statement as statement of fact: “In our conversations, faculty members have questioned the 
priorities used in decisions regarding the allocation of resources. We [faculty members] are aware that Coordinators 
make requests and provide data to support those requests, but the reasons for how ET awards those slots is unclear 
or unaccepted by many faculty members. This is an issue that was discussed in the Faculty Association…The 
comments of [at least three] administrative department heads were made,...in the course of… research." 
45 Source:  Executive Team  Consideration for approval of a new or current faculty position may include the 
following criteria:  - Full time to part time faculty ratio in sections taught (labs/clinical/fieldwork sections may 
modify calculation; - trends in enrollment in courses offered; - trends in number of students in the major (if 
applicable); - trends in employment outlook for graduates (if applicable); (-) number of sections offered of each 
course; - number of courses offered within the division/department; - number of sections of upper level courses 
offered; - number of sections of developmental courses offered; - is position new/additional or replacement of 
current faculty; - seniority of faculty in the division/department; - availability of qualified adjunct faculty; - 
connection of request for additional full time faculty to planning team goals; - connection of request for additional 
full time faculty to current planning and budgeting process. 
46 National Community College Benchmark Project 2005 Data Report PA Aggregate Instructional Faculty Load:  % 
Credit Hours Taught by Full Time Faculty (fall 2003) LCCC – 53%    National Median – 53%   PA Median 46%   
PA Average 48%   LCCC Ranking 2nd highest of 12 (tied w/ Reading)   National Community College Benchmark 
Project 2006 Data Report PA Aggregate Instructional Faculty Load % Credit Hours Taught by Full Time Faculty:  
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does not report the significant differences in the allocation of full-time faculty across the 
College. In health sciences, 94.3 percent of credits in 2006 were taught by full-time faculty. In 
the sciences, that number was 52.3 percent. In math, the figure dropped to 27.9 percent; in the 
social sciences it was 22.8 percent; and in the humanities (excluding English), it was 16.4 
percent.47  The discrepancies have been explained as consequences of external pressures. The 
accrediting agencies for the health sciences programs, for instance, mandate that courses are 
taught by full-time faculty. For fields where adjuncts are less available and thus course sections 
would have to be canceled, full-time faculty members are more likely to be hired. LCCC has 
considered the policy as it pertains to staffing equity across the disciplines and potential impact 
on student success.  The literature has documented student success is generally higher when 
students have more interaction with faculty both inside and outside the classroom. Full-time 
faculty members are in a position to provide that interaction. In addition, full-time faculty 
members are needed to design and update the curriculum as well as plan and implement 
assessment measures.  In 2006-2007, the Executive Team established and implemented the 
criteria for funding additional full-time faculty.  The criteria were used in the budget process.48 49 

Not all departments have received the personnel and resources to keep pace with LCCC’s 
enrollment growth.   While enrollment has experienced an increase of 3,400 students (88% 
increase) since 2000, staffing for the Student Affairs operations has grown from 29 to 39 (35% 
increase) faculty and staff.  Even with increased use of technology, such as online registration 
and application, additional staffing should be considered to accommodate increased needs for 
service.  The umbrella of Student Affairs includes enrollment, support, and personal 
development services.  These operations include admissions, enrollment services, financial aid, 
advising and counseling services, career services and prior learning credentialing, student life, 
child care, athletics and judicial affairs.  For example: 

• Students seeking an advising appointment face an average wait of one week, a wait 
that increases to two or three weeks during periods of peak demand.50 In evaluating 

                                                                                                                                                             
(fall 2004) LCCC – 46.92%    National Median – 53.42%   PA Median 46.92%   PA Average  46.52%  LCCC 
Ranking 7th of 13   Additional info:  (fall 2005)  LCCC 40.75%  (fall 2006)  LCCC 38.21% 
47 Source:  Institutional Research 
48 Source:  Executive Team  Consideration for approval of a new or current faculty position may include the 
following criteria:  - Full time to part time faculty ratio in sections taught (labs/clinical/fieldwork sections may 
modify calculation; - trends in enrollment in courses offered; - trends in number of students in the major (if 
applicable); - trends in employment outlook for graduates (if applicable); number of sections offered of each course; 
- number of courses offered within the division/department; - number of sections of upper level courses offered; - 
number of sections of developmental courses offered; - is position new/additional or replacement of current faculty; 
- seniority of faculty in the division/department; - availability of qualified adjunct faculty; - connection of request for 
additional full time faculty to planning team goals; - connection of request for additional full time faculty to current 
planning and budgeting process. 
49 Fundamental Element:  (1) Rational and consistent policies and procedures in place to determine allocation of 
assets; and (2) an allocation approach that ensures adequate faculty, staff, and administration to support the 
institution’s mission and outcomes expectations. 
50 Source:  Director of Advising and Counseling.  July 20, 2007.  Statement is accurate.  During the year there are 
essentially three periods of demand.   (No  Wait – Can sometimes walk in – February and last three weeks of 
September – 1.75 mos. 14.58%; Wait – 4-5 days – March, April, May, June, July (1st week), and October – 5.25 
mos.  43.75%; Wait – 6 days – 2 weeks + - January, July (last 3 weeks), September (1st week), November, and 
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the counseling aspect of the advising/counseling office, the Institution considered the 
recommended student/[counseling] staff ratio of between 1,000:1 and 1,500:1.  With 
the equivalent of four full-time counselors on staff, LCCC’s ratio exceeds 1,750:1.  As 
one of the counselors goes on leave in spring 2008, the ratio will rise to over 
2,330:1.51 

• Enrollment in Distance Learning grew from 867 to 1916 students between fall 2002 
and fall 2006 (an increase of 121 percent)52, two administrative staff served the 
department until late spring 2007, when a third full-time position was added and the 
position of Associate Dean of Distance Learning was created.  

• The Dual Enrollment Program rose from 176 students in fall 2002 to 629 in fall 
2006 (an increase of 257 percent)53 without a significant increase in administrative 
personnel.   

As the College experiences continued enrollment growth, plans for new services, and expansion 
of on-going demands, additional personnel may be required.   

                                                                                                                                                             
December – 5 mos. 41.67%.  Additional response, July 23, 2007, Susan Fread, “It is somewhat challenging to 
determine an average wait period since we only track appointments, not how long the students had to wait.  My 
estimate is based on anecdotal experience as well as past requests for help from the sites. 
     At Main campus, depending on the time of year, the wait is generally 5 days to a week.  This increases to two 
weeks during registration periods.  Carbon and Morgan sites have generally the same wait, maybe a little shorter.  
Students at the Donley Center generally face a wait that is longer than Main campus or the other sites.” 
51 Source:  Rick Hanson, President Elect American College Counseling Association* (ACCA) and Counseling 
Center Director, Rockhurst University, Kansas City MO.  July 20, 2007.  Conversation indicated the ACCA with the 
International Association of Counseling Services Inc. (IACS) (http://www.iacsinc.org)  co-sponsored the 2006 
Counseling Centers Directors Survey which reflects “how things are.”  IACS  also has identified accreditation 
standards.  The Accreditation Standards for University and College Counseling Centers © revised April 2005 
state, “The human resources necessary for the effective operation of a counseling service depend, to a large degree, 
on the size and nature of the institution and the extent to which other mental health and student support resources are 
available in the area. The complexity of the service offerings and training programs also influences staffing needs. It 
is recommended that staff levels be continually monitored with regard to student enrollment, service demands, and 
staff diversity to insure that program objectives are being met.  a)  Every effort should be made to maintain 
minimum staffing ratios in the range of one F.T.E. professional staff member (excluding trainees) to every 1,000 
to 1,500 students, depending on services offered and other campus mental health agencies.  (p. 14).” 
http://www.iacsinc.org/IACS%20STANDARDS.pdf  The 2006 Counseling Centers Directors Survey Summary 
states, “The ratio of counselors to students is 1 to 1,697. Smaller schools have better ratios (p.5).”   The ratio of 
mental health professionals to students for schools between 7,500 and 15,000 students was mean 1:1911; range:  
1:550-1:4667;  n =  80 (p. 10).  
http://www.iacsinc.org/National%20Survey%20for%20Counseling%20Center%20Directors%20Results%20-
%20Final.pdf 
Further, National Community College Benchmark Project 2005 Data Report PA Aggregate - Student/Professional 
Student Services Ratios - Counseling and Advising:  (fall 2003) LCCC – 1,271*    National Median – 765   PA 
Median 858   PA Average 851   LCCC Ranking 10th highest ratio of 11   National Community College Benchmark 
Project 2006 Data Report PA Aggregate - Student/Professional Student Services Ratios - Counseling and Advising:  
(fall 2004) LCCC – 2,249*    National Median – 730   PA Median 830   PA Average 972   LCCC Ranking Highest 
ratio of 11   Additional l info:  (fall 2005)  LCCC 1,123*  (fall 2006) 651  (*May have been underreported) 
52 Source:  Institutional Research.  August 6, 2007.  Note numbers are for students unduplicated within modality. 
53 Source:  Institutional Research.  August 6, 2007. 
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Hiring adjunct faculty became more difficult in 2006, as the Pennsylvania Public School 
Employees’ Retirement System (PSERS) clarified its policy regarding the continued 
employment of PSERS’ retirees at PA state colleges, including community colleges and Penn 
State University.  Ultimately, the PSERS’ adjuncts were no longer available to teach at LCCC.54  
Adjunct faculty are hired and supervised by the Associate Academic Deans.  The College 
currently staffs ~ 400 adjunct faculty, ~ 20 of which teach in LCCC’s state-wide Prison 
Program.55   

In addition to adequate staffing, LCCC studied its departure rate.  In 2002, when the economy 
was not in a full employment period, the average turnover was 6.4 percent.  Using IPEDS data, 
the National Community College Benchmark Project’s 2006 report, noted the national median 
departure rate (exclusive of retirements) in 133 participating community colleges was 5.50 
percent for AY2004-2005.  LCCC’s departure rate (exclusive of retirements) for AY2004-2005 
was 10.7 percent and was the third highest departure rate of the 12 Pennsylvania community 
colleges.  While national medians are not available for the ensuing years, LCCC’s trend has 
continued to exceed the AY2004-2005 national median with departure rates in AY2005-2006 at 
7.91 percent (IPEDS) and AY2006-2007 at 8.59 percent (to be reported to IPEDS).  The College 
continues to see a high departure rate, exclusive of retirement, in many administrative leadership 
areas.56  As an example, in the last three years, LCCC has had two complete changes of key 
personnel in the Finance Department.57  This was also noted in Buckno Lisicky & Company’s 
June 30, 2006 Management Letter, “…during our audit we became aware of several matters that 
are opportunities for strengthening internal controls and operating efficiency…Management/ 
Staff Turnover.  The College has had difficulty retaining employees in the Business Office.  This 
turnover has contributed to the difficulty the College has experienced in achiev[ing] the desired 
results…”58  The College acknowledges continuity in the administrative staff will add stability to 

                                                 
54 Source:  Pennsylvania Public School Retirement System (PSERS) in its April 2006 Employer Bulletin article 
“Things PSERS Employers Should Know” effectively prohibited PSERS’ participants from working as adjunct 
faculty at any of the Pennsylvania state colleges, including community colleges and Penn State University.   
Continued employment placed the retirees’ pension at risk.  
http://www.psers.state.pa.us/publications/newsletters/bulletin/2006/eb0406.htm#Things%20PSERS%20Employers
%20Should%20Know%20About  
55 Source:  Associate Academic Deans and Academic Services – August 3, 2007 
56 Source:  National Community College Benchmark Project 2005 Data Report PA Aggregate – HR Statistics:  
Retirements and Departures – Departures Occurrence Rate:* (AY 2003-2004) LCCC – 5.95% National Median – 
5.06%   PA Median 5.03%   PA Average 4.90%   LCCC Ranking 3rd highest departure rate of 11   National 
Community College Benchmark Project 2006 Data Report PA Aggregate HR Statistics:  Retirements and 
Departures – Departures Occurrence Rate:*   (AY 2004-2005) LCCC – 10.17%    National Median – 5.50%   PA 
Median 4.28%   PA Average 6.59%   LCCC Ranking 3rd highest departure rate of 12   Additional l info:  (AY 2005-
2006)  LCCC 12.65%  (AY 2006-2007) 12.11%    *NOTE Retirements Occurrence Rate reported separately. 

Turnover Vice Presidents (2/3), Deans (2/4), and Associate Deans (4/8)  in last five years, not due to internal 
promotions or retirement (Finance reported separately below.):  Vice President Academic and Student Affairs:  2; 
Vice President-Controller:  below; Dean of Academic Services:  3; Dean of Students:  2; Support Services:  2; 
Associate Dean of Institutional Advancement: 2; Associate Dean of Workforce and Community Services:  2  
57 Source for Start Dates:  President’s Desk. Turnover Finance Office:  Vice President-Controller: 3 and 1 interim;  
Asst. Controller –5 and 1 interim; Asst. Controller – 2.   
58 Source:  Buckno Lisicky & Company  Management Letter.  June 30, 2006.  p.1.   “However, during our audit we 
became aware of several matters that are opportunities for strengthening internal controls and operating 
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the planning, assessment, and improvement process and will continue to focus on decreasing its 
departure rate. 59 

Learning Resources 
The library has been recently relocated to a newly acquired and remodeled building on LCCC’s 
campus. The library's collections include print, electronic and audio-visual resources. These 
include over 51,500 volumes, 440 current periodical titles, 6,000 audio-visual items, and a 
selection of 41 online databases, available via the library web page, which provide access to 
thousands of periodicals and newspapers. In addition, membership in an international consortium 
of over 41,555 libraries (Online Computer Library Catalog OCLC) allows the College to search 
and borrow from a combined collection of over 69 million items cataloged in these libraries. 
These services make extensive research materials available to its users.60  

Dedicated computer labs and a connection to the campus wireless network provide students with 
an opportunity to access resources while on campus. The library also provides individual study 
carrels and group study rooms. The Testing Center is located in the Learning Resource Center 
and provides a space for students to take makeup tests.  

The programs, resources, and services of the Library are essential to the educational mission of 
the College. Working with the faculty in the classroom and in complementary workshops, the 
library staff provides an active and continuing program of library orientation and instruction in 
accessing and assessing information, which helps students develop information literacy.  

Distance learners and students at the off-campus locations have access to these same library 
resources and services. Additionally, the sites have reference collections and materials 
complementary to the educational programs at the site. 

The Educational Support Center (ESC) represents another important learning resource on 
LCCC’s campus. Through the ESC, LCCC provides free tutoring to students enrolled in LCCC 
courses. Tutors are available for assistance with study skills, reading, writing, mathematics, 
accounting, English as a Second Language, the sciences, and a variety of LCCC courses. The 
ESC has online tutoring available through LCCC Online Writing Lab (OWL) and for students 
that can not access walk-in labs, Smarthinking (online tutoring) has been made available. In 
addition, an extensive collection of learning materials has been provided, including software, 

                                                                                                                                                             
efficiency…Management/Staff Turnover  The College has had difficulty retaining employees in the Business Office.  
This turnover has contributed to the difficulty the College has experienced in achiev[ing] the desired results in 
financial reporting and reconciliation on a timely basis.  We recommend that the College determine and address the 
causes of this turnover and work to insure that some continuity exists in your financial staff.  While turnover is 
sometimes unavoidable, the College should endeavor to hire and retain financial staff and management capable of 
providing timely information on financial results of operations and to insure proper custody of the College’s assets.” 
59 Fundamental Element:  An allocation approach that ensures adequate faculty, staff and administration to support 
the institution’s mission and outcomes expectations. 
60 Source:  Fall 2006 Facts and Figures p. 31:   51,935 volumes, 441 periodical subscriptions , 6,078 Audiovisual 
Items and a selection of 41 online databases, available via the library web page, which provide access to thousands 
of periodicals and newspapers. In addition, membership in an international consortium of over 41,555 libraries  
(OCLC) allows the College to search and borrow from a combined collection of over 69 million unique 
bibliographic records cataloged in these libraries.  
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video, and DVD tutorials in a large number of subject areas. Grants from Perkins, ACT 101 
Success Through Education Program (ACT 101/STEP), TRIO/ Student Support Services61 
(TRIO/SSS), Child Care Access Means Parents In School Scholarship Program (CCAMPIS), 
and Keystone Education Yields Success (KEYS) offer additional services for eligible students. 

Disability support services for its students are provided through LCCC’s ESC. In 2006-2007, 
LCCC accommodated 280 students with disabilities, including an increasing number of deaf 
students and blind students requiring contract services.62 

Analysis and Discussion 
The library resources provided at the main campus meet the student and faculty needs. The 
College realizes that continued expansion will require additional support services and personnel 
institution-wide.  Currently, the Donley Center has a part-time librarian working 20 hours per 
week.  Prior to spring 2005, a dedicated 20 hour part-time librarian at the Morgan Center left the 
employ of the College to pursue full-time work.  Due to budget cuts, the Morgan Center position 
was not refilled.  Services in the Northern Tier (Morgan and Carbon) are now staffed as a Main 
Campus librarian travels to the Northern Tier sites about two days per week.  In periods of high 
demand at the Main Campus, the librarian is not able to travel to the Northern Tier sites.63 

The ESC increased student tutoring 28 percent during 2006-2007.  The Center incorporated 
prescriptive tutoring for mathematics within the mathematics open lab.  Additionally, the Center 
was able to increase the number of peer tutors available and incorporate other innovative ways in 
which to meet the demand.64  The TRIO/SSS department worked eight months short-staffed in 

                                                 
61 Source:  Educational Support Services.  TRIO/SSS - The TRIO acronym came about as the result of combining 
three existing programs, Upward Bound, Student Support Services and Educational Opportunity Centers.  In 2007-
2008, TRIO/SSS at LCCC encompasses eight programs. 
62 Source:  ESS Institutional Strategic Plan 2006-2007 Year End Results:  The report states in part:  Number of 
students increased form AY 05-06 190 to AY 06-07 280.  Additionally the report states, “This department had the 
greatest number of increases overall due to the increased number of students with disabilities attending LCCC.  We 
found it difficult to provide space for the testing accommodations but managed due to thoughtful scheduling and 
being able to use tutoring labs due to tutoring services not in session during finals week.  Most of the 
accommodations are distraction free or distraction reduced testing accommodations or the students need adaptive 
software in our area for the test (Dragon Naturally Speaking, Kurzweil, and Zoom Text.) This increase in DSS 
students has put a strain on the DSS staff as well. DSS currently has a PT administrative assistant.  A FT 
administrative assistant would greatly assist this department.  A proposal was submitted.  We have also seen a 
significant increase in the number of deaf students and blind students attending LCCC which requires contracted 
services and additional expense.  The Perkins grant can help with the cost of these services as the college identifies 
the point of financial hardship.  The DSS budget line for contracted services is now at $75,000.00.”  
63 Source:  David Voros, email and discussion August 6, 2007. 
64Source:  ESS Institutional Strategic Plan 2006-2007 Year End Results:  Tutoring Totals: 2005-2006 – 2951; 2006-
2007 – 3768  an overall increase of 28%.   Additionally, the tutoring report stated, “There is a significant decrease in 
One-to-One tutoring due to the open lab offerings. In spring 07 we implemented our prescriptive tutoring in the 
math lab which is a one-to-one session with a math tutor with an instructor's prescription of what math skill(s) need 
to be addressed   Each one hour session requires a prescription. This helped the tutor in concentrating on the skill 
most greatly in need of clarification and it also helped the student get the immediate help needed instead of waiting 
until they were at the risk of failure (previous condition in receiving one-to-one in the math lab).  Our reading lab 
usage has increased in usage due to incorporation of peer tutoring in study skills.  We also direct students in high 
content courses such as psychology and sociology to the reading lab to learn textbook reading strategies and how to 
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2005-2006 and nine months short staffed in 2006-2007, which allowed for only a small increase 
in student contact hours. The Educational Support Center anticipates a significant increase in 
contact hours during the next academic year as a new full-time learning specialist/counselor has 
been added to the staff.65  The College has increased its support of tutoring services 1047% from 
$25,881 (FY2001-2002) to $296,971 (FY2006-2007).66 67  The Institution remains cognizant of 
increasing student expectations and demands for student support services and educational 
support services, and will provide additional funding and staffing as appropriate. 

Technical Resources 
Rapid increases in enrollment have also strained LCCC’s technical resources, and the College 
has demonstrated a commitment to providing the best instructional technology for its students. 
LCCC has done exceedingly well in providing its administrative staff and faculty with the 
technical resources they need to accomplish their work. The Institution has 430 personal 
computers for faculty and staff, and 830 for student use. 68 In the last several years, LCCC has 

                                                                                                                                                             
study for those exams in place of finding course specific tutors which was difficult and did not have a seamless 
delivery of service due to time spent in finding course specific tutors if one is not currently in the ESS staff.  ESS 
[usage] increased 28% for Educational Support Services in tutoring.”  
65 Source:  ESS Institutional Strategic Plan 2006-2007 Year End Results:  The ESS TRIO/SSS report stated, “The 
TRIO/SSS department worked 8 months short-staffed which is reflected in the decrease in the number of students 
that received services even though there has been an increase in the number of students.  This grant year runs until 
August therefore the numbers of students coming in the fall of 2007 is reflected in the count under fall [20]06-spring 
[20]07.  There should be a significant increase during the next academic year as a new FT learning specialist will be 
on staff.”   
66   Source:  Finance Office – August 7, 2007.  LCCC began separate funding of tutoring activities in FY2001-2002,   
Operating was $25,881 and Restricted and Grants were $57,383 for a TOTAL $83,264. 
 
Source:  Finance Office – August 6, 2007 
For FY2006-2007 LCCC’s actual cost Tutoring 
Operating Budget 
Tutoring wages                        $  58,197 
 Other costs  -  FT Admin.       $106,752 
                        FT Classified    $  25,383 
                        PT staff             $  19,437 
                       Benefits              $  64,400 
                       General Exps.     $  22,802 
                              Total           $296,971 
Restricted and Grant Funds   - 
           Tutoring wages  $ 49,106 
      TOTAL:  $346,077   
Formula:   (FY2006-2007*-FY2001-2002*)/FY2001-2002* 
      ($296,971-$25,881)/$25,881 = 10.4745 = 1047% 
  * College contribution exclusive of grant funding  
67 Fundamental Element:  Recognition in the comprehensive plan that facilities, such as learning resources 
fundamental to all educational and research programs and the library, are adequately supported and staffed to 
accomplish the institution’s objectives for student learning, both on campuses and at a distance. 
68 Source:  Fall 2006 Facts and Figures:  p. 35 Total Number of computers available for student use 830 and 
available for faculty and staff 430. 
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equipped 65 classrooms with Smart Boards or instructional technology;69 expanded the site 
license for WebCT so that online, hybrid, and enhanced classes can be offered; opened two 
videoconferencing classrooms; provided an email system for all students, faculty and staff; 
moved the College’s library catalog to the web; increased the number of electronic databases; 
and installed wireless internet services across the campus. Banner, an academic enterprise 
software system, and TracDat, an assessment reporting software, have been purchased. In 2003 
and 2005, the Center for Digital Education national, biennial Digital Community Colleges 
Survey ranked LCCC 7th and 2nd respectively for technology use in the Small/Rural Community 
College category.70   

Analysis and Discussion 
The Information Technology Department (IT) leases computer and server equipment on three-, 
four-, and five-year cycles.  Every year, it is the department’s goal to replace 25 percent of the 
leased equipment. The state previously funded 50 percent of the dollar amount of pre-approved 
leases. While the state continues to fund previously approved, continuing lease agreements at 
that level, this practice may expire in the future. New lease contracts approved by the state do not 
come with automatic funding; and educational institutions must now compete for a fixed pool of 
money. The state has also changed the guidelines for the type of equipment that qualifies for the 
continuing lease arrangements.  As a result of these state level changes, LCCC has been forced to 
allocate operating funds to finance computer equipment that had previously received at least 
partial state funding.  

Recognizing the need for planning created by this new environment, IT developed the 
Technology Plan in 2006-2007 to identify technology needs and recommend a funding schedule 
to the College.71 

The IT department provides the College’s technology support. Employees can call or email the 
Help Desk with technical questions or problems. The Helpdesk staff logs all requests and 
dispatches technicians promptly.72 

In addition to support for hardware, the need for technical training and assistance has 
mushroomed with the College’s expansion of technology-enhanced instruction. Through the 
Faculty Instructional Technology (FIT) Center, training is available to faculty members in the 
use of SmartBoards and Sympodiums, the Clicker system, the Tegrity system (which was 
installed in the new Library), and iTunes University (which LCCC expects to have linked soon) 
are able to sharpen their skills. Faculty members are offered instruction to develop courses for 

                                                 
69 Source:  Strategic Planning Update July 2007.  Technology Update   1.Configuration of 19 Technology Enhanced 
throughout the institution…Currently, 86 of our 152 classrooms are considered to be Tech Rooms. 
70 Source:  The Center for Digital Education biennial Digital Community Colleges Survey 
http://www.centerdigitaled.com/surveys.php?tid=2&survey=comm_coll&loc=2005 and 
http://www.centerdigitaled.com/surveys.php?tid=3&survey=comm_coll&loc=2003 
71 Fundamental Element:  (1) A comprehensive infrastructure or facilities master plan and facilities/infrastructure 
life-cycle management plan, as appropriate to mission, and evidence of implementation; and (2) an educational and 
other equipment acquisition and replacement process and plan, including provision for current and future 
technology, as appropriate to the educational programs and support services, and evidence of implementation. 
72 Source:  Information Technology, July 23, 2007 – IT data accurate. 
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WebCT and to develop instructional podcasts, screencasts, and CDs/DVDs and receive 
instruction on how to use specialized software like Camtasia, Impatica, and Respondus. These 
needs placed an enormous demand on the Distance Learning and Instructional Technology staff, 
which support the FIT and offer training sessions. The College created the department in the 
1990s.  Originally staffed by a faculty member through release time, a full-time Director was 
hired in 2001.  Two additional full-time positions have been added since 2000, and the position 
of Associate Dean of Distance Learning was created in 2006-2007.   

The Institution’s growth has similarly impacted the phone system as evidenced by the challenge 
of managing the high volume of received calls.  Presently, a high percentage of calls to areas 
such as Admissions, Enrollment Services, Business Office and Advising and Counseling services 
cannot be answered and are routed into voicemail.  Without phone queuing, statistics on actual 
call volume, consideration of features such as expert agent identification, and analysis of 
volume: an FTE requirement, the students’ smooth movement through the enrollment process is 
hampered.73  The Institution has also observed the students’ preference for technology access 
“24/7” to conduct and transact college business, check their college records, and secure basic 
information.  In the past, students have relied heavily on personal conversation as the primary 
means of obtaining needed assistance.   LCCC has noted the website can become a more useful 
tool for students, facilitating their conduct of basic business and location of needed information, 
thereby enabling their personal interactions with college faculty and staff to focus on the more 
complicated matters related to their education and personal growth.  Recognizing these 
difficulties, the College has allocated additional funding, considered solutions such as the 
Automatic Call Distribution System, web enhancement, staffing patterns, including student 
workers, etc., and scheduled upgrades in these areas.74 75 

Facilities Resources 
To meet the demands created by growth, LCCC has expanded and renovated its facilities since 
the last Self Study. On the main campus at Schnecksville, a new Student Union was constructed, 
to bridge the area between the Administration Building and Science Hall.  The extensive 
Educational Support Center was built and provides student tutoring, supplemental instruction, 
writing and math labs, and disability support services. In 2004, LCCC opened the 50,000 square-
foot Technology Center, equipped with state-of-the-art facilities for computer science, digital 
media and communications, and a broad array of technical programs. In the last year, remodeling 
has occurred in portions of the Science Hall and the Administration Building.  In addition, a 
building, adjacent to the main campus, which had been previously purchased, was renovated for 
library use.  Moreover, there are plans for the addition of another academic building on the Main 
Campus. 

                                                 
73 Source:  Auxiliary Services and Student Services 
74 Source:  Executive Team 
75 Fundamental Element:  (1) An educational and other equipment acquisition and replacement process and plan, 
including provision for current and future technology, as appropriate to the educational programs and support 
services, and evidence of implementation; and (2) adequate institutional controls to deal with financial, 
administrative and auxiliary operations, and rational and consistent policies and procedures in place to determine 
allocation of assets. 
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The College purchased the building housing Allentown’s Donley Center and expanded to all 
seven floors of the building.   During renovations, a science lab, two computer classrooms, a 
lobby with a reception/waiting area, a fitness area, and a student lounge were completed.   

The 36,705 square-foot John and Dorothy Morgan Center for Higher Education in Schuylkill 
County was opened in August 2003 as the result of a $5 million gift from the John and Dorothy 
Morgan Foundation. The LCCC Foundation began leasing a building across from the Morgan 
Center in the spring of 2005, and the College was subsequently able to acquire the site in 2007. 
The building and property serve as a bookstore and affords the College an additional 40 parking 
spaces. 

Nesquehoning’s Carbon Center was expanded in 2000, adding a new wing which provides space 
for classrooms and a student lounge. 

Analysis and Discussion 
The physical plant at LCCC deserves special recognition. President Snyder has aggressively 
pursued opportunities for the expansion and remodeling of the Institution’s facilities. During 
2006-2007 the Facilities Master Plan, which considers life-cycle management, was updated in 
conjunction with the Technology Plan development and Landscape Master Plan creation.  
LCCC’s Emergency Response Guidelines Manual was also reviewed and updated with a 
determination made to perform an annual review.76 77  The Facilities Master Plan, the College 
Capital Plan, and the multi-year operational budget are consulted on a regular basis to guide 
acquisitions and renewals. For example, gym renovations have been reviewed against these 
documents and are slated for upgrades pursuant to the Facilities Plan for 2009. 78 

If there is a weakness regarding the College’s facilities, it has been the limited resources 
available for scheduled maintenance. Major projects, such as the replacement of the outdated 
sewer treatment plant, await an increase in revenues; minor projects compete for funds set aside 
from the operating budget. Understanding this increasing need, beginning in 2005, the College 
has dedicated ~ $400,000 annually to deferred maintenance.79   

                                                 
76 Fundamental Element:  (1) A comprehensive infrastructure or facilities master plan and facilities/infrastructure 
life-cycle management plan, as appropriate to mission, and evidence of implementation; and (2) adequate 
institutional controls to deal with financial, administrative and auxiliary operations, and rational and consistent 
policies and procedures in place to determine allocation of assets. 
77 Source:  Strategic Planning Update July 2007.   p.7. 
78 Source:  Operations and Maintenance, July 2006 Draft Standard 3. 
79 Source:  Executive Team 
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Strengths 
• The Institution demonstrates the Fundamental Elements; 

• There is evidence of renewal; 

• The College is committed to providing students, faculty and staff with current 
technology and corresponding technical support; 

• Excellent services are provided to foster student learning by the library and 
educational support center; 

• Facilities at all locations have been built and/or remodeled providing increased office 
space and classrooms and an improved learning environment; 

• Facilities, technology and other infrastructure plans are used in planning and resource 
allocation;  

• Financial policies and internal controls have been improved; 

• The College supports aggressive grant acquisition and gift solicitation; 

• Faculty and staff have persevered in very difficult financial circumstances, 
demonstrating their commitment and dedication. 

Recommendations 
• Achieve and sustain fiscal stability through new funding sources to increase the 

operating budget sufficiently to meet existing and future Institution-wide needs;   
• Build organizational capacity and systems, including appropriate staffing levels, to 

support student success and effective operations;  
• Strengthen the link between LCCC’s Values and Goals and the Executive Team’s 

allocation of resources, to include regular communication regarding Institutional 
priorities and rationale. 

Supporting Documentation 
• 2004 Best Places to Work in PA Workplace Practices Summary Report; 
• 2006-2007 Operating Budget; 
• American College Counseling Association (ACCA); 
• Buckno Lisicky & Company Management Letter, June 30, 2006; 
• College Capital Plan; 
• College Catalog 2006-2007; 
• Educational Support Services Institutional Strategic Plan 2006-2007 Year End 

Results; 
• Fall 2006 Facts and Figures; 
• Grant Activity Summary 2004-2005 and 2005-2006; 
• International Association of Counseling Services Inc. (IACS); 
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• LCCC Organizational Chart 2007-2008; 
• Master Facilities Plan; 
• National Community College Benchmark Project 2005 and 2006; 
• Operating Budget Summary Fiscal Year 2007-2008, Revised, updated July 27, 2007; 
• Pennsylvania Department of Labor and Industry, Bureau of Research and Statistics 

1009-2006; 
• Pennsylvania Public School Retirement System April 2006 Employer Bulletin; 
• Strategic Planning Update 2007, 2020 Vision Strategic Plan; 

o Planning Process; 
o Technology Update; 
o Three Year Operating Budget Summary; 

• Student Affairs Organizational Review: Vision & Needs for Next 3 Years (2006); 
• Summary of College and Foundation Grant Funding Sources for Grants Submitted 

2004-2005 and 2005-2006; 
• Technology Plan; 
• The Center for Digital Education biennial Digital Community Colleges Survey, 2003, 

2005; 
• Virtual College Plan: Growing the Program (2006). 



Chapter 4:
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CHAPTER 4:  
STANDARD SEVEN:  INSTITUTIONAL ASSESSMENT 
The institution has developed and implemented an assessment process that evaluates its overall 
effectiveness in achieving its mission and goals and its compliance with accreditation standards. 

Introduction 
As demonstrated in the LCCC Middle States Monitoring Report (October 2005), the College is 
committed to conducting thorough, data-based assessment of its programs and initiatives.  
Assessment at Lehigh Carbon Community College is collegewide and is conducted at individual, 
departmental, and institutional levels. With regard to strategic planning, academic and 
administrative teams meet twice a year to assess goal achievement and identify initiatives 
requiring additional resources to achieve success. Inherent in each step of the planning and 
assessment process are clearly articulated goals that stem from and link to the College Mission, 
its Strategic Plan, and Institutional Goals.  As Chapter 2 explains, the College has recently 
expanded the existing planning, budgeting, and assessment cycle to a three-year cycle that allows 
for multi-year budgeting and ties together the departmental and institutional levels of planning 
and assessment. The College’s Office of Planning, Assessment, and Institutional Research 
(PAIR) provides program-specific data to assist in the objective, quantifiable assessment of 
institutional effectiveness. With data from these assessments, PAIR assembles a “body of 
evidence” to illustrate the College’s accomplishments and identify areas in which the College 
should make improvements. 80 

The College has made significant strides in its assessment efforts over the past few years. LCCC 
recognizes that institutional planning and assessment are continuous processes that involve all 
segments of the College environment.   The process is evolving and developing, focused around 
the College Mission and Goals. This chapter examines whether the system LCCC has created 
provides the Institution with sufficiently useful, cost-effective, and accurate data to guide its 
plans for institutional improvement.  

Assessment Process 
The Assessment Council is chaired by the Director of Assessment and Planning and comprised 
of 21 members from a range of administrative and academic departments.  In addition to 
reviewing and recommending revisions to the LCCC’s collegewide Student Learning 
Competencies, the Council facilitates the College’s assessment activity, in alignment with the 

                                                 
80 Fundamental Element:  Documented, organized and sustained assessment process to evaluate and improve the 
total range of programs and services; achievement of institutional mission, goals, and plans; and compliance with 
accreditation standards that meets the following criteria:  (-) a foundation in the institution’s mission and clearly 
articulated institutional, unit-level, and program-level goals that encompass all programs, services, and initiatives 
and are appropriately integrated with one another; (-) systematic, sustained, and thorough use of multiple qualitative 
and/or quantitative measures that:  · maximize the use of existing data and information; · clearly and purposefully 
relate to the goals they are assessing; · are of sufficient quality that results can be used with confidence to inform 
decisions; (-) support…collaboration of faculty and administration; (-) clear realistic guidelines and a timetable, 
supported by appropriate investment of institutional resources; (-) sufficient simplicity, practicality, detail, and 
ownership to be sustainable; (-) periodic evaluation of the effectiveness and comprehensiveness of the institution’s 
assessment process. 
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Planning, Budgeting and Assessment Cycle.  The Council establishes the schedule for 
assessment activities in accordance with the published Three Year Planning Process.  The 
Council also discusses and recommends policy changes, provides peer review of Planning Team 
assessment activities using a locally developed rubric, and reviews the assessment process itself.  
The assessment processes are scheduled for review at the conclusion of the 2007-2008 cycle.   

Three times a year, the College’s 23 Planning Teams (see Chapter 2) meet to review the previous 
year’s assessment outcomes and revise the upcoming year’s Goals; conduct mid-year 
assessments of Team Goals; and compile and discuss end-of-year outcomes.  Administrative and 
academic assessments include mid-year reviews of progress toward completion of current Goals 
and year-end results. Goals for the upcoming year are reviewed and modified based on the 
current year’s assessment results. The results of these assessments are compiled in a year-end 
document and summary report which are posted on the PAIR website.  PAIR facilitates these 
meetings and provides internal and external data and benchmarks to the Teams. Planning Team 
supervisors and the Assessment Council review the assessment plans and/or outcomes at each 
stage of the process.  Team plans are linked to Institutional Goals (see Chapter 2), and the 
assessment results of the 23 teams provide the College with a broad view of its progress as an 
institution.  

Rubrics were developed in 2005-2006 to allow sufficient review of the assessment process.  The 
rubrics are utilized by Planning Teams as a guide during the creation and evaluation of 
assessment activities.  These same rubrics are used by the Assessment Council.  In a process of 
peer review, the Assessment Council comments on the plans ensuring that the assessment 
activities:  

• relate to the College’s Mission and Goals and the Planning Team Missions/Goals;  
• consider outcomes or objectives that are realistic and appropriate and measurable;  
• have realistic timetables;  
• are feasible and appropriate in terms of resources;  
• incorporate multiple means of assessment for most outcomes or objectives;  
• have an identified criteria for success;  
• foster accountability and improvement within the institution;  
• reflect consideration of data from assessment.   

During the mid-year and year-end reviews, reports are peer reviewed by Assessment Council 
members for sufficient data to determine:  whether assessment actually took place, if the results 
were related to the assessment activity, and there was analysis or reflection by the Planning 
Team to judge the success of the outcomes or objectives.  Additionally, the reviewers consider if 
there is evidence of Planning Team member involvement using the assessment results (describes 
the group decision-making process), the described uses of results appear reasonably likely to 
foster achievement of the intended goal, and there is evidence of “closing the loop” or next step 
is present. 

All Team plans and assessment results are entered into TracDat, an assessment software package 
the College purchased in 2005 using Title III grant funds. The software assists in the collection, 
tracking, and reporting of assessment data. TracDat houses documentation for all Planning Team 
assessment and strategic planning activities collegewide. TracDat is helpful in maintaining 
uniformity for reporting student learning outcomes, assessment plans, and feedback. PAIR posts 
reports generated from TracDat, along with other materials relevant to planning and assessment, 
on its webpage. 
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As evidenced by the “Goal Assessment, Planning, Budgeting Interface Cycle” (included in the 
Middle States Periodic Review Report), assessment outcomes are integrated into a systematic 
assessment of the College as a whole, with interaction at all levels institutionally. 

Additionally, quintennial Academic Program Reviews are completed on a rotating schedule 
ensuring all programs are audited every five years at a minimum.   The Academic Program 
Review format was revised in September 2006 and aligned with Middle States expectations.  
Academic Program Reviews are facilitated by the Dean of Professional Accreditation and 
Curriculum.  In its introduction, the Academic Program Review states: 

“An academic program review is a periodic systematic review of selected elements of 
credit programs, academic departments or academic division to determine the educational 
soundness, academic quality and relevance of the courses and programs being offered. 
An academic program review is a proactive process which allows the faculty to identify 
areas of strength and areas for improvement in the curriculum, to compare course and 
program objectives with outcomes, and to make timely, planned intervention to address 
the meeting of collegewide learning competencies which improve the educational 
offerings to LCCC’s students and the community.  

Although academic program reviews are done on a five-year cycle, the collection, 
analysis and use of the data should be an ongoing process. The process should be in 
accordance with academic standards and acts to assure and enhance the quality of 
teaching and support for student learning.” 

The results of these audits are housed in the Office of the Vice President for Academic and 
Student Affairs and are available for review.  The reports are also distributed within the program 
division.  The Academic Program Review criteria and schedule are posted on the Faculty/Staff 
website in the Faculty/Staff Handbook. 

PAIR compiles the yearly assessment results which are shared collegewide through written 
reports and presentations, and through documents such as the Vision 2020 Update.  The reports 
are distributed to Planning Teams (administrative, faculty, staff teams), the Executive Team, the 
Leadership Team, the Strategic Planning Committee of the Board of Trustees, and are available 
on the College website.  The "body of evidence" used to review and adjust the Strategic Goals 
and planning in the next year is the Institutional Assessment Results document. 81 

                                                 
81 Fundamental Element:  (1) Documented, organized and sustained assessment process to evaluate and improve the 
total range of programs and services; achievement of institutional mission, goals, and plans; and compliance with 
accreditation standards that meets the following criteria:  (-) a foundation in the institution’s mission and clearly 
articulated institutional, unit-level, and program-level goals that encompass all programs, services, and initiatives 
and are appropriately integrated with one another; (-) systematic, sustained, and thorough use of multiple qualitative 
and/or quantitative measures that:  · maximize the use of existing data and information; · clearly and purposefully 
relate to the goals they are assessing; · are of sufficient quality that results can be used with confidence to inform 
decisions; (-) support…collaboration of faculty and administration; (-) clear realistic guidelines and a timetable, 
supported by appropriate investment of institutional resources; (-) sufficient simplicity, practicality, detail, and 
ownership to be sustainable; (-) periodic evaluation of the effectiveness and comprehensiveness of the institution’s 
assessment process. 
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Analysis and Discussion 
LCCC recognizes institutional planning and assessment are continuous processes that involve all 
segments of the College.  Institution-wide efforts are evolving as members of the community 
come to understand and accept the value of data-driven planning and improvement. 
Administrative areas, noncredit and credit programs follow the same assessment process. Both 
administrative and academic teams prepare Goals annually, enter them into TracDat, and review 
them semiannually. The research process produces a substantial amount of data which leads to 
documents such as the Enrollment Management Plan, various Enrollment Data reports, FTE 
reports, Retention Reports, National Community College Benchmark Report, Community 
College Survey of Student Engagement Report, as well as reports of other important 
demographic information. 

The College’s Leadership and Executive Teams review assessment results. Drawing on those 
reviews, the Leadership and Executive Teams develop the next year’s institutional goals. The 
Institutional Goals are then presented through the Strategic Planning Committee of the Board of 
Trustees to the Board of Trustees for final approval.  

The College devotes considerable time and resources to program assessment, assessment of 
institutional effectiveness, Academic Program Review, accreditation activities with 14 
accrediting bodies, including Middle States Commission on Higher Education, and research 
initiatives with local partners, such as the LCCC and school district PSSA/COMPASS 
comparison study.  Assessment efforts are institution-wide.  Additional funding for assessment 
activities has come from LCCC’s Title III grant, including the salaries for the Director of 
Assessment and Planning and the Project Secretary.82  The College has acknowledged the role of 
PAIR in promoting the Director of Institutional Research to the position of Associate Dean of 
Institutional Research and Planning and has committed to absorbing Director of Assessment and 
Planning and Project Secretary’s salaries by 2009-2010, as the grant expires.  As demands upon 
the department grow, additional funds may be required. 

Professional development opportunities and resources have been allocated in support of 
collegewide assessment.  Supported by Title III funds, the October 2005 Collegewide 
Development Day was conducted as a day-long Assessment Workshop.  Dr. James O. Nichols 
presented “Improving Student Learning and Support Services Through Assessment” as his 
keynote address. Breakout sessions were conducted by Dr. Nichols and Mrs. Karen Nichols. 
Each breakout session addressed specific College assessments and assessment strategies that 
were subsequently evaluated and revised under the guidance of the session leaders.  The five-
column model was reviewed and applied to LCCC’s own assessment process.  Dr. Michael 
Middaugh presented “Planning and Assessment:  Accountability in Universities and Colleges” in 
October 2006 to selected Self-Study Task Force members. 

Quality assessment is an area of interest for the Institution and affords a demonstration of best 
practices with opportunities for improved effectiveness.  The College has noted the challenges 
faculty and staff have faced in developing the in-depth, quality assessments they desire.  To that 
end, the Institution has requested additional training regarding the design of valid and reliable 
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instruments and the use of representative sampling techniques.  Additionally, the Institution will 
consider additional resources, including funding, staff support and time consideration.        

As stated in Chapter 3, the Self-Study findings have indicated feedback on a regular and ongoing 
basis can be improved.  The College will continue to implement the Planning, Budgeting and 
Assessment Process which includes a formal, scheduled feedback from the Executive Team to 
Budget Directors containing a rationale for the Director.  The Finance Office will publish a 
budget guide, with Executive Team approval, which includes the principal criteria the Executive 
Team uses in resource allocation as a beneficial tool.83 

Evidence of Institutional Goal Achievement 
The College has developed and implemented an assessment process that evaluates LCCC’s 
overall effectiveness in achieving its Mission and Goals and compliance with accreditation 
standards.   

LCCC’s assessment process strives to ensure: 

• the achievement of Mission and key Institutional Goals; 

• implementation of strategic planning, resource allocation, and institutional renewal; 

• evaluation of the assessment and strategic planning processes; 

• improvement of programs and services; 

• assessment of student learning outcomes; and 

• assessment of student and graduate success outcomes. 

LCCC does this through a myriad of studies, audits, and reports. Many of these documents 
address more than one of the College’s identified assessment goals (see Appendix 4.1).  

The College uses its assessment outcomes to evaluate the College’s overall effectiveness and to 
inform planning the next cycle of Institutional Goals/objectives and budget allocations. For 
instance, enrollment data determine the next year’s Goals for the Admissions Office; outcomes 
from the assessment of Professional Development determine the next year’s training needs; and 
annual employee appraisals, course evaluations, and student exit surveys provide evidence of the 
College’s effectiveness and suggest areas for improvement. 

                                                 
83 Source:  August 3, 2007 Middle States Co-Chair response using Task Force Material, responding to inquiry 
determining statement as statement of fact: “Our research (and that of the Task Force) had not been able to turn up 
any written standards or criteria that guide how the ET makes decisions or evaluates the relative value of one request 
over another. Our presumption is that our mission and goals provide general guidance, but they are too general to 
provide clear standards for particular decisions. We are also unaware of any minutes or reports from ET that explain 
the decision-making process to relevant constituencies. Indeed, it is a common (though not formally documented) 
complaint that people do not know how or why ET made the decisions it did. If such documents exist, we are not 
aware of them.”  
Source:  August 8, Middle States Co-Chair response:  The new budget request form has a column for feedback on 
why requests were not approved. The Co-Chair has solicited information as to whether or not this information was 
communicated; so far nine budget directors have responded that they did not receive this information, two stated that 
they specifically requested it and it was not provided.  
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The Assessment Plans from each administrative Planning Team provide data specifically geared 
to the improvement of services in that area of the College. For instance, in 2005-2006: 

• Academic Services surveyed full-time teaching faculty to gauge their satisfaction with 
the office’s work. The results of that survey led to the creation of a calendar of deadlines 
for book orders and schedules; 

• Auxiliary Services identified queries the reception desk and switchboard staff could not 
answer and compiled a resource book with that information;  

• Donley Center’s Workforce and Community Service Team charted the number of 
learners served through Literacy, ESL, and job training grants that result in 
completion/graduation. From that information the staff strengthened both the Credit Prep 
ESL and Spanish GED courses by retooling and formalizing the curriculum and 
improved marketing by utilizing case managers and other contacts for student referrals;  

• Finance - The Bursar’s Office assessed cash flow from student side billing and Cougar 
Payment Plan to receipt of payment with a 2% default rate reduction goal.  At the year 
end the goal had been surpassed in spring 2006, going from a 1.24% decrease in fall to a 
6.3% decrease in spring.  Note:  Student payment plan amounts are traditionally higher in 
fall than spring and default rates have been higher in spring than fall.  Use of Results:  
Attention will be given to improved communication with students to decrease default rate 
in fall and spring.  Overall default rate for both semesters is within +/- 1% with the most 
significant results being a 6.3% decrease demonstrated in spring to spring comparison; 

• Student Affairs surveyed Student Services faculty, support and administrative staff to 
gauge their knowledge of other departmental services available for students. Those data 
guided them in developing workshops to improve communications, better coordinate and 
ultimately enhance departmental abilities to refer and assist students.  84  

Analysis and Discussion 
Planning, budgeting and assessment are linked activities at LCCC.  Planning Teams, Officers 
and the Board of Trustees use the data from assessment to inform strategic planning and resource 
allocation.  The President directed the linked planning, budgeting and assessment process which 

                                                 
84 Fundamental Element:    (1) Documented, organized and sustained assessment process to evaluate and improve 
the total range of programs and services; achievement of institutional mission, goals, and plans; and compliance 
with accreditation standards that meets the following criteria:  (-) a foundation in the institution’s mission and 
clearly articulated institutional, unit-level, and program-level goals that encompass all programs, services, and 
initiatives and are appropriately integrated with one another; (-) systematic, sustained, and thorough use of multiple 
qualitative and/or quantitative measures that:  · maximize the use of existing data and information; · clearly and 
purposefully relate to the goals they are assessing; · are of sufficient quality that results can be used with confidence 
to inform decisions; (-) support…collaboration of faculty and administration; (-) clear realistic guidelines and a 
timetable, supported by appropriate investment of institutional resources; (-) sufficient simplicity, practicality, detail, 
and ownership to be sustainable; (-) periodic evaluation of the effectiveness and comprehensiveness of the 
institution’s assessment process; (2) evidence that assessment results are shared with and discussed with appropriate 
constituents and used in institutional planning, resource allocation, and renewal to improve and gain efficiencies in 
programs, services and processes, including activities specific to the institution’s mission (e.g., service, outreach, 
research; and (3) written institutional (strategic) plan(s) that reflect(s) consideration of assessment results.   
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had been in place since 2001 to be realigned, further strengthened and expanded to encompass a 
three-year cycle during 2006-2007.  As noted in Chapter 1, in spring 2007, the President, 
recognizing achievement of the principal benchmarks outlined in 2020 Vision: Student Learning 
Strategic Plan 2004-2013, outlined the framework for the 2009-2014 Strategic Plan.  Targeted 
for fall 2009 implementation, the plan will consider the valuable work which has been 
accomplished by the Self-Study; assure a direct linkage and guidance between Institutional 
Mission, Values, Goals and the planning process itself; and further serve as a guide in program 
and curricular development and outcomes.  With a theme of Transformation, the Strategic 
Planning Steering Committee will work to assure campus-wide collaboration and constituent 
representation in the Strategic Planning document recommended to the President.   

LCCC’s Planning, Assessment and Institutional Research (PAIR) Office facilitates assessment at 
the divisional and the institutional level.  Planning Teams can request reports on specific 
information, gain assistance with the creation or implementation of new research instruments, or 
obtain support analyzing new or existing data for particular purposes. Consequently, LCCC 
maximizes the use of its resources and generates results of sufficient quality to make informed 
decisions. Reports or outcomes generated by the Office of Planning. Assessment and 
Institutional Research (PAIR) and individual Planning Teams are published, posted on the PAIR 
webpage, and/or distributed to relevant constituencies.  

The Institution is about to enter the fourth year of a focused data-driven assessment.  As the 
College has become familiar and gained experience with the planning, budgeting, and 
assessment process, Planning Teams have identified more salient issues to study.  Assessment 
methods, evidence of assessment and use of results have improved and effected positive change 
in the policies and procedures of the College, and served to better inform the planning and 
resource allocation process.  The College has built into its Assessment Council a schedule for the 
review and evaluation of its assessment processes that will support the development of an 
increasingly effective system.  

Strengths 
• The Institution effectively demonstrates the Fundamental Elements; 

• A full-time Associate Dean of Institutional Research and Planning and full-time Director 
of Planning and Assessment work together to support LCCC’s assessment of institutional 
effectiveness; 

• An organized, sustained process has been created and documented to evaluate and 
improve the Institution’s total range of programs and services; LCCC’s achievement of 
Institutional Mission, Goals, and Plans; and the Institution’s compliance with 
accreditation standards; 

• The Planning Teams have increased understanding of assessment and improved the 
Assessment Plans’ quality; 

• The data from assessment activities is used to inform the strategic planning and resource 
allocation process; and 

• LCCC’s Assessment Council has developed a standardized rubric to review and respond 
to assessment plans and the use of assessment results. 
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Recommendations 
• Provide additional support for collegewide assessment activities and training activities as 

demand for expertise increases to improve student success. 

Supporting Documents 
• 2020 Vision Strategic Plan Update, July 2006, July 2007 

• Institutional Assessment 2005-2006 Results 

• Institutional Assessment 2006-2007 Results 

• Monitoring Report 2005 
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Appendix 4.1   
The assessment process strives to ensure: 

1. the achievement of Mission and key Institutional Goals; 

2. implementation of strategic planning, resource allocation, and institutional renewal; 

3. evaluation of the assessment and strategic planning processes; 

4. improvement of programs and services; 

5. assessment of student learning outcomes; and 

6. assessment of student and graduate success outcomes. 

LCCC accomplishes this through a myriad of studies, audits, and reports. Many of these 
documents address more than one of the above assessment goals, as shown in the table below: 

Assessment Tool85 Primary 
Measure 

Secondary 
Measure 

Tertiary 
Measure(s) 

Academic Accreditations/Self Studies 4 5 6 

Academic Audits 4 5 6 

Advising and Counseling Workshop Evaluations 4 1 -- 

Annual Internal Financial Audit 2 1 -- 

Articulation Agreements 6 1 -- 

Assessment of Student Learning 5 6 1 

Budget Request Forms 2 1 -- 

Business Office Satisfaction Survey 4 1 -- 

Career Services Satisfaction Survey 4 1 -- 

Cohort Retention Analysis 6 4 1 

Community College Survey of Student Engagement 6 4 1 

Competitive Environment Analysis 2 1 -- 

Cougar Payment Plan Yearly Report 4 2 1 

Course Related Evaluations 4 1 -- 

Course Syllabi 5 6 1 

Distance Learning Student Survey 4 1 -- 

Economic Impact Study 6 1 2 

Educational Support Center Tutoring Success Report 6 4 1 

Educational Support Center Utilization Report 4 1 -- 

                                                 
85 Source:  Middaugh, M. (2006).  Planning and Assessment:  Accountability in Colleges and Universities.  
Presentation at Lehigh Carbon Community, October 6, 2006.  Slide 90. 
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Assessment Tool85 Primary 
Measure 

Secondary 
Measure 

Tertiary 
Measure(s) 

Employer Job Fair Evaluation 4 1 -- 

Exit Interview 6 4 1 

Faculty Evaluations (Full-Time and Adjunct) 4 1 -- 

Financial Aid Customer Satisfaction Survey 4 1 -- 

Financial Aid: AES Program Review 4 2 1 

Financial Aid: Annual Internal Audit 4 2 1 

Grade Distribution Reports 5 6 1 

Graduate Placement Report 6 4 1 

Graduating Student Satisfaction Survey 4 6 1 

Group Advising Evaluations 4 6 1 

Institutional Assessment Plan Results 2 1 3 

Institutional Strategic Plan Results 2 1 3 

Internal Budget Control Report 2 1 4 

Library Site Surveys 4 6 1 

Master Course Outlines 5 6 1,2 

National Community College Benchmark Project 2 1 4,5,6 

New Student Orientation Evaluation 4 1 -- 

Noncredit Student Satisfaction Survey 4 6 1 

Ombudsman Annual Report 4 1 -- 

Operations and Maintenance Satisfaction Survey 4 1 -- 

Planning and Assessment Data 2 1 3 

Post-Training Survey for Workforce Training 4 6 1 

Recent Graduate Survey 6 4 1 

Space Utilization Study 2 3 1,4 

Student Affairs Staff Survey 4 1 -- 

Student Job Fair Evaluation 4 1 -- 

 



Chapter 5:
Standard Twelve:

General Education





LCCC MSCHE Self-Study Report November 2007                                     

Page 111 of 138 

CHAPTER 5:  
STANDARD TWELVE:  GENERAL EDUCATION 
The institution’s curricula are designed so that students acquire and demonstrate college-level 
proficiency in general education and essential skills, including at least oral and written 
communication, scientific and quantitative reasoning, critical analysis and reasoning, and 
technological competency.    

Introduction 
General education requirements have been a part of Lehigh Carbon Community College since 
the College opened its doors in 1967.  Revisions of the requirements occurred in 1969 and again 
in 1987 as the Associate in Science degree was developed. The College has continued to address 
general education matters through an institutional focus on program outcomes, student learning 
competencies, and a five-year cycle of academic program review.  Academic divisions revise 
curricula as needed to ensure that graduates of the A.A., A.S., and A.A.S. degree programs 
acquire and demonstrate college-level proficiency in general education and the skills associated 
with the stated Collegewide Student Learning Competencies.     

This chapter examines the current general education program at Lehigh Carbon Community 
College to determine if it meets accreditation standards, is consistent with the College’s Mission, 
is clearly described in College publications, and is assessed for curricular improvement. 

Collegewide Student Learning Competencies 
The Catalog states that all students receiving associate degrees from LCCC will acquire 
program-specific skills from courses within their discipline as well as common academic skills, 
known as the Collegewide Student Learning Competencies, from general education courses. The 
College’s Assessment Council (formerly the Competency Council) has defined, reviewed, and 
recommended revisions to the learning competencies following broad, campus-wide discussion.  
A schedule has been established in which three competencies are discussed and institutionally 
assessed annually.  During 2006-2007, following Assessment Council meetings and faculty 
discussion, it was determined to restate competency #8 “Interpret how systems work in the 
natural world” as “Apply scientific reasoning.”  The deletion of competency #9, “Evaluate 
ethical aspects of decision making,” was also discussed during 2006-2007, through fall 2007.  
The competency will be deleted.  Both changes will be effective fall 2008.   

The Collegewide Student Learning Competencies closely parallel the MSCHE General 
Education Standards (see table 5.1).  The Catalog states that, in acquiring these competencies, 
“students will develop confidence in their academic potential and recognize their own strengths 
and limitations.”  This statement and the Collegewide Student Learning Competencies appear 
together with the College Mission, Vision, Goals, and Components in the Catalog. The 
Catalog’s academic program requirements also state the specific competencies in which each 
program major will develop proficiency (an ability to do), and include the general education 
requirements for each degree.86 

                                                 
86 Fundamental Element:  General education requirements clearly and accurately described in official publications of 
the institution. 
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Table 5.1 A comparison of the MSCHE Standards and LCCC 
MSCHE General Education and Essential 

Skills LCCC Student Learning Competencies87 

The institution’s curricula are designed so that 
students acquire and demonstrate college-level 
proficiency in general education and essential 
skills, including at least 

It is fundamental that students be competent 
within their specific academic discipline.  In 
addition to program-specific competencies, all 
students earning an associate’s degree will 
acquire skills and competencies that are 
integrated throughout the curriculum and 
student life.  Specifically, students will develop 
an ability to do the following: 

• oral and written communication • communicate effectively 

 • participate cooperatively within a team 

• scientific and quantitative reasoning  • apply quantitative reasoning 

 • interpret how systems work in the natural 
world (effective fall 2008 – apply scientific 
reasoning) 

• critical analysis and reasoning • think critically and creatively 

 • observe and analyze the diverse human 
experience 

 • evaluate ethical aspects of decision making 

• technological competency • use current technology effectively 

 • apply information literacy skills 

 It is the College’s belief that in acquiring these 
competencies students will develop confidence 
in their academic potential and recognize their 
own strengths and limitations. 

Analysis and Discussion 
The relationship between general education and the Collegewide Student Learning 
Competencies, the College’s Mission (…high quality education), Vision (…academic excellence 
as a comprehensive community college), and Goals (Academic Excellence) for student learning 
is present.  During the Self-Study, the College discussed ways in which the relationships might 
be strengthened and become more prominent.  Further defining general education and its value 
will more fully describe the rationale for specific courses or skills and explain the coherence, 
relevance, and strength of LCCC’s general education requirements. When published in such 
venues as the Catalog and website, the Institution’s educational philosophy can be used by 
incoming students and the general public in recognizing the value of both the rigor present at the 

                                                 
87 Fundamental Element:  Institutional requirements assuring that, upon degree completion, students are proficient in 
oral and written communication, scientific and quantitative reasoning, and technological competency appropriate to 
the discipline. 
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Community College and the depth of its educational resources.  The General Education Task 
Force, a subcommittee of the Academic Standards Committee, was created in the spring of 2007.  
The Task Force has drafted a statement of LCCC’s educational philosophy and begun to review 
LCCC’s general education core. 

LCCC’s Collegewide Student Learning Competencies are quite similar to the MSCHE Standards 
of General Education (table 5.1).  As a result of LCCC’s Middle States Self-Study 
recommendations and regularly scheduled 2006-2007 Assessment Council activity, the College 
reviewed the Collegewide Student Learning Competency, “Interpret how systems work in the 
natural world, wherein scientific reasoning resided.”  Scientific reasoning has been identified by 
Middle States Commission on Higher Education (MCSHE) Standard 12 – General Education as 
one of the essential skills.  Over the course of several Assessment Council meetings and two full 
faculty meetings with opportunities for additional comment, the recommendation was made to 
reword the collegewide competency to more specifically reflect the MSCHE essential skill, 
“Apply scientific reasoning.”  Academic divisions are in the process of identifying or revising 
courses that address the revised competency.  The change will be effective fall 2008.88 

General Education Requirements 
LCCC’s current general education requirements state the following criteria for graduation with 
an LCCC Associate degree (Catalog).  The criteria exceed the Middle States recommendation of 
at least 15 semester hours:89 

A.A. and A.S. Degrees: 

Complete a minimum of 22 credits in general education, including: 

• College English Series (ENG 105, 106): 6 credits; 

• Humanities and Social Sciences:  9 credits; 

• Mathematics: 3 credits; 

• Science: 4 credits. 

A.A.S. Degrees: 

Complete a minimum of 21 credits in general education, including: 

• College English Series (ENG 105 and 106 or 107 or 108): 6 credits; 

• Mathematics/Science: 6-8 credits; 

• Humanities and Social Sciences: 6 credits; 

• General Education Elective: 3 credits. 

                                                 
88 Fundamental Element:  (1) Institutional requirements assuring that, upon degree completion, students are 
proficient in oral and written communication, scientific and quantitative reasoning, and technological competency 
appropriate to the discipline; and (2) Assessment of general education outcomes within the institution’s overall plan 
for assessing student learning, and evidence that such assessment results are utilized for curricular improvement. 
89 Fundamental Element:  A program of general education of sufficient scope to enhance students’ intellectual 
growth, and equivalent to at least 15 semester hours for associate degree programs and 30 semester hours for 
baccalaureate programs. 
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The specified number of required credits from the general education curriculum provide the 
means to acquire the Collegewide Student Learning Competencies.  The general education 
categories are as follows: 

• Humanities courses include approved course offerings in Art, English Literature, Modern 
Languages (Arabic, Chinese, French, German, and Spanish), Music, Philosophy, Religion 
and Interdisciplinary courses; 

• Social Sciences include approved course offerings in Economics, Geography, History, 
Political Science, Psychology, Sociology and Interdisciplinary courses;  

• Mathematics requirements can be fulfilled by any college level mathematics course 
(numbered 101 or above). Several programs specify particular mathematics course(s) that 
relate to, or prepare students for further study within that discipline;  

• Science requirements can be fulfilled by approved course offerings in Astronomy, 
Biology, Chemistry and Physics. All A.A. and A.S. degrees require a minimum of one 
laboratory science; 

• General Education courses include the above mentioned disciplines plus specified 
speech, health and physical education courses. A computer science course and a 
conversational language course can also be used to fulfill the general education elective 
in particular A.A.S. degree programs.90  

As academic divisions develop or revise a course or program, a proposal is submitted to the 
Curriculum Committee.  There are several grids which have been incorporated into the process.  
The Collegewide Student Learning Competencies grid was introduced in spring 2004.  A simple 
checklist, the course grid identifies which of the competencies are addressed by the course and 
asks the designer to describe the tools used for measurement.   

Figure 5.1 Collegewide Student Learning Competencies within a Course 

 

                                                 
90 Fundamental Element:  (1) Consistent with institutional mission, a program of general education that incorporates 
study of values, ethics, and diverse perspectives; and (2) institutional requirements assuring that, upon degree 
completion, students are proficient in oral and written communication, scientific and quantitative reasoning, and 
technological competency appropriate to the discipline. 
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Additional grids were added in spring 2005.  The expanded grids detailed program outcomes, 
collegewide competencies, and course objectives; where the course or program addressed the 
outcome, objective or competency; and how it was assessed.  The grid integration will be 
completed by spring 2010 as a part of the Academic Program Review process.     

Figure 5.2 Program Outcomes 

 

Figure 5.3 Collegewide Student Learning Competencies within the Program 
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Figure 5.4 Course Objectives 

 
All of LCCC’s courses and programs undergo the Curriculum Committee’s scrutiny.  Following 
the Committee’s initial approval of a new/revised course or program, committee members take 
the proposal to the academic divisions. The divisions have the opportunity to discuss and 
comment on the proposal prior to the final vote by the Curriculum Committee. Based on the 
vote, the Committee makes recommendations to the Vice President of Academic and Student 
Affairs for final approval. 

In a parallel activity, Pennsylvania commenced statewide articulation efforts as a result of PA 
House Bill 185 and Act 114. This College Articulation System legislation provides for the 
transfer of credits between public institutions of higher education in Pennsylvania.  LCCC’s 
Dean of Professional Accreditation and Curriculum represents LCCC on the Transfer and 
Articulation Oversight Committee, tasked with identifying standards for foundation courses that 
can be universally transferred.  The "articulation agreement" applies to the 14 State System of 
Higher Education universities and the 14 Pennsylvania community colleges.  Activity 
commenced in 2006-2007 and presently continues.   

Analysis and Discussion 
The College recognized many A.A., A.S. and A.A.S. programs require a specific number of 
“Social Science/Humanities" electives.  Students, commonly, have had a choice of social science 
and/or humanities electives. It is possible for a student to graduate without having experienced 
both social sciences and humanities coursework, depending on their coursework selection. 
A.A.S. degree students have, within the minimum stated general education requirements, the 
option of taking six credits of mathematics and/or science.  While this is limited to a very small 
number of programs, it is possible that some students may graduate without having had both a 
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science and a mathematics course.  As a result of the LCCC’s Middle States Self Study 
observations and the current state-wide focus on core curriculum and its transferability between 
community colleges and the state four-year institutions, these issues are currently being 
discussed by the academic divisions, the Assessment Council, and the Academic Standards 
Committee General Education Task Force and are expected to be resolved by 2008.    

Course Sequences 
The College’s policy regarding placement testing and developmental courses demonstrates the 
Institution’s intention for students to establish strong basic skills prior to participating in degree 
related coursework.  All incoming students are tested in mathematics, reading and writing, unless 
the student has earned college credit elsewhere or demonstrates a level of competency through 
minimum scores on the PSSA or SAT test. The College’s policy requires that students in need of 
remediation complete developmental courses in the first semester or as early as possible. Full-
time students requiring developmental coursework must balance their schedule and are required 
to take at least one developmental course for each non-developmental course until the 
remediation is completed. Part-time students requiring remediation have similar requirements 
and must begin developmental courses before registering for their fourth credit.  Thereafter, part-
time students must take one developmental course for each non-developmental course until the 
remediation is completed.  Through this policy, the Institution demonstrates its support of and 
emphasis on the importance of basic skill acquisition in an intentional, in order to build 
knowledge and skills of sufficient depth and balance.   

Each program sequence of courses described in the Catalog and the use of pre-requisites and co-
requisites demonstrate how many programs are "built" upon General Education components to 
enhance students’ intellectual growth.  Ideally, the program recommended sequence of courses is 
structured in such a way that general education coursework provides the foundation for 
increasingly rigorous or specialized studies, thereby fostering deeper learning.  For example, all 
academic programs require that students learn written communication skills. Every A.A., A.S. 
and A.A.S. degree program recommends that students take College English I in their first 
semester. In most cases, programs recommend that students take College English II, Technical 
Reporting, or an Applied Composition course the following semester, building upon the skills 
taught in College English I and preparing them for writing assignments in concurrent or 
subsequent courses.  
The acquisition of skills through the previously noted courses and categories can be specifically 
incorporated into curriculum requirements as General Education, as specific discipline 
requirements, or in the form of pre- or co-requisites.  For example: 

• The Education A.A. recommends that students take College English I, Foundations 
of Education, Introduction to Psychology, Mathematics, and a free elective during 
their first semester. (Advisors recommend that most students in A.A. and A.S. 
programs select courses that fulfill the general education or major course 
requirements of their transfer institutions; this holds true for the selection of free 
electives, as well.) For the second semester, the program recommendations include 
College English II (pre-requisite is successful completion of College English I), 
Educational Psychology (pre-requisite is Introduction to Psychology), Social Science 
and/or Humanities, free electives and Physical Education.  It is worth noting that the 
Education division has proposed a mathematics requirement for the second semester, 
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as well as Introduction to Special Education, both of which would be based upon the 
skills and knowledge acquired during the first semester.  

 

• The Nursing A.A.S. illustrates the use of intentional sequencing. In addition to the 
introductory Nursing course, it is suggested students take Anatomy and Physiology I, 
College English I, and Introduction to Psychology in the first semester, followed by 
the second Nursing course, Anatomy and Physiology II (pre-requisite A & P I), 
Human Growth and Development (pre-requisite Introduction to Psychology) and 
Mathematics or an Introduction to Computers, which are courses that are foundational 
to later courses in the curriculum.    

 

• The Mechanical Engineering Technology A.S. degree also demonstrates intentional 
course sequencing.  This program recommends that, in the first term, students take 
College English I, Mechanical Engineering I, Manufacturing, College Trigonometry 
or a higher level mathematics course, and a Social Science or Humanities elective.  In 
this case, all courses except for the social science or humanities are pre-requisites for 
the following semesters. Furthermore, if a student does not “test into” or have the pre-
requisite courses to enable him/her to enroll in Trigonometry,  he/she would be 
advised to begin the mathematics sequence immediately to avoid being “out of 
sequence” later in the program.91 

Analysis and Discussion 
An important rationale for general education requirements is the essential academic foundation a 
core curriculum provides for increasingly rigorous or specialized studies, thereby fostering 
deeper learning.  As a result of the LCCC’s Middle States Self-Study conclusions and the current 
state-wide focus on core curriculum and its transferability between community colleges and the 
state four-year institutions, the issues currently under discussion by the academic divisions, the 
Assessment Council, the Curriculum Committee, and the Academic Standards Committee 
General Education Task Force will discuss and provide additional recommendations for: 

• the means by which LCCC can improve degree program design to build upon a 
foundation of general education skills; 

• best practices in academic program course sequencing; 
• the means by which advisors and faculty can encourage students to complete 

their general education requirements at the beginning of their program, where 
such study will form a foundation of skills, rather than at the end of their program 
of study;  

• the means by which graduating student transcripts will increasingly demonstrate 
a curricular breadth and depth, rather than a broad variety of courses; and 

• Catalog text descriptors which more clearly state the general education core as a 
requirement, unless a program specifies co- or pre-requisites. 

                                                 
91 Fundamental Element:  A program of general education where the skills and abilities developed in general 
education are applied in the major or concentration. 
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Integrating general education skills within a multimodal learning environment further reinforces 
the importance and relationship among those skills.  The College does provide opportunities for 
students to expand upon and integrate their academic skills though learning communities, web-
enhanced and hybrid (partially online) courses, fieldwork, clinical experiences, internships and 
other teaching/learning modalities that require active student engagement and the opportunity for 
collaboration and teamwork amongst faculty.   The recent receipt of several gifts and grants, 
including a Title III grant to establish learning communities on campus, has allowed LCCC to 
add smart classrooms, technology, online and web services to complement student learning. 
Integrating general education skills within a multimodal learning environment further reinforces 
the importance and relationship among those skills.  Recognizing the benefits of increased 
student engagement through learning community involvement LCCC supported the Title III 
grant application, “Strengthening Institutions Programs (Development).  Title III grant funds 
have allowed the College to create the Director of Learning Communities and Faculty 
Development/Director of TLC position.  Funding has been provided over 5 years with the 
College assuming increasing support.  The College has committed to funding the position with 
operating budget funds when the grant funding ends. 

Assessment of General Education Skills  
As faculty members develop, review, and revise courses and programs, they complete Course 
Outline or Academic Program Grids. These expanded grids identify how the course or program 
will meet student learning competencies. Program grids indicate how students will acquire, 
integrate and apply the knowledge and skills central to the general education core throughout 
their program of study.92  Course outlines state which competencies the course addresses and the 
methods and/or tools which will be used for measuring learning. Since 2005, when the College 
introduced the expanded grid system, time has been set aside during Spring Convocation week 
for faculty to review and revise program and course outlines and grids, to assure they remain 
current. This review of grids also takes place during each program’s focused five-year Academic 
Program Review (formerly known as the Academic Audit). As Chapter 6 explains, the College 
has an assessment process that leads the College in developing objective measures of student 
achievement of Collegewide Student Learning Competencies, Program Outcomes, and Course 
Objectives and substantiates successful student coursework completion as an indicator of 
competency proficiency for the course or program in which the competency resides.93    

 

                                                 
92 Fundamental Element:  A program of general education where the skills and abilities developed in general 
education are applied in the major or concentration. 
93 Fundamental Element:  Assessment of general education outcomes within the institution’s overall plan for 
assessing student learning, and evidence that such assessment results are utilized for curricular improvement. 
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Strengths 
• The Institution demonstrates the Fundamental Elements; 

• LCCC has clearly identified Collegewide Student Learning Competencies that are 
published in the College’s Catalog and on a rotating basis three of nine competencies are 
annually reviewed by the Assessment Council and institutionally assessed; 

• The Institution considered the work of LCCC’s Middle States Self Study and completed a 
comprehensive discussion of the Collegewide Student Learning Competency, Interpret 
how systems work in the natural world.  The final recommendation was made to reword 
the collegewide competency to more specifically reflect the MSCHE essential skill, 
Apply scientific reasoning.  This will be effective fall 2008; 

• Degree recipients are required to earn 21-22 general education credits, which exceeds the 
minimum number of credits recommended by Middle States; 

• The Curriculum Committee requires that course and program proposals specify how the 
Collegewide Student Learning Competencies will be met; 

• The General Education Task Force has been established within the Academic Standards 
Committee to articulate LCCC’s philosophy of general education and begin an ongoing 
review of the College’s general education core. 

Recommendations 
• Ensure the general education policy and student learning competencies are aligned, 

clearly stated and published with the College Mission and educational philosophy;   

• Develop recommendations, through the General Education Task Force, regarding the 
general education core. 

 

Supporting Documentation 
• 2006-2007 Lehigh Carbon Community College Credit Catalog 

o Pages 3, 16 

o Academic degree (A.A., A.S., A.A.S.)  programs listed from pages 38–149, 
noting program requirements, sequence of coursework, and program objectives. 

o Course descriptions listed from pages 151–207, noting pre-requisite courses. 

• College Assessment Templates (L Drive) 

• Competency Compendium, March 2006 

• LCCC Website and official Faculty/Staff online forms:  

o College Mission, Vision and Goals http://www.lccc.edu/default.aspx?pageid=167 

o Student Learning Competencies:  http://www.lccc.edu/default.aspx?pageid=154 
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o Program - Collegewide Student Learning Competency Grid (online at 
http://www.lccc.edu/faculty-staff/online-forms.asp) 

o Program-Specific Student Learning Competency Grid   (online at 
http://www.lccc.edu/faculty-staff/online-forms.asp) 

o Course - Collegewide Student Learning Competency Grid   (online at 
http://www.lccc.edu/faculty-staff/online-forms.asp) 

o Course-Specific Student Learning Competency Grid   (online at 
http://www.lccc.edu/faculty-staff/online-forms.asp) 

o Curriculum Program Proposal Form   (online at http://www.lccc.edu/faculty-
staff/online-forms.asp) 

o Curriculum Course Proposal Form  (online at http://www.lccc.edu/faculty-
staff/online-forms.asp)  

o Course Syllabus Checklist  (online at http://www.lccc.edu/faculty-
staff/facultystaffhandbook/SYLLABUS_CHECKLIST.htm ) 

• Master Course Outlines (Housed in Academic Services, Word Processing, L Drive) 
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CHAPTER 6: 
STANDARD FOURTEEN:  ASSESSMENT OF STUDENT 
LEARNING 
Assessment of student learning demonstrates that, at graduation, or other appropriate points, the 
institution’s students have knowledge, skills, and competencies consistent with institutional and 
appropriate higher education goals. 

Introduction  
In 2002, the College convened the Competency Council with the charge to define, review, and 
revise the Collegewide Student Learning Competencies; lead the College in developing objective 
measures of student achievement of learning competencies, program objectives, and course 
objectives; and lead the College in creating a feedback loop of assessment information to 
improve teaching and learning at LCCC. In 2004, the College expanded the Competency Council 
into a collegewide Assessment Council.  The Council maintained responsibility for directing the 
assessment of student learning. Since then, the Council has directed academic Planning Teams to 
assess learning competencies and objectives and has reviewed that process.  

Chapter 5 described the general education competencies and program specific skills LCCC 
expects graduating students to attain.  This chapter explains the review process that all academic 
courses and programs undergo, ensuring student curricula encompass the appropriate program 
and degree knowledge, skills, and competencies. The chapter then examines whether 
Institutional assessments of these skills present evidence that the College’s students are, indeed, 
learning what the College wants them to learn and, when they are not, whether LCCC is using 
assessment results to improve its programs. 

Academic Program Review 
Academic Program Reviews, conducted on a five-year cycle, provide the framework for the 
review and revision of program and course objectives to determine the educational soundness, 
academic quality, and relevance of the courses and programs LCCC offers. An Academic 
Program Review is a proactive process that allows a program’s faculty to identify areas of 
strength and areas for improvement in the curriculum, to compare course and program objectives 
with outcomes, and to make timely, planned intervention to address the Collegewide Student 
Learning Competencies.  

In completing an Academic Program Review, an academic program must submit a 
comprehensive audit that includes any accreditation approvals, advisory board input on current 
needs and standards, copies of articulation and matriculation agreements, and a review of 
program skills and prerequisites. The review and completion of the course and collegewide 
competency grids, records of professional development for faculty, student and graduation 
surveys provide supporting documentation for the audit. Other content might include employer 
surveys, enrollment numbers, self-study reports and industry required certifications. 

The extensive process of program audit leads programs to review and revise program and course 
objectives. Each time an audit is done, it connects program requirements to the Collegewide 
Student Learning Competencies and the stated Mission of the College. Audits also identify 



LCCC MSCHE Self-Study Report November 2007                                     

Page 126 of 138 

which of the College’s programs meet the requirements of external accrediting and credentialing 
bodies of the respective disciplines.  

Analysis and Discussion 
LCCC’s learning expectations are written, clear, and measurable at the course, program, and 
collegewide levels. The College Catalog and website publish the Collegewide Student Learning 
Competencies, program objectives, and course descriptions.  Additionally, instructors include 
course descriptions and objectives on all syllabi, which are distributed to students during the first 
days of class. 

The Academic Program Review process ensures course and program objectives at LCCC are 
consonant with the Institution’s Mission, the standards of higher education, and the expectations 
of professionals in relevant disciplines. The process documents that, in addition to the 
discipline’s institutional expectations, many programs meet the external expectations for student 
learning and attain accreditation through national organizations (see Appendix 6.1).94  

There are several grids which have been incorporated into the process.  The Collegewide Student 
Learning Competencies grid was introduced in spring 2004.95  A simple checklist, the course 
grid identifies which of the competencies are addressed by the course and asks the designer to 
describe the tools used for measurement.  In January 2005, the Curriculum Committee, a 
standing committee of the College that reviews proposals for new or revised courses and 
programs, began requiring the submission of course and program grids that delineate where 
within the curriculum Collegewide Student Learning Competencies, program objectives, and 
course objectives reside, as well as how and by what means they are assessed. A random sample 
of 100 of the available 562 Master Course Outlines, examined in spring 2006, revealed 64 
percent of the courses had completed grids. The percentage of courses with completed grids will 
increase as programs cycle through the Academic Program Review process, with 100 percent of 
grids expected to be completed by 2010. All programs had program objectives with well-defined, 
measurable means of assessing program objective achievement.  

Assessment Process 
In 2003-2004, the College took steps to institutionalize the assessment of student learning by 
identifying existing indicators of student achievement. Some identified indicators included: basic 
skills development, subject area knowledge, retention, graduation rates, student satisfaction, 
student goal attainment, licensure exam results, and alumni satisfaction.  

The Assessment Council further institutionalized the assessment of student learning, in 2004-
2005, by directing the faculty to assess student learning outcome(s) or student success 
outcome(s) as part of Planning Team activities. Since then, the Directors of Assessment and 

                                                 
94 Fundamental Element:  Clearly articulated statements of expected student learning outcomes, al all levels 
(institution, degree/program, course) and for all programs that aim to foster student learning and development, that 
are:  (-) appropriately integrated with one another; (-) consonant with the institution’s mission; and (3) consonant 
with the standards of higher education and of the relevant disciplines. 
95 Source:  Book 8 Course Outlines.  PHI205 revised May 2004 
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Planning and Institutional Research (PAIR) have worked with Planning Teams to systematize the 
process of creating useful, cost effective, and accurate assessment results. 

The College’s 13 academic Planning Teams, each representing a division of the College, drive 
the assessment of student learning at LCCC. Since 2005, teams have used a modified version of 
the Nichols’ Five Column Assessment Cycle to structure the process. Each Planning Team 
develops multiple means to assess the achievement of learning objectives. These assessments 
include both direct and indirect measures, such as, standardized tests, faculty-designed 
assessment rubrics, certification/licensure examination results, program completion rates, 
enrollment rates, retention rates, exit interviews, student satisfaction surveys, state audits, or 
compliance with local, state, or federal standards.  Each team ensures that there is a correlation 
between the overarching institutional goals and individual Planning Team objectives (see Table 
6.1).  

Table 6.1 Example Completed Assessment Plan 

 
The Assessment Council reviews team assessment plans and provides feedback to Planning 
Team Leaders. To do this, two Council members independently use the rubric (see Appendix 
6.2) that considers, among other things, whether the plan’s outcomes are measurable; whether 
the plan has a realistic timetable and is feasible and appropriate in terms of resources; and 
whether the plan incorporates multiple means of assessment for most outcomes. During 
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subsequent reviews, the same Council members determine whether the assessment actually took 
place; whether there was sufficient analysis by the Planning Team to judge the success of the 
outcome(s); and whether the described use of results appear reasonably likely to lead to 
improvement.  

All team plans and assessment results, as Chapter 4 explained, are entered into the assessment 
program, TracDat, which assists in the collection, tracking, and reporting of assessment data. 
PAIR posts reports generated from TracDat and other relevant materials on its webpage. 

As of July 2006, the College had completed one cycle of the current assessment process. At the 
completion of the third cycle in spring 2008, the process will undergo review by the Assessment 
Council.  

The Director of Assessment and Planning has compiled team assessment plans and year-end 
results, recognizing Noteworthy Assessment Activities. These documents show the connection 
between the College’s Mission, Institutional Goals, departmental goals, assessment means, 
assessment results, and next steps.  The Institutional Assessment results have been shared with 
Assessment Council Members, the Executive Team, the Leadership Team, Planning Team 
Leaders, and the Title III Steering Committee, and have been posted on the PAIR website.96   

Analysis and Discussion 
Systematic assessment of student learning is an ongoing activity at LCCC that is in the fourth 
year of implementation. All academic Planning Teams submitted Institutional Assessment Plans 
in 2005-2006, with 55 percent reporting year-end results. Reporting of year-end results increased 
to 94 percent for 2006-2007. Overall, the work of the Planning Teams improves with each cycle.  
Plans, assessments, methodologies, criteria, results and, most importantly, the use of results more 
closely reflect the meaningful assessment activity intended by the Institution.  As with many 
organizations, there are differing levels of sophistication within the Planning Teams.  A.A.S. and 
A.A. programs which have had the benefit of prior external accreditation, professional standards, 
or whose students take professional certification or licensure exams have ready access to 
multiple, direct indicators of student achievement.  Other programs have locally developed 
means of assessment.      

The assessment process has been seen as a way to institutionalize assessment as a continuing 
process, providing annual opportunities for faculty to examine in depth three student learning 

                                                 
96 Fundamental Element:  A documented, organized, and sustained assessment process to evaluate and improve 
student learning that meets the following criteria:  (-) systematic, sustained, and thorough use of multiple qualitative 
and/or quantitative measures that:  · maximize the use of existing data and information; · clearly and purposefully 
relate to the goals they are assessing; · are of sufficient quality that results can be used with confidence to inform 
decisions; and · include direct evidence of student learning; (-) support and collaboration of faculty and 
administration; (-) clear, realistic guidelines and timetable, supported by appropriate investment of institutional 
resources; (-) sufficient simplicity, practicality, detail, and ownership to be sustainable; and · periodic evaluation of 
the effectiveness and comprehensiveness of the institution’s student learning assessment processes; (2) evidence that 
student learning assessment information is shared and discussed with appropriate constituents and is used to improve 
teaching and learning; and (3) documented use of student learning assessment information as part of institutional 
assessment.  Optional Analysis:  Evidence of workable, regularized, collaborative institutional processes and 
protocols for ensuring the dissemination, analysis, discussion, and use of assessment results among all relevant 
constituents within a reasonable schedule. 
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competencies, a student learning outcome and/or a student success outcome.  In this way, 
Divisions can avail themselves of substantive data when preparing for their quintennial 
Academic Program Review.  While the Academic Program Review process has made it 
incumbent upon the Divisions, as interdisciplinary teams, to demonstrate continued educational 
soundness, academic quality and curricular relevance, and provide evidence of educational 
effectiveness in the form of qualitative curricular assessment data in meeting learning objectives, 
the burden of the review has been the responsibility of the Program Coordinator.  Quality 
assessment is an area of interest for faculty and a demonstration of best practices with 
opportunities for improved teaching and learning.          

LCCC’s initial cycle of student learning assessment demonstrates that students are learning much 
of what the College wants them to learn. The assessment process has begun to guide LCCC’s 
improvement of teaching and learning. For instance: 

• The Business Division, using an assessment that integrated aspects of  its accrediting 
agency’s (ACBSP) requirements, assessed student learning outcomes in four 
programs and demonstrated student achievement at or above acceptable levels. 
Nevertheless, the process revealed the students’ written communication skills were 
weak. As a result, the division revised the evaluation rubric to assess specific program 
objectives more effectively and revised the BUS209 course outline to improve 
instruction of communication skills. 

• The Physical Therapy Assistant (PTA) program found that graduates improved their 
pass rates on the PTA National Examination (FSBPT) from 86 percent in 2004 to 100 
percent in 2005. The student graduation rate, however, did not meet program 
expectations of 80 percent (78 percent in 2004; 68 percent in 2005).  Consequently, 
program faculty (1) encouraged students to study in small groups, (2) referred 
students to Educational Support Services and (3) encouraged students to audit classes 
prior to taking them for credit. 

• The Social Sciences Division developed short scenarios as writing prompts to assess 
two competencies: “Think Critically” and “Observe and Analyze the Diverse Human 
Experience.” The division evaluated student responses using faculty-developed 
rubrics. Of the 491 students assessed for their ability to “Think Critically,” 410 
students (84 percent) demonstrated an “adequate” or better level of critical thinking 
skills. Of the 92 students assessed for their ability to “Observe and Analyze the 
Diverse Human Experience,” 66 (72 percent) were successful. Faculty members who 
participated in the assessment noted that students did some of their best work for this 
assignment, perhaps because it involved “real-world” issues. The faculty further 
noted that some students received the rating of “unsatisfactory” because the students 
examined the issue from only one perspective. Faculty members determined that this 
type of authentic assessment should be integrated into more courses, giving students 
additional practice in written analysis and further feedback on their efforts. 

• Teacher Education assessed Education AA students’ ability to communicate 
effectively.  Students met or exceeded program expectations.  Students who were not 
successful were/will be directed to the writing assistance lab, and faculty was 
reminded to use the course activities in the constructivist manual to assist students in 
gaining the knowledge for the course.  Additionally, ECE students developed a 
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portfolio reflecting program requirements and national standards.  All (100%) 
students who submitted portfolios were allowed to student teach, exceeding the 
program expectation of student success.  The program is revising the program manual 
to assist students in writing the standard competency reflective journals.  Writing had 
been weak in this year’s candidates’ portfolios.97  

Through the LCCC’s Middle States Self Study, the faculty has noted the challenges they have 
faced in developing the in-depth, quality assessments they desire.  To that end, they have 
requested additional training regarding the design of valid and reliable instruments and the use of 
representative sampling techniques.  Additionally, the time required for appropriate, 
comprehensive assessment tool design is perceived to exceed the time allotted within the faculty 
workload, and thought by many to be an “add on.”  The faculty has requested additional 
resources and consideration of release time.  To be truly comprehensive, faculty has requested 
additional resources for outreach and inclusion of the adjunct faculty.  The faculty recognizes 
that cooperation across planning teams will be crucial to assessing several of the competencies. 
In addition, the volume of data and analysis required in an assessment process which fully 
measures all key learning competencies will require additional resources.   The faculty is aware 
of the spring 2010 expectation for the program, course, and collegewide competency grids to be 
completed for use as part of the comprehensive assessment and is committed to its 
accomplishment.98   

LCCC will provide additional resources to support the assessment of student learning, including:  

o commercially available tests of key skills or knowledge;  
o faculty release time to collaborate with other divisions, develop and implement 

assessment measures and improve cross-disciplinary data sharing;  
o professional development opportunities to refine, study and evaluate the effective 

collection and use of data for the improvement of teaching and learning;  
o additional support staff to collect, compile, and file data. 

Additionally, the Institutional in-class retention rate has consistently fallen well below the 
national median for several years in developmental, core classes, and institution-wide credit 
grades.99  Recognizing in-class retention, as a matter of continued student success in learning, 

                                                 
97 Fundamental Element:  Documented use of student learning assessment information as part of institutional 
assessment. 
98 Fundamental Element:  Documented use of student learning assessment information as part of institutional 
assessment.   
99 Source:  NCCBP – (fall 2003) Average in-class retention for credit developmental/remedial coursework 79.67%, 
national median 86%. (fall 2004) Average in-class retention for credit developmental/remedial coursework 79.14%, 
national median 86.10%.   Additional info:  (fall 2005) LCCC 75.95%  (fall 2006) LCCC 75.77%.   

Source:  NCCBP - (fall 2003) Average in-class retention for core academic skill areas 75.75%, national median 
84.75%. (fall 2004) Average in-class retention for core academic skill areas 74.47%, national median 84.91%.  
Additional info:  (fall 2005) LCCC 75.97%  (fall 2006) LCCC 84.91%.   
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achieving academic goals and persistence to graduation, has been noted as an area of focus in 
LCCC’s Enrollment Management Plan. 

Strengths 
• The Institution effectively demonstrates the Fundamental Elements; 

• The Dean of Professional Accreditation and Curriculum has standardized the Academic 
Program Review process.   LCCC’s programs instruct students in knowledge and skills 
consistent with its own learning objectives and the standards of higher education; 

• The College has in place a well-defined, annual process for the assessment of student 
learning, which is overseen by a full-time Director of Assessment and Planning and a 
collegewide Assessment Council; 

• The Assessment Council provides peer review and commentary feedback to Planning 
Teams regarding Institutional Assessment Plans and use of results, including assessment 
of student learning, using a locally developed, standardized rubric; 

• The College will assess all key learning competencies in a timely manner by rotating the 
Collegewide Student Learning Competencies that are analyzed each year; 

• The College’s initial cycle of learning assessments demonstrated that students do have 
knowledge and skills consistent with the Institution’s learning competencies and 
objectives; 

• There is evidence that assessment information is used to improve teaching and learning;  

• The Director of Assessment and Planning participates in the Strategic Planning 
Committee of the Board of Trustees; 

• The understanding of assessment and the quality of Planning Team (Division) 
Institutional Assessment Plans have improved each year.  

Recommendations 
• Provide additional resources to support the assessment of student learning. 

Supporting Documentation 
• Sample Academic Program Review 

• Sample Master Course Outlines with grids 

• College Catalog 

• Competency Compendium 

• Sample of IAP  5-Column Model 

                                                                                                                                                             
Source:  NCCBP - (fall 2003) institution-wide credit grades percent withdrew 17, national median12%%. (fall 2004) 
institution-wide credit grades percent withdrew 16.08%, national median 12.25%.  Additional info:  (fall 2005) 
LCCC 15.68%  (fall 2006) LCCC 16.48%.   
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• Sample of Assessment Council Rubric for Assessing Planning Team IAPs 

• Institutional Assessment Plan Results, 2005-2006 

• Achievement of 2005-2006 Institutional Strategic Goals.   
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Appendix 6.1  Collegewide and Program Accreditation Status 
 Accrediting Agency Status Last Site 

Visit Last Action Next Action Next Self- Study or Site 
Visit 

College 

Middle States 
Association of 
Colleges and 
Secondary Schools 

Accredited 2005 2005 Monitoring 
Report Accepted 2007 Self Study 2008 Site Visit 

Associate Degree 
Nursing 

National League for 
Nursing Accrediting 
Commission 

Accredited 2005 

8 year 
Accreditation 
Received 2005 
Annual Report 
2006 

Annual Report 2013 Site Visit 

Aviation Federal Aviation 
Administration 

FAA Approved 
Pilot School  10.2006 

Bi-annual Site 
Visits Spring and 
Fall each year 
10.2006 

Bi-annual Site 
Visits Spring and 
Fall each year 
 
Chief Instructor 
completes FAA 
Annual Mandated 
Training 
 
Renew Part 141 
Air Agency 
Certificate, August 
2007 

Bi-annual Site Visit  
 
Renew Part 141 Air 
Agency Certificate, 
August 2007 

Business, HRM and 
CIS programs 

Association of 
Collegiate Business 
Schools and Programs 

Accredited 2007 2007 Site Visit Pending 
Reaccreditation 2015-2016 Self-Study 

Child Care Center 

National Academy of 
Early Childhood 
Programs (NAECP) a 
division of the 
National Association 
for the Education of 
Young Children 
(NAEYC) 

Full 
Accreditation 2005 

2005 Validation 
Visit and 
Notification 

Annual Reports 2007 Enroll in Self-Study 
2010 Site Visit 

Construction 
Technology 

Pennsylvania Builders 
Association Accredited 2001 2001 Site Visit Random Selection As Needed 

Developmental 
Courses – English 

 
National Association 
of Developmental 
Educators (NADE) 
 
 

Preliminary 
Application 
submitted March, 
2004 

N/A 
NADE Response 
to Application 
January 2005 

LCCC Response – 
In Progress 

To follow NADE approval 
of LCCC Response 

Developmental 
Courses – Math 

 
National Association 
of Developmental 
Educators (NADE) 
 
 

Preliminary 
Application 
submitted March, 
2004 

N/A 

NADE approval 
of LCCC 
response 
December 2005 

Self-Study 
Completion Self-Study In Progress 

Developmental 
Courses – Reading 

 
National Association 
of Developmental 
Educators (NADE) 
 
 

Preliminary 
Application 
submitted  
April, 2004 

N/A 

NADE approval 
of LCCC 
response 
received  
(no date) 

Self-Study 
Completion 

Self-Study In Progress 
July 2008 completion 

Developmental 
Courses – Tutoring 

 
National Association 
of Developmental 
Educators (NADE) 
 
 

Preliminary 
Application 
submitted 
February, 2004 

N/A 
NADE Response 
to Application 
January 2005 

Self-Study  
Completion 

Self-Study In Progress 
July 2008 completion 
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 Accrediting Agency Status Last Site 
Visit Last Action Next Action Next Self- Study or Site 

Visit 

Early Childhood 
Education 

National Association 
for the Education of 
Young Children   
NAEYC 
 

Accreditation 
Application in 
Process 

N/A Self-Study 
Completion 

Self-Study 
Completion Self-Study In Progress 

EMT/Paramedic 
Program 

PA Department of 
Health, Eastern 
Pennsylvania EMS 
Council 

Accredited 2006 

Approval 3 Year 
Certification - 
Notification, 
January 2007 

2009 Self Study   Fall, 2009 

Health Information 
Technology 

Commission on 
Accreditation for 
Health Informatics and 
Information 
Management 
Education (CAHIIM) 

Accredited 1994-95 2006 Report of 
Current Status 

2007 Report of 
Current status due 
February 28, 2008 

Only if Report 
unacceptable 

Human Services 

The Council of 
Standards for Human 
Services Education 
(CSHSE).  This 
council is partnered 
with the National 
Organization of 
Human Services 
(NOHS) 

Accreditation 
Application in 
Process 

N/A 2006 Audit 2006 Audit 

2006-2007 Self Study*  
2007-2008 Site Visit* 
 
*approximate timeline 

Kitchen and Bath 
Design 

National Kitchen and 
Bath Association 

Provisional 
Accreditation 

Spring 
2004 Site Visit Annual Reports As needed, if Annual 

Report reveals deficits 

Medical Assisting 
 
 

Commission on 
Accreditation of Allied 
Health Education 
Programs 

Accredited 2001 
2006 Annual 
Periodic Review 
Report 

2008 Self-Study 2008 Self Study   
2008-2009 Site Visit 

Montessori Early 
Childhood 
Education 

Montessori 
Accreditation Council 
for Teacher Education   
(MACTE) 

Accredited 2004 2004 Site Visit MACTE Annual 
Report 2008 

Nurse Aide Training 
Program 

PA Department of 
Education 

State Approved 
Nurse Aide 
Training 
Program 

Carbon 
2006 
Donley 
2008 

Monitoring  
Report Accepted PDE Site Visit Carbon Fall 2008 

Donley Spring 2008 

Occupational 
Therapy Assistant 

Accreditation Council 
for Occupational 
Therapy Education 

Accredited 2002 2006  Bi-Annual 
Report 

2007 Annual 
report (short form) 
 2008 
Bi-Annual Report 
(long form) 

2011-2012 

Paralegal American Bar 
Association Approval 2007 Site 

Visit 2007 Site Visit Reapproval 
Pending 2011 Self Study 

Physical Therapist 
Assistant 

Commission on 
Accreditation in 
Physical Therapy 
Education 

Accredited 2006 

2007 Response 
to  Report of On-
Site Review 
Team 

Awaiting 
Commission’s 
report for self- 
study and site visit 

Pending:  Unknown until 
report is provided by 
CAPTE 

Practical Nursing 

National League for 
Nursing 
Accrediting 
Commission 

Accredited 2007 2007 Site Visit Annual Report 2015 Self Study 

Tutor Training 
Program 

College Reading and 
Learning Association Certified N/A 2005 Recertified 2008 

Recertification 

Program Revisions to be 
submitted for review and 
approval during 2008 
Recertification. 

Vet Tech American Veterinary 
Medical Association 

Full 
Accreditation 2005 2005 Site Visit Annual Report 

2008 2011 Site Visit  
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Appendix 6.2  COMMENT SHEET FOR REVIEW OF ASSESSMENT GOALS AND REPORTS 
2005-2006 

 

 



LCCC MSCHE Self-Study Report November 2007                                     

Page 136 of 138 

 

 



LCCC MSCHE Self-Study Report November 2007                                     

Page 137 of 138 

Recommendations Summary 
Chapter 1 – Standard 1 Mission and Goals  

• Convene a broadly representative task force to discuss and clarify the concept of 
Academic Excellence, as it applies to student learning; 

• Develop Transformation:  Strategic Plan 2009-2014, with goals expressed in terms of 
outcomes, assuring the document emerges from LCCC’s Vision, Mission and Values and 
provides concrete steps toward institutional improvement.  

Chapter 2 – Standard 2 Planning, Resource Allocation and Institutional Renewal 
• Establish a formal Academic Plan that identifies prioritizes and coordinates policies and 

practices, improving student learning; 
• Review the role of the standing committees as they relate to an academic plan; 
• Create the Developmental Committee, a cross-functional standing committee of the 

College with representation from the general education core disciplines, to investigate, 
discuss, and make recommendations as related to the unique challenges of at-risk 
students, the benefits of full-time faculty instruction in 100 and below courses, and 
persistence to graduation. 

Chapter 3 – Standard 3 Institutional Resources 
• Achieve and sustain fiscal stability, through new funding sources to increase the 

operating budget sufficiently to meet existing and future Institution-wide needs;  
• Build organizational capacity and systems, including appropriate staffing levels, to 

support student success and effective operations;   
• Strengthen the link between LCCC’s Values and Goals and the Executive Team’s 

allocation of resources, to include regular communication regarding institutional 
priorities and rationale. 

Chapter 4 – Standard 7 Institutional Assessment 
• Provide additional support for collegewide assessment activities and training activities as 

demand for expertise increases to improve student success.  
Chapter 5 – Standard 12 General Education 

• Ensure the general education policy and student learning competencies are aligned, 
clearly stated and published with the College Mission and educational philosophy;   

• Consider and further discuss the General Education Task Force’s recommendations 
regarding the general education core, course sequences as program requirements, the 
possible merits of co- and pre-requisites, and integrated assessment of general education 
and the student learning competencies. 

Chapter 6 – Standard 14 Assessment of Student Learning 
• Provide additional resources to support the assessment of student learning.  
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